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Lesson Plan - Track 1:  ‘®unday RoastQ

Poet Andrew Burke

Original Source Publication Mother Waits for Father Late
Publisher Fremantle Press

Publication Date 1992

ISBN 9781863680141

ABOUT THE POET

Andrew Burke is an Australian writer, with seven collections of poetry published. To feed a growing
family he worked in the media and advertising for two decades, then developed a career lecturing at
tertiary institutions, including a year lecturing in China, followed by time tutoring indigenous students in
the Kimberley area of Western Australia. He writes a blog at http://hispirits.blogspot.com/

ABOUT THE POEM ¢ FROM THE POET

When | write a poem, | let the line out for a walk. Often, | feel an urge and mistake it for a need to read
andresearchcK Sy OS Fff (GKS 02214 2Ly WiA1lS 60ANRa Ay TFfA
line stanzas started as four lines, but in my quest for compression, | edited them down to three lines

and then laboured through many drafts to relax the tone and keep the pace slow and constant. | truly

felt this was an event unique to my family, but have found many readers know this scene all too well.

GENERAL

W{dzyRIFr& w2l adQ o6& MohBrNA&iB for Fduel LaieublisBed®y Fiedantle Bress
in1992. ThepoemRSLIA Ol a GKS yI NNJ (2 NDa ,Yoludhg ddkhéSweekg T | YA RR
Sunday roast.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 9 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

Use the “hink, pair, share(3trategy for students to generate a list of words to describe the sights,
sounds, smells and feelings surrounding a roast dinner. Get pairs to add up the number of elements
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they have noticed and ask the highest scoring group to read out their list. Have others cross off any that
are the same. At the end of the reading, ask any other groups to contribute words that have not been
mentioned.

Use the smart board to record all the suggestions. Group the words into sensory groups, i.e. sights,
sounds, smells and feelings.

Considerthatsome K2 dza SK2f Ra o0Sf AS@S GKIFG AdQa (KS FIFiKSNRa
cannot eat until the man of the house or the bread-winner has arrived home.

Teach students how personification, simile and metaphor can be used to render human experience in
ways that other people can feel and see and experience more vividly than if they were simply told about
AGd wSTFSNI LI2aaArofte G2 9 WiEagla2NytFBuyBla@a )t SG&a | yR ¢Sy

al 18 &4dNB 20dRSy(ia dzyRSNRbRR (K& SKONBEABYVAFI Od ¥

DURING

Listen to Wunday Roast(being read by Andrew Burke. Listen to the reading twice. Clarify any questions
from students. Establish the time shifts in the poem using a diagram. Develop a summary or overview
of events described in the poem. Put this on the smart board.

Ask students to fold or draw up an A4 page into four quarters. Label each quarter with one each of the
following: WiotherQ4he roastQ'hildren and narratorQWatherQ Ask students to select verbs and

adjectives from the poem for each of these and copy them into the appropriate quadrant. For example
in the quadrant labelled Whildren and narratori KS @SNb & WNRIF YSRQ YR Wl a1 AY:
thequadrant Woast@ (G KS @g2NRa WalLl dQ FyR WLItS FIFOSR LX I (Sa

Allocate specific groups to report back to the whole class on their findings using the following prompt:
How are readers positioned to view the father/ the roast/ the mother/ the children? How do you know?

Conduct a whole class discussion on the results. You could ask: To what extent is the father at fault?
What could the mother have done differently?

AFTER

The final activities can be analytical and / or imaginative, depending on the needs of the students and
the curriculum demands.
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Students could write an analytical response to the poem with the following prompt: How does Wunday
Roast $hake its comment on family relationships and gender roles? Students can share their responses
and receive feedback before making a final draft.

Students could draw a picture board to represent the narrative described in the poem and use the
words of the poem to annotate the picture.

Students could write an explanation of why the poet may have wanted to recount this memory of his
childhood.

Students could write a poem using similar techniques to present a picture of family conflict.

Students could write a poem that depicts some alternative actions the mother could have taken.

POSSIBLE LINK TEXTS

Olga Masters ¢ The Snake and Bad Tom
TimWintonc¥® . f2¢g> | YAaaQ

W rl t I n A Department of Education
gW LA Department of Culture and the Arts

GOVERNMENT OF
WESTERN AUSTRALIA

Page 5



To have great poets
there must be great audiences

Walt Whitman

Lesson Plan - Track 2.  PsperanceQ

Poet Caroline Caddy
Original Source Publications Print Publication: Esperance
Audio Publication: The Tibetan CabinetSelected
Poems
Publishers Print Publication: Fremantle Press
Audio Publication: River Road Press
Publication Dates Print Publication: 2007
Audio Publication: 2010
ISBNs Print Publication: 9781920731151
Audio Publication: 9780980538694

ABOUT THE POET

Caroline Caddy was born in Perth, Western Australia, 1944 but spent her childhood in the USA and

Japan. Since then Caroline has lived much of her life in Western Australia, where she raised her two

children. She has published eight books of poetry and her awards include the Banjo Award, the Wesley

Michel Wright Prize in Poetry, and short-listings for the John Bray Poetry Award and the WA Australian

t NEBYASNR& ! 6 NR® /' NREAYS tA@3Sa 2y | FIN)Y 2dziaAR
trees.

GENERAL

WO ALISNI yOSQ o0& |/ | Eeperahcd $zo/f IARIRRS R- LOLAS FIONBS YA (1 f S t NB a 2
is an evocation of place poem. Its meditative style suits the isolated landscape it explores.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The

poem would be suitable for use with students from years 8 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

As a whole class activity, research the town of Esperance: its history, its landscape, and its industries.
Small groups could tackle each sub-heading. Ask students to find out what the name Esperance means?
Has the town had any other names?

Make a class folder of place name poems. Students could research place-name poems, particularly in
Irish writing. Material from Seamus Heaney would work well. Discuss the origins of words, especially
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names. How do things get named? Do names evolve over time? Do different cultures hold different
ideas about naming? Does a name always suit the thing it describes or is the relationship arbitrary?
Show the classRenS S a | 3 NJA (Cécbr@st pak dhe @pfhis Is Not a PipeThis discussion could
be extended for older students.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

528a (GKS LRSiQa NBFRAYy3I fSFEFR 2N F2N&awdRtdnpf R | LI NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poetic RS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Working in pairs, get students to map the movement into the town that occurs in the poem. How could
we describe the point of view? What do we see far away? What do we see close up? Are there different
senses of time and scale in the poem? Mark up all the words in the poem that describe movement?
What sense emerges about the persona? What sense emerges about place? Ask class to reform as a
whole group and share their findings.

As a whole class, discuss the significance of the last lines of the poem. What does the speaker mean by
WSHSNRBGKAY3TI FLEtAy3d 0SKAY ReoxhSthBkNBets formefimestiytof t Ay 3 | K
express the inexpressible? Why do the characteristics of the town Esperance take the speaker to this

point of reckoning?

AFTER

Research some place names and their meanings. Encourage students to make connections between the
meaning of the name and the attributes and character of the place. Use some visual prompts.
Photography books on Australian places would be good. Younger students may wish to draw their place
rather than write about it. If they do so, focus the activity on creating mood.

Older students
laAy3 iKS LJ2Swztﬁoﬁémél‘{l}éy[éﬁfﬁth?ééyl-iié G2 gNAGS t2y3 A
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thoughts about a place. Let these build up. Working in pairs, get students to share their poems and read
them aloud to one another. After this, ask them if they would change any of the decisions they had
made about line-endings. Can they say each line drawing only one breath or do they need to pause?
Make them aware of the relationship between longer lines and the breath used to read the poem out
loud.

POSSIBLE LINK TEXTS

Seamus Heaney ¢ Wintering Out
Thomas Hardy ¢ Wessex Heights
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Lesson Plan - Track 3:  &tonesQ

Poet Nandi Chinna

Original Source Publication The Weighing of the Heart
Publisher Sunline Press

Publication Date 2007

ISBN 9780957951563

ABOUT THE POET

Nandi Chinna was born in Adelaide in 1964 and now lives in Fremantle, Western Australia. Her first
collection of poetry, Our only guidés our homesicknesgas published in the Five Islands Press New
Poets publishing program in 2007. She is currently a PhD candidate at Edith Cowan University, for
which she is writing poetry about psychogeography and the lost wetlands of the Perth Metropolitan
region.

ABOUT THE POEM ¢ FROM THE POET

| wrote the poem $tonesCafter visiting a friend at Cottesloe. On her kitchen bench she had amassed a

pile of small stones and objects that she had found on her daily walks on the beach. The poem is literally

the story she told me, of how she decided one day that she needed more love in her life and that very

RIe AKS F2dzyR I t2@3S KSINI akKl LISR LlShe ditified2oy G KS 6
find and collect these stones and it struck me that love is never shaped how we imagine or expect it to

be. That is how the poem came to be written.

GENERAL

W{G2ySaQ o6& bl yaWdigKingyhfie HaafiibliShéd ByEsunling/Press in 2007. The
poem describes the solace its persona finds in beachcombing for stones.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 10. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.
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BEFORE

Ask students if they have seen shrines before. Ask them to describe the one they saw. Where was it and
to whom or what was it devoted? Show them some images of different shrines. Discuss the difference
between personal shrines and public shrines. Ask them why they think people collect shells and stones.

Allocate small groups to research the following words/topics: talismans, meditation, Zen poetry, Zen
gardens. Ask them to share their findings. What parallels might be drawn between poetry and the
search for the perfect stone or shell? Is a poem a careful placing of collected words? Could it be thought
of as a charm or a spell? Discuss the origin of poems in chants, spells, and prayers.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

5284 (GKS L}2SiQa NBFIRAYy3I fSIFR 2N F2NBINRdzy R | LI NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poetic RS @A OS &> | yR G(KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Using two columns on the board, get the class to identify words in the poem that give it a spiritual
dimension and words in the poem that suggest the ordinary and the everyday. How does this
juxtaposition between the ordinary and the numinous help to give readers a sense of the character of
the persona? How does an ordinary object such as a stone become imbued with spiritual qualities?

41 aiddzRSydGa (2 O2y&aARSNI gKAOK F2N¥YIf StSYSyda 27
FGGSydAazy G2 GKS NBLISIGAGA2Y 2F (KS WwaQ | yhe WaKQ &
22/ 5 AYy ! yRNBg ¢lFef2NRa LRSY W{dNFQd 2Keé YAIK{IE LIRS

letter when they are writing about the sea? Ask them to mark up this repetition and discuss its effects.

Repetition is a key formal element of the poem. What other significant structural repetitions can
students find? Ask students to consider why the poet has chosen to repeat a grouping of four lines three
times in the poem. What does this repetition reflect? What is its emotional effect? Link this back to the
discussion on chants, spells and prayers.
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AFTER

Younger students

If you are a collector, bring in something that you have found. Develop a poem cantered on this object
and describe why it brings you solace OR Whole class to devise a shrine for their room made from
ordinary objects. You must provide a reason as to why this object should be a part of the class shrine.
The shrine must have a harmonious design.

Older students

/| 2y GNF ad GKS FOGA2ya 2F GKS LISNEZ2Y!I in@aaraW{ i
CSYLISNI2Yy Qa221l8 SOl 2 ¥ SRRIBISS Y[SBAKNDRE 2 AFSQd
the representation of lack of love? Discuss the ways in which each poem finds a solution to this
problem.

— N
NS
(0)))
ax
Q

POSSIBLE LINK TEXTS

Barbara Temperton¢W¢ KS [ AIKGK2dzAS YSSLISNDa 2AFSQ
Andrew Taylor ¢ W { dzNJ Q
Sonya Hartnett-¢ KS DK2aidiQa / KAfR
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LessonPlan-Track4: WS RA Yy 3 { KA TNE BansitoflvénlB NR Q &

Poet Lucy Dougan
Original Source Publication White Clay
Publisher Giramondo
Publication Date 2008

ISBN 978 1920882 327
ABOUT THE POET

[ dzO& 5 2 dzMeryofy Shelfrizedshnds Press, 1998) won the Mary Gilmore Award (for a first
book of poetry) in 2000. Since the early 1990s she has been published in a range of journals both here
and overseas, and has also had work represented in anthologies. She has worked in arts administration,
as a tertiary teacher of creative writing and as poetry editor of Heatmagazine. In 2006 she had poems
commissioned for the Southern Forest Sculpture Walk at Northcliffe. A new book, White Claywhich
won the Alec Bolton Prize for an unpublished manuscript in the 2006 ACT Poetry Prize, was published by
Giramondo in 2008.

ABOUT THE POEM ¢ FROM THE POET

L o1& AyFidsSyOSR o6& I 1jdz2iS FTNRBY GKS ! YSNAOlIY LRS

it would mean to let into your reading your beliefs, the swirl of your dream-life, the physical sensations

of your ordinary carnal life; and, simultaneoud f 8 = (2 I ff2¢ 6KI G &2dzQNBE NBIF RA

aFFS YR AYLISNNYSIOESE Ay 6KAOK 2NRAYINE OFNYyFf A

L2SYa GKIFIG L GK2dzAKG 2F d NBFRAY3 RALFNAM$E 2N WNB
I

GSEGdINB&E 2F (KS 62NIR 27 FTT1FNRQa 0221 FYyR L 6ty
reality of that world.

GENERAL

WwS I RAY 3 { KFhalIréhst ofVénlisibyONFDOUWEan appears in White Claypublished by
Giramondo in 2008. Thepoemf Ay 1 da GKS NBIFIRAYy3I 2F {KANI S& 1 FTT I NR!
travel, love, sensuality and perhaps a link to the past and forms part of a collection of very personal,

autobiographical poems about love, family, sex and life.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 10 to 12. Older students may benefit from
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reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

Ask students to read the poem silently and to annotate the formal elements that stand out on this first
reading. Remind them that there is no one correct response to a poem and that even the seemingly
simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

~

5284 (GKS L}R2SiQa NBFITRAy3I fSIFR 2N F2NBINRdzy R | LI NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

5A40dzaad G(KS O2yy20lA2y@ Q2 PAlIKS Ad2RBY (WDPNI 5080 2IL
didzRSyiia 6AGK | ONARST aeyzlLlara 2F {KANISe 1 FTTIFNR
the physical transit of Venus.

Ask students to think about a time or place or personal encounter that they remember vividly and have
lost. Recall the sights, sounds and textures associated with it. Ask them to write about that event using
colours, textures and particular objects. Post the descriptions around the room or read them out loud.

DURING

The poem uses time shifts to tell a story of a meeting between girl and boy. The story of their
relationship is ambiguous but sad. Ask students to work in pairs to identify the characters, and a
possible sequence to the story of their relationship.

Ask students to look at the way texture and touch is used in the poem to represent the relationship.

What do these details reveal about the characters and their access to power or lack of power?

I 2YYSyld 2y GKS Ll2aaArofsS aArayirTFiads OBK FF SIKISA o2 NRE
waist.

As in many situations of unrequited love, there are difficulties or barriers to love. Ask students to
identify the barriers to the relationship described in the poem. Pool the results with the class. Consider
categories for the barriers, for example, physical barriers, moral barriers, class barriers. Sort the
barriers operating in the relationship into the categories.
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/| 2Y&ARSNI GKS 2LISyAy3 FyR Of2aiy3d ftAySa 2% GKS LIRS
WGKSNBE Aa Ffghrea || 628 yR I IANI XQod I 2YYSyl 2y
NEBYSYOSNI GKS gAYyRe dzySlidafySaa 2F GKAYy3IaQo

AFTER

Many of the images in the poem are cinematic. Create a story board of the images in the poem that
could be used to create a short film. Create a synopsis for the film.

Use the images generated earlier in the lesson sequence to create your own poem which tries to
address or recapture something that has been lost.

Write an essay on the following topic:
Show how poetry can refer to the intensely personal and still make political and social comment.

Or:
Show how inter-textual references work in a poem to extend meaning.

POSSIBLE LINK TEXTS

Randall Jarrell - ‘A Girl in a Library'
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Lesson Plan - Track 5:  WnpurlingQ

Poet Kevin Gillam
Original Source Publication Permitted to Fall
Publisher Sunline Press
Publication Date 2009

ISBN 9780957951556
ABOUT THE POET

Kevin Gillam has had two books of poems published, Other Gravitie$2003) and Permitted to Fall
(2007), both by Sunline Press. His poems have also been published in all major Australian journals,
including Meanijin, Overland Island SoutherlyHeat Wet Inkand Australian Book Revieand have also
been broadcast on ABC radio. He works as Director of Music at Christ Church Grammar School.

ABOUT THE POEM ¢ FROM THE POET

WnpurlingQs a poem about writing, being and embracing the moment. Its inspiration was drawn from
the idea of 'living backwards', and it contains elements of philosophy, found poetry and recollection.
The three line stanzas are designed to slow consumption and create moments of tension/release.

GENERAL

W y0LIJdzNT Ay3Q o0& YPRehited to Bal publithed bylSunliniSPreds ik 2007 y1n
Wy LJIzZNI Ay 3 Q3 | allSOdzZ I 6AGS LRSY & N (-intSitfe skleof G SNOS G &
life.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

Make sure that students are familiar with the knitting term PurlQAfter defining this word, ask students
G2 O2YyaARSNI gKIG (KSe& GKAY]l WdzyLJzN¥ Ay3aQ YAIKG YSI
words?
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Divide the class into small groups. Assign some key words from the poem to research: Einstein,
relativity, left-handed, dyslexic. Why has the poet chosen these words? How do they contribute to its
world view? Rejoin and share findings.

As a whole class activity, research artists and art movements that have favoured spontaneity, chance
and the irrational. Collect images and texts. Discuss recurring themes and techniques. The work of
artists and writers associated with the early twentieth century art movements Dada and Surrealism will
be helpful. Older students could research these movements as a reaction to industrial capitalism and
rationalist thought. Bigger questions to consider: Is the work of Einstein done in the same time period as
art movements reacting against rationalist thought? What is happening in theoretical thought about the
development of the human psyche at this time? Key ideas from the work of Freud could be explored.

W yIJ2NE Ay3aQ O2dzZ R 6S NBIR a y FINIAAGQA YIFyAFSai
manifesto or group manifestoes. Collect examples. Ask students to consider why writers and artists

would write manifestoes. Further questions: do writers and artists make their work inside bigger

philosophies about life? What are the characteristics of the manifesto in the poem? Is being a writer or

artist notjustabodzd Yl 1Ay 3 NI odzi Fo2dzi €t ABAy3I | LI NIAOdA |
GKS 3INI AYyQK

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8S& GKS L12Si0Qa NBFRAYy3I fSIFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A O0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Using the Y$hink, pair, share(3trategy get students to do a one line summary of what is happening or

what is described in each stanza. Rejoin as a whole class and track the movement of thought in the

poem. Track the movement of thought besides the actual described physical movements of the

OKI N} OGSNX L& GKSNB | fAy1lFI3ISK 2KSy R2Sa GKS LISNa
address to the reader? What does the persona encourage the reader to do? Why?
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Ask the whole class to consider the ways in which the poem encodes its counter logic. What images and
g2NRa Oly (KS@&@ FTAYR (2 adzZJR2 NI GKAa adlyoSKk 2 KSy
what literary device is being employed?

AFTER

Younger students

Ask students if they have ever tried to do any ordinary action or activity backwards. How did it feel?
Could they put it into words? Have some licensed class mayhem! Let left-handers write right-handed
and vice-versa. Have a day or week devoted to doing things backwards? Prompt them to be mindful
about this. What happens when ordinary practices are disrupted? Does it change the way that we think
and feel? Does it make us more speculative or more aware of the moment?

Older students

Afterg 2 NJ Ay3d FNBY Y2RSta 2F (GKS 02ttt SOGSR FNIAadGaqQ v
manifesto. They might like to do this in pairs or in groups. They could present their ideas using a power-

point presentation. Remind them that manifestoes can take many forms. They can be personal or

political or literary. Sometimes they are all of these things together. They can contain lists of likes and

dislikes. Ask them to consider the possibility that personal profiles on the internet might sometimes act

as manifestoes.

POSSIBLE LINK TEXTS

[ 221 F2N LR2SYA | 02 dzli -eNBe@and sbitordogiy 3 6AGK I OKAf RQa
Joseph Conrad - Heart of Darknesgexcerpt ladies knitting - The Fates)
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Lesson Plan - Track 6:

Walt Whitman

What the Plum Trees Were DoingQ

Poet

Vivienne Glance

Original Source Publication

The Softness of Water

Publisher

Sunline Press

Publication Date 2009
ISBN 9780980680201
ABOUT THE POET

+AGASYYS DfFyOSQa LRSIONE KFa FLIISIFENBR Ay 22dNYIf a

exhibitions. It has won places and commendations in competitions, and she regularly performs her
poetry at readings and slams. She represented WA in the 2007 National Poetry Slam Final in Sydney,
placing third. In 2009, Sunline Press published her first collection, titled The Softness of Waterivienne
also facilitates poetry writing and poetry performing workshops, for adults and children. As a
professional actor, she has appeared on stage, TV and in films. She has also written plays for theatre,
which have been performed in Australia and overseas.

ABOUT THE POEM ¢ FROM THE POET

This poem was initially written almost as you see it now, which happens only rarely. | had a clear picture
of where the plum trees were growing - as a child | lived near an abandoned orchard and would climb
the trees to pick plump, sweet plums. | sometimes reference scientific terms in my work to show how
we are all part of the natural world, and | hope this poem gives the sense that nature continues despite
our daily human concerns.

GENERAL

W2 K| PluniiTke&WereD2 A Y3 Q 08 = A GA SyTiéSofinesk of @&epublibdeddy NE A Y
Sunline Press in 2007. In this poem the speaker contrasts the steadfast rhythms of the natural world
with the change and turbulence of human experience.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.
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BEFORE

Ask students to consider some other piece of writing in which human consciousness is not central. How
does this affect the mood of the piece? What is happening with point of view?

Show and discuss with the class, images of nightscapes such as those by the Surrealist painter Renee
Magritte or Impressionist painter Vincent Van Gough. Discuss the notion of the unconscious impacting
on human behaviour.

Show the class footage of fruiting plants in time-lapse photography.

5Aa0dzaa GKS AAIYATFTAOFIYOS 2F (KS LIKNIAS WLIzZNLI S 4G A
ALSEF{ISNI 2F GKS LIRSY YIS WLHzZ2NLIE S 6AYySQ FyR y2 el
AY NRGdzZ £tay GKS ¢2NR WEtAolLdA2yQ yR faz2 GKS airdy
students to think about these associations in relation to the last lines of the poem.

[N

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52Sa GKS LI2SGQa NBFRAYy3a fSIFER 2N F2NBINBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Opening question on the title: Ask students what the effect would be if the wording of the sentence
were changed. As it stands, is it a question or a statement or somewhere in between?

As a whole class activity using the Board, make two columns of juxtaposed pairs: night/day,

tree/human, rhythms of nature/human turmoil, empty/full, and grief/celebration. How do these

LI ANAY3Ia O2y(iNROGdziS (2 (GKS LRSYQa 20SNItf YSIyAy3
take a celebratory turn at its end?

Ask students to think about how mystery is inscribed in this poem. Are there different kinds of mysteries
represented? Does the use of words from another discipline, in this case the science, contribute to the
mystery of what is happening?
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Using the list of pairs, track changes in the poem from night to day. Are these changes also paralleled by
changes of tone? When does the poet use the personal pronoun? How is human absence and presence
NBLINS&ASYiSRK 2 KFG O2ddZd R GKS Y2@0S FTNRY WwYhQ G2 WLQ

The quiet atmosphere of this poem is achieved not only through subject matter but sound patterns too.
141 aiddzRSydGa G2 YFN)] dzLJ £ GKS f2y3 wSSQ az2dzyRa
examples of any kind of patterning in the poem.

AFTER

Write a poem in couplets about the natural world using terms that might be thought of as unpoetic OR
write a poem in which human presence is not overt OR combine both of these elements together.
Students could model their title, first line (and its repetitions) on this poem, changing the words Ylum
treesQ

POSSIBLE LINK TEXTS

William Wordsworth¢W{ KS 2 I f {SR ! Y2y3 G(KS ! yGNRRRSYy 2l &aQ
Virginia Woolf W ¢ A Y S  skctiod ia T ahe Lighthouse
Robert Frost (W¢ NBS &t a& 2AYR24Q
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Lesson Plan - Track 7. WPlay it One More TimeQ

Poet Helen Hagemann

Original Source Publication Evangelyne and other poems

Publisher Australian Poetry Centre

Publication Date 2009

ISBN 9780980446555

ABOUT THE POET

I SESy 1F3ASYFyyQa LRSGNER 3 LINPAS incNdngQuardarigh 3 KSR A Y

Westerly indigoand Island In 2008, she was awarded a Macquarie Group/ Varuna Longlines Poetry
Workshop. In 2009 as part of that program, her first literary collection Evangelyne & other poemss
published by the Australian Poetry Centre, Melbourne in their New Poets Series. Helen has an MA in
Creative Writing, and is working on the final stages of a new poetry collection titled CarnivaléShe
teaches prose at the Fremantle Arts Centre and poetry in Fremantle in affiliation with the Out of the
Asylum Writers Group.

ABOUT THE POEM ¢ FROM THE POET

WPlay it One More TimeQs inspired by childhood visits to my grandparents in Manly. Leaving the Central

Coast early, we would arrive in time foraswimorto g I G OK | & dzNF OF NYyA GBIt & Ly ¢
the fun pier, the Oceanarium, or the ferries. However, mealtimes and family frivolity inside my

IN) YRLI NBy (iaQ K2 driishoes, Svited b6 2aptise tHsk fnitiRed, esheyially

byl Qa RStAOA2dza NRIald RAYYSNBI GKSANI 1Seoz2lFNR Gt

1ARa G2 LXIe& (§KdzyRSNRdzA Yd&AAO 2y GKS LIALFIY2 6KSYy ¢

GENERAL

Wt frea2ZNBh¢yBYSQ o6& | St Swvangding 8nd btheypodmiiblidEdd bidhe A y

Australian Poetry Centre in 2009. It is an autobiographical prose poem that revisits happy childhood

YSY2NRSa 2F GAYS aLISyld Ay (K SuseKsrofigsensdy deseripton v I NNI § 2
and details from the past to create an atmosphere of warmth, nostalgia and yearning.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
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reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE
CEYAtAINRAS alGdRSyida gAGK GKS GSN¥a piysshél GADS +y
g2NR WatdAlFiSRQQ TNRY (KS LRSY®

Younger students

The example of a prose poem provides a good opportunity to encourage a whole class discussion about

the nature of poetry itself and the big question of what makes a poem a poem. Discuss the shape of this

poem on the page. Ask students if they think that the way text is laid out on the page has anything to do

GAGK NBIFRSNE | O0OSLIiAy3 GKIFG F LRSY Aa | LRSYO® -1
G2 {F@8Q I yR NB WNIdESitwdrkbetteryaid dutSyaipden?@iScdsskhe elements

that need to be present for readers to accept that a poem is a poem. Ask them to respond to the poetic

features of this prose poem: focus on imagery, sound patterns and tone.

Older students

Provide students with excerpts from the work of novelists who write poetic prose. Read some excerpts
aloud and ask students if these writers are also using poetic techniques. Use Virginia Woolf, Ann
Michaels or Michael Ondaatje. The Australian novelist, poet and librettist David Malouf provides an
excellent example of thinking through some of the ways in which writers may choose not to make
generic distinctions in their work. Malouf has stated that he believes his writing (short fiction, novels,
poetry and so on) is all one work. Readers see separate novels or volumes of poetry packaged for the
book trade but he sees a greater similarity between works written in different genres than his readers
YR ONARGAO& R2d wSaSI NOK antefvidwdzF @a@spaperafitiedwolld 2 dzii KA &
be a good source of material OR research the different ways in which works of poetry and works of
fiction are presented and marketed.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8a (KS L3S irfrégrodhBd particyadintdrpfetation oBthe poem? Use a variety of

methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A OS &> | yeRrali KS LJ32 S
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to
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understand a poem need to do this. Frame the reading as a journey or exploration that the whole class
will take together.

Younger students

Use the think, pair, and share strategy to discover all the words relating to sensory experience in the
poem. What atmosphere do these words create? Use the same strategy to identify words with which
students may not be familiar: place names, names of songs and musical styles, and names of card
games. Why does the poet include these details? What effect do they have?

Older students
Ask students to consider the double meaning generated by the title of the poem. How does it resonate
throughout the poem? How does it resonate with the last lines of the poem?

Ask students to consider the control of tone in the poem. How does this connect to time shifts and
changes of tense?

AFTER

Encourage students to write a prose poem about a particular time and place. What period markers
could they put in the poem to convincingly recreate the textures of a time and place? Generate a list of
these time and place markers from the poem. Ask students to transpose them to their contemporary
equivalents.

POSSIBLE LINK TEXTS

Miramlo¢W52y Qi /I tf aS DNIYyRYIQ
Andrew Burke¢cW{ dzy Rl & w2l aiQ
DennisHaskellcWLY GKS wmppnaQ

Annamaria Weldon¢WC2 NJ | A YQ
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Lesson Plan - Track 8:  4h the 1950sQ

Poet Dennis Haskell

Original Source Publication The Ghost Names Sing
Publisher Fremantle Press
Publication Date 1997

ISBN 9 781863 681995

ABOUT THE POET

Dennis Haskell is the author of 5 collections of poetry, and 12 volumes of literary scholarship and

criticism. All the Time intheWorld 2y G KS 2 SAGSNY ! dzZa0iNIf ALYy t NSEYASND
being translated into French and Italian. Haskell was co-editor of Westerly from 1985-2009 and is

Professor of English and Cultural Studies at The University of Western Australia. He is also currently

Chair of the Literature Board of the Australia Council. His Acts of DefianceNew and Selected Poemd|

be published by Salt in February 2010.

ABOUT THE POEM ¢ FROM THE POET

Most (although | confess, not all) of the details in the poem are true; | did have one short uncle, my
mother's older brother. He taught me to drive, he was a bit of a character, and | did like him. However, |
never realised how much he had entered my being until he died; this is just one of a number of poems |
wrote about him when that happened. The poem does try to mix humour and seriousness, which is true
to him. It also links the personal to a wider world, and the adult to the child, and is one of the few
modern poems to use a refrain.

GENERAL

WLY GKS mMppnaQ o6& TheSGhostiNames Sjfyblishédiby Flerhdhtls RrebkBn A Y
1997. It is a nostalgic portrait of a much-loved uncle with many period markers that deftly bring the
decade of the 1950s to life.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.
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BEFORE

As a whole class exercise explore the world of the version of 1950s Australia that is brought to life from
the details in this poem. Ask students to mark up all the language in the poem that pertains to the
period and that may be unfamiliar to them. This includes brand names, descriptions of household
objects, the names of actresses, the names of movies and TV shows, and the names of popular songs.
Use lots of visual sources. Use these period details as a jumping off point for research into the values of
1950s Australia. It is important for the context of this poem to explore both the positive and negative
aspects of 1950s values. For instance, in the poem the past seems simpler and sweeter, but rigid gender
politics and their effects are possibly present too.

Older students
Ask students to research popular icons of the 1950s. Two of these are mentioned in the poem. Ask them
to consider if these names are there simply because they were household names of the period or for

other reasons as well. This will help them to interpret the closing seven lines of the poem. The poem is
y2i O2é lo62dzi GKS dzy Of S Q ésetdrBveabttisbbliquiNBnd &iNSeyy.OS 6 dzi A

Thisisanadult personare-A Y K 0 AGAY 3 | OKAfRQa SeS @GASsgd LG Aa |
NEYAYAaOSyOS FAaylrtte Ftt26a (GKS LISNB2YlF | LINRBEAYA

phNF 8 S WKA & adLIp 628Q GKIF G NBI dzA NBa S E L3fogpadl GAZ2y D ¢
fAYS G26FNRa Ada O2yOftdzRAYy3 tAySa (KIG WEKAA o1 &
knowing adult sadness. This poem provides an excellent opportunity to discuss literariness and

obliqueness. Is the poem more powerful for its obliqueness? Why?

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

5284 (GKS L}RSiQa NBFRAYy3I fSIFR 2N F2NBINRtipf R | LI NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Divide students into small groups. Ask them to mark up all the words in the poem that have to do with
size and scale. How do these relate to the repeated liy S& WL gt a &2dzy3 FyR L &l &X¢
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O2y&ARSNI 6KIFH(G (GKS aeyildlE 2F (KS&S NBLISIHISR fAySa
G2 GKS aLISF{SNI 2F GKS LRSYK 2KIFGd 20KSNJ RSGFAfta |0
g2NI RQBESE2YA28B8 Ay T2NN¥IGA2Y 2y GKS dzyOf SQa OKI NI Oi

actions?

As a whole class activity, make two lists of all the details the poem gives us about the uncle and about
the child. What can we infer from these details about their personalities, their hobbies, their
relationship, and the time in which they lived?

AFTER

l 81 @2dzy3aASNJ alidzRSyGa (2 o NRGS-thenf AN T8 a&y2AG 8 GYASHSD &
FNASYR® ! AAy 3 GKS LI SYIragedtudentsitéuSe mutepipl dethiRtohelp | Y2 RS
ONBI (S GKA& OKIFNIOGSNY tNRYLIWI GKSY FT2NJ RSiFAfao 2
a possession that they own that really sums them up? OR Draw a portrait of this family member or

friend being sure to include similar details.

Older students could do a similar activity in which character revelation is tied to the creation of a world
of objects and cultural references. Is there a secret in their portrait: Something that you might not see
the first time? Something you might see if you look sideways? Ask them to focus on timing and pace in
their piece: the points at which a text is silent about its intent and the points at which it reveals them.
Ask them to consider how this affects readers.

POSSIBLE LINK TEXTS

A

Helen Hagemann¢ Wt f | &
/ aS DNIYyRYIQ

LG hyS a2NB ¢AYSQ
MiriamLlo¢W5 2 y Qi -t
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Lesson Plan - Track 9:  Warrot Deaths: Rites of PassageQ

Poet John Kinsella

Original Source Publication Peripheral Light: Selected and New Poems
Publisher Fremantle Press

Publication Date 2003

ISBN 9 781863 683623

ABOUT THE POET

W2 Ky YAYaStflQa Yirye @2f¢dzySa 2T Padghbrél Nght: Mew éntl dzRS (1 K
Selected Poemshd The New Arcadiddis collection of lectures on landscape and language, Contrary

Rhetorig has just been published by Fremantle Press in conjunction with Edith Cowan University. He is

an Extraordinary Fellow of Churchill College, Cambridge University, and a Research Fellow at the

University of Western Australia.

GENERAL

Wt F NNRPG 5SFOKAY wAalGSa 27T Peripiedlligh Selectad ant/RdvPoewnd, y & St f
published by Fremantle Arts Centre Press in 2003. Framed as a road-trip, it is a poem that explores the
unwitting damage that human greed and technologies wreak on the natural world.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

Younger students

Familiarise students with all the birds mentioned in the poem. Use a wall chart of Western Australian
birds. Ask them if they can name any of the birds that live near their home or near the school. What do
they look like and how do they sound. Describe their look and the sound of their bird-song using
metaphors or similes.

Define the words in the poem to do with heavy road transport.
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As a whole class activity for all ages, research a range of sources on the Australian road trip: other
poems, excerpts from novels and films, popular songs, and paintings. Encourage a general class
discussion about why the road trip has such a central place in expressive texts about Australia.

Older students

wSIFR W2KY YAYaSt |l QaNecksitygof Parrotsih AodddePAlstdish BabkrRevigh (1 K S
2005,275/51)F Y Rk 2 NJ w2 0 Siddductid® to Yhe BestQdstralian Poems 208%ick Inc, ISBN
9781863954525). Why are birds so important for these two poets? What qualities do they symbolize?

What parallels can be drawn between poems and bird songs? Could you make a study of the history of

poetry through poems about birds? Research some examples.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8Sa& GKS L12Si0Qa NBFRAYy3I fSFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0Saz | yR GKS Lk2S
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Divide the class. Ask one side to look at all the language in the poem that pertains to the human activity
and the other side to look at the same for bird activity. What contrasts can they find in imagery and
word sounds? Is all human action in the poem the same or are there contrasts there too? Can we form a
sense of the attitude of the narrator of the poem from all this information?

Ask each side of the class to extend their focus on human activity and bird activity. In what ways do the

king parrots live up to their name? How does imagery and enjambment in the poem contribute to this?

I'NB 2yfeé (GKS 0ANRA Ay (GKS LRSY Ay@2f SR AYy I WNAI
WNAGSEAQ faz2 WNRIKGaEQK
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AFTER

Younger students
Encourage students to write about a road trip they have made. What can they remember about it? Do
they have photographs? What were some of the things that they noticed on the way?

Older students
Set students a brief essay on the topic of the use of birds as poetic symbols with reference to two or
more poems of their own choice.

POSSIBLE LINK TEXTS

AD.HopecW¢ KS 5SI4G4K 2F I . ANRQ

Gwen Harwood(WCIl 6 KSNJ YR / KAfR LY . IFNY hgtQ
Michael Dransfield -Wh dzii 6 I O Q
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Lesson Plan - Track 10: BoatQ

Poet Andrew Lansdown
Original Source Publication Fontanelle
Publisher Five Islands Press
Publication Date 2004

ISBN 1741280745
ABOUT THE POET

Andrew Lansdown is a Western Australian poet, essayist and novelist. His poems and stories have been

published in numerous magazines and newspapers and are represented in 80 anthologies. He has

won various poetry awards, including the Western AustralianPrS YA SNRa ! 6+ NR 600G 6A OSSO0 |
I NI&a CSalidAgdrfaqQ LINSBaAGAIA2dza W2KYy . NX& bldAz2ylf t 2
chapbooks. His most recent books are: Fontanellgpoetry, Five Islands Press); The Dispossesséshort

stories, Interactive Press); With My Knife Dragonfoxand The Red Dragoffiantasy novels, Omnibus

Books/ Scholastic Australia); and Birds in Mind: Australian Nature PoefiWombat Books). Website:
andrewlansdown.com.

ABOUT THE POEM ¢ FROM THE POET

The setting for Boat(ds Geographe Bay, Busselton, Western Australia. All other relevant details are
contained in the poem itself. Of the many poems | have written about my five children, relatively few
(as it turns out) deal with their teenage years. BoatQs one of the few, and the best one, | think. Indeed,
of the 900 or so poems that | have had published, it is one of my favourites.

GENERAL

WoatQ o0& ! YRNB G [ | Koatahellépyblished Bl IS 18aBds Pkeys, 2004. The poem uses
metaphor and analogy to present the separation anxiety a father feels as his teenage son moves
towards the problems 6 KSNB = dz&d § WS E biStide SwitlisidpehdehdSaNdaduliaok. v

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 9 to 12. Older students may benefit from
reading additional texts which explore or present similar ideas or that use similar techniques.
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BEFORE

Conduct a think, pair, share for occasions when students have wanted more independence,
NBalLlR2yaArAoAfAder FTNBSR2Y®P ¢KS WakKlINBQ adar3sS 0O02dz R
responses.

Role play parental decision making scenarios.

/I NBFGS LRaGSNER> O2ffl3Sa 2NJ YAYR YI LA GKIFG NBLNBa
W ROSY (G dINBZQ WAYRSLISYRSYyOSsQ WIyEASGEZQ WEATFTS LINE
Provide students with definitions and examples of poetic terminology: metaphor, analogy.

Check that students understand the following words as they will be used in the context of the poem: WA i

ald dzLJ FyR LX I YSRZIQ VIONRGRYIILRKAKE>QK2LIZQ WSYONRI O

DURING

[ AaGSy (2 !'yYRNBg [yaR2gy NBI RAY 3 Hivedudentnotd N2Y (1 KS
down any questions they have about the poem. Small groups should compare their questions and

briefly discuss any that they feel they can already answer.

Before the second reading ask students to prepare a T chart in which they will record words and phrases
that signal the emotional state of the son and the father. After the second reading ask students to
create a short summary statement that describes the emotional state of each character in the poem.
Allow group and class discussions of these summary responses.

Ask students to generate reasons as to:

1 why the son does not turn around.
1 why the father allowed him to go on his own
1 why the father is concerned that the son will not turn around

Before the third reading, ask students to consider what the boat, the ocean and the lightening storm
signify on a metaphorical level. After the third reading, ask students to create a concept map that links
their ideas about the metaphors to the relevant nouns, adjectives, verbs and adverbs from the poem.

AFTER

The final activities can be analytical and / or imaginative, depending on the needs of the students and
the curriculum demands.

9 Students could write a critique of the way the poem works at the figurative level
9 {(dzRSy(ia O2dzFRPMBaKBGE&2WQAl WKANRLSOUABSD
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1 Students could write a poetic account of a personal relationship which they describe in
meteorological terms.

POSSIBLE LINK TEXTS

Morgan Yasbincek-WFNRB Y GKSNB L aidl yRQ

Robert Gray -W5 A LJi & OK Q

Gwen Harwood-W. | N} hgf Q

CatStevens-WCIF GKSNJ 9 {2yQ 642y 30

Marion Stewart-W! a2 G KSNR& C2YyRYS&adaQ 0aK2NIL &ai2NRBO
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LessonPlan-Track11: 82y QU / I £t fQ YS DN} yRY

Poet Miriam Wei Wei Lo
Original Source Publication Against Certain Capture
Publisher Five Islands Press
Publication Date 2004

ISBN 1741280559

ABOUT THE POET

Miriam Wei Wei Lo was born in Canada in 1973, grew up in Singapore and has lived in Australia since the
early 1990s. Her heritage is Malaysian-Chinese on her father's side and Anglo-Australian on her
mother's. She studied writing at UWA and UQ (Queensland). Her first book, Against Certain Captuye
was about her grandmothers and won the WA Premier's Prize for poetry in 2005. She lives in Margaret
River with her husband (the local Baptist pastor) and three young children. Her next collection is
(somewhere) on its way. You can check out her work for free on Poetry International Web.

ABOUT THE POEM ¢ FROM THE POET

| wrote Bon't Call Me GrandmaCbecause it is a vivid memory | have of my Australian grandmother, Eva
Sounness. | wanted to write it down so | would never forget it or her. | was in my early 20s when |
wrote it, and it was one of the first decent poems | produced. It gave me courage to keep going and
finish the book. | had to cull so many other poems that didn't make the grade, but I'm glad this one got
through.

GENERAL

w52y Qi [/ttt a$S DNI y R YApalst CedtaineaCapifelbNshed b Five 14ldhdS I NB A Y

t NSBA&&aX Hnnnod ¢ KS L2SY -NBEVdME ackafive randparehttasiaWdchi | £ S A
figure. The transformation of the everyday into the magical is a central theme of the poem. The

Grandma taking lumps of clay and transforming them into pots is also another way in which the poem

encodes this theme.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.
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BEFORE
9y AdNB G(KI(G &a0GdRSy(a dzyRSNEGFYR Fo2dadi GKS LINROSAS

Older students

Using a range of images, discuss representations of the feminine, especially archetypes such as the
mother creator, the witch or the crone. In addition to this, show students some images of famous
female artists. Are there any commonalities between the two groups of images?

What associations can they draw from the name of Eva? Research the biblical Eve. Is she associated
with clay? Is she associated with subversion? How do these associations resonate in the poem?

Younger students
Prompt students to talk about a Grandma or Granddad figure in their lives. What details might make
them seem vivid or magical.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52Sa GKS LISGQa NBFRAYy3a fSIFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> ' yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Ask the students if they notice anything different structurally about this poem. Point out to them that it
uses dialogue. Ask them to read the dialogue only and discuss. Does it contain the kernel of what this
poem is about? Ask students to identify the verbs in the poem. What qualities do they give the
Grandma?

What physical details are we given about the Grandma in this poem? Where does she work with clay
and how does this space seem different to her grandchildren? Are there spaces in their own experience
that seem magic or different: back sheds or attics or parts of their gardens? Why?
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What birds can you find in the poem? Are they only what they appear to be or do they have other
associations?

lra || gK2tS Oflaa SESNDAABSHLUIRR adzdlz a2 yi KEK $ A § ENB aVKk K
about the different thresholds with which the poem deals.

AFTER

Younger students

Younger students could be encouraged to describe a familiar place that has an air of mystery. This could
be done as a drawing or in free associative prose or as a poem with narrative and dramatic elements
adzOK |a GK2asS Ay ws52yQid /Itf aS DNIYyRYIQ®

Rewrite this poem from the point of view of the Grandma.

Older students

Older students could extend their discussion on representations of older women. Why are they often
RSLIAOGSR Fa LR2oSNFdzZ FyR &adzo OSNEAODS Kl'helqrian@al‘ééé NLJG T
could provide additional material.

POSSIBLE LINK TEXTS
AnnamariaWeldon¢WC2 NJ | A YQ

Helen Hagemann¢Wt £ @ LGYB®MS a2NB ¢A
Feature Film - Nanny McPhee
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Lesson Plan - Track 12: ¥Phe Black Ash TrayQ

Poet Denis McMahon
Original Source Publication idle & drunk inheaven
Publisher Sunline Press
Publication Date 2002

ISBN 0957951515

ABOUT THE POET

Denis McMahon is the author of idle & drunk in heavenhe third in a series of poetry books published
by Sunline Press. He teaches English and Literature at Applecross SHS and is a member of the Board of
Management of the Western Australian College of Teaching. Denis is currently dividing his time
between Western Australia and Tasmania.

ABOUT THE POEM ¢ BY THE POET

WPhe Black Ash TrayQs about the relationships between identity, as expressed through breathing, and
cultural memory. It is obviously preoccupied with the enduring sadness of the holocaust, though the
focus of the poem is on what is suggested through the object ¢ not the other way round!

GENERAL

WeKS . fFO1 ! aK ¢NIF&Q idlé&daurkyhheavenspishedbs Sinlide bs3Sn NB A Y
HANH® ¢KS LISNER2YlF 2F (KS LRSY O2ydSYLI} disSa I LAES
surreal poem posits a large question obliquely: can we escape ugly truths such as the Holocaust and
FRRAQUA2Yya 08 YXYBOLISNKYEROROSAI WKISHK

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 9 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.
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BEFORE

Discuss the idea that personally, politically and socially some issues are hidden due to collective shame
or denial. For example, addictions; the plight of British war orphans; the stolen generation or children
overboard.

Discuss with students the difference between metaphor, extended metaphor, and simile. Use examples
from the poem.

LYiNRBRdzOS LJ2SYa FNRBRY GKS LYlFI3rada Y2@8SYSyidz F2N S
comparisons between unlike things. Research this movement as a whole class activity. How could some
of the central tenets of this movement be related to the poem?

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8S& GKS L12Si0Qa NBFRAYy3I fSIFER 2N F2NB3INBdzyR | LI NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A O0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Consider the ways in which the poem moves forward through juxtapositions: black ash tray/ washable
dolphin paper; jam/ ash. Make a list on the board of words that belong together and words that are
juxtaposed. Discuss the pairings, suggest the notion of something unpleasant that has been hidden. A
shadow self, a sin or something we cannot face?

What images recur? Do they relate to the Holocaust or ritual or religious cleansing? What sound

LI GGSNY& NBOMINK 2 KIFG FGY2ALKSNBKRRQ (IKISE® IOINBIE A ISK M.
Ad O2yillAYSR AY 6 aAaKSR odzi OFyy2(i 06S WaLi 2aKSRQ
meanings relate to the last lines of the poem?

What is the significance of the phrase Bolphin wallpaperQ In the last line of the poem to whom does
Wrff G0KA& ONBIFGKAY3IQ 06St2y3IK 2KIFG R2Sa (GKAa adzZa3as
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AFTER

Younger students

Ask students if an ordinary object has ever opened up a field of associations that has a much wider
reference than the object itself. Use the example of the jam-jar ash tray leading to this meditation on
the Holocaust. Groups of students could work with ordinary objects selected by the teacher in order to
explore and extend their metaphorical possibilities. Question: What other reality does the object
contain or hide?

Using either couplets or an extended metaphor write a poem about something that you think is out of
your control, unfair or wrong.

Older students

¢KS DSNXIY 02N}y LKAft2a2LKSNI ¢KS2R2NBE ! R2Ny2 o6NRGS
baro I NA OQd 5Aa0dzaa GKAA aGFGSYSyld o6& ! R2Ny2 Ay 3ISyS§
GKA&A O2YYSyido /Iy GKAa aGlrdSySyd oS FLIWIXASR G2 GK
a1 aiddzRSyida G2 O2yairRSNIRZYRA KSMNI GBS JLSKENIAZS  WI EAFNG
L2SYQa GAGESD 9y O2dzNF 3S aiGdRSydGa G2 NBaSKFNOK GKAA
Australian culture. If we argue that this phrase is also present as a shadow in this poem, does it change

the way we read it? Does it introduce an ambiguity into the poem?

POSSIBLE LINK TEXTS

Shakespearec[ I R&@ al 00 Sl KI@ad RWUWNAzEIISEBIORY 60 +3 MO
PeterCarey-W¢ KS w23aSQ

Thomas Keneally-{ OKA Yy Rf SNRa [ Aad

FeatureFim-¢ KS 5S@OAf Qad ! NAGKYSGAO

John Boyne - The Boy in the Striped Pyjamas

Ezra Pound - Imagist Poetry

Holocaust photographs

r t n A @ Department of Education
W I I gW LA Department of Culture and the Arts

GOVERNMENT OF
WESTERN AUSTRALIA

Page 38



To have great poets
there must be great audiences

Walt Whitman

Lesson Plan - Track 13: Word BookQ

Poet Graeme Miles
Original Source Publication Phosphorescence
Publisher Fremantle Press
Publication Date 2006

ISBN 1921064722
ABOUT THE POET

Graeme Miles was born in Perth in 1976. He completed a PhD in Classics at the University of Western
Australia before travelling to India for six months in 2006 as an Asialink Writer in Residence at the
University of Madras, and then spent a year in Belgium at the University of Ghent. In 2008 he moved to
Hobart, where he lectures at the University of Tasmania. He returns to Perth frequently.

ABOUT THE POEM ¢ FROM THE POET

Y2 2NRQ. 23 6NARGGSY AY HnnoX FyR Aa | LXI&FdAg NBTFf
me in some way charged. The idea was to let the sounds and senses slide about and see what

KFILILISYSR® LG RARY QUG 200dzNJ {2 placSWdstérn Alistcaa) thehA YS K2 &
sequence was: the jokes on place names take some explaining for an audience anywhere else.

GENERAL

W2 2NR .221Q 0@ DNIPRoSpSorescantesidishet hyIEdéntartid Preds,\2006. The
L2SY SELX 2NBa (KS SY2GA2y I f FYR tf&@NROIf Orartead
The title alludes to early vocabulary texts that many students may have used in primary creative writing
or spelling lessons. As with the lists in My Word Bookthe seven words explored in the poem initially
present as arbitrary choices. However, one effect of the poem is to trigger ambiguous connections and
LI GGSNYya GKFEG oAttt 0SS | darykxpgeReha®A Rdz- f & S OK NBIFRS

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar ideas or that use similar techniques.
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BEFORE

Ascertain that students can discern concrete, abstract and proper nouns."
Groups to play word games e.g. Categories

Students to create collages of abstract nouns

Create word association webs, using colour and images

DURING

[Aa0Sy (2 DNISYS aAif Sa22M8 IPIByAhY rdading twkd Ritere2h2 {1 Q FNR Y
reading, ask students to jot down any questions they have about the poem, the language of the poem
or ideas in the poem.

Whiteboard all questions, asterisking those that concern more than one student.

QELX FAY GKIG LRSYQa STFFSOG 2FiGSy RSLISYyRa 2y FYoAd
GKS@ R2 y20 AYYSRAIFGSt @ WYl 1S BeSnfweStQanpofallaftheS L2 SY
questions generated.

Group questions according to the stanza to which they pertain and an extra group for those about the
poem as a whole.

7 groups of 2 ¢ 4 students are tasked to work with the questions for one stanza.

Each group should begin with an oral reading of the stanza. Each group should then prepare their own

word association web for the word that is the subject of their stanza.

When their word webs are complete, groups should prepare tentative responses tothe Of Is & & Q

questions.

GroupsCreports to the whole class to be preceded by a group reading of the stanza.

/ fraa RA&AOdzaaAzy 2F (GKS NBYIAYAY3d WgK2fS LRSYQ | d:
yet been offered. Explain that overall satisfaction g A 1 K 2y S Q& dzy RSNRGIFIYRAY3 2F |
S O2YLINBYAAS ALISOAFAOAGE 2F YSIYyAy3I F2NJ ljdzZ fAGe
R2y Qi GKAYy]l L Gz2Grftteée dzyRSNRGFYR AGO

AFTER

! see Dept of Ed literacy resources:
http://det.wa.edu.au/détarningresources/viewlLearningResour&3169]128743/SDNAP9010.pdf
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The final activities can be analytical and / or imaginative, depending on the needs of the students and
the curriculum demands.

Students could write an analytical response to the poem with the following prompt:

126 R2S& W22NR .221Q SELX 2NB GKS | ND A Gshatetdr 2 NJ 2 (i K
responses and receive feedback before making a final draft.

Students could write poems that seek to justify the sound of an abstract noun with its meaning e.g.:
compassion, hatred, kindness, peace, fulfilment, evil, anger X

Students could write poems about other parts of speech e.g. adverbs, adjectives, pronouns,
conjunctions.

POSSIBLE LINK TEXTS

Any poems that play with the sound and sense of words e.g.:

Lewis Carroll - YabberwockyQ

Gerald Manly Hopkins - $he WindhoverQ

Eve Merriam - \How to Eat a PoemQ

Adam Ford - Wpellchecker(Ip12 Poetry 1 selected by Melissa Kennedy, Heinemann 2007)
Bear Word SpyQweb page http://www.wordsnoop.blogspot.com/ )

Acrostic poems (for younger classes)
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Lesson Plan - Track 14: WYour CornersQ

Poet Charmaine Papertalk-Green
Original Source Publication Just Lik& hat

Publisher Fremantle Press
Publication Date 2007

ISBN 9781921064128

ABOUT THE POET

Charmaine Papertalk-Green was born in 1962 at Eradu railway siding on the Greenough River between
Mullewa and Geraldton in Western Australia. Her mother is Margaret Green (nee Papertalk) of the
Wajarri and her father is Charlie Green of the Bardimia.

GENERAL

WC2dzNJ / 2 N SNE Q 0 @Greenfappeddyih Just Ske THatuifsediby frefnantle Press

AY HAanT® ¢KS LI2SY RSAONRO6SaE (GKS o60fSIF1 NBFfAGe 27
Assimilation policy. The poem plays on the phrase WC 2 dzNJ / 2 NV SNBE Q 0 ( Kiating' I YS 2 F |
ABC current affairs show) in order to highlight the disparities between realities that are constructed by

television versus a real experience of the world. In doing so, it draws attention to the devastating effects

of rigid social policies.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

Show students 10 minutes of the television program Four CornersExplore the question of whether
television as a medium can ever really get close to real life experience. Can media exposés tell the
whole story? Who controls what we see? Why? Is there a difference between the reportage on Four
Cornersthe television program, and current affairs shows today? Can poets also be historical
witnesses?
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Provide a brief history of Assimilation policies of the 1960s. Show some footage of pro-assimilation
propaganda. Read the 1905 Actand discuss the Assimilation policies and the use of reserves.

Discuss the way the poem uses the square geometry of four corners from its title onwards to symbolise
a grid and a rigid way of thinking that literally contained assimilated indigenous Australians. Work on
the idea of the reserve (the square) versus the cyclical patterns of nature.

Consider indigenous Australian notions of a relationship to the land. This could be explored through
talking about Dreaming stories and also through looking at Aboriginal paintings.

Ask younger students the following questions: What if you were taken from your family? What if your
family were told that they could only live in a certain part of town? How would you react?

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8Sa& GKS L12SiQa NBFRAYy3I fSIFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

The poem uses whole lines of monosyllabic words. Ask the students to identify these lines. Do they
create emotional effects? How? Consider the ways in which rhythm and accent in the poem captures
the bleakness of the Assimilation policy.

Ask students to identify the contrasts that they see operating in the poem. List these on the board.
Explore some of them in more depth, using the following suggestions:

y O2y N> ad G2 GKS Y2y2aeffloA0 62NRax O2yaARSNI (K
WI ZAAYATFOA2YQ YR WOAGATSYyQd 5STAYS (GKSASK LYy 6K

How does this poem use colour? Is it a relief to encounter the sunflowers? What does the poem suggest
about the relationship between the natural world and the man-made world?
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Work through the poem stanza by stanza. Make a list of all the words that suggest size, space, and
numbers. There is a kind of bad mathematics goingoniy’ G KS L2 SY® 5A&a0dzaa 6KIF G Rz

t 2Ay 0 2dzi GKS AYLX AOAG ANRByYyE Ay (K GAGES 2F (KS
ddza3Sada 'y SELI yarogSysSaa GKEFEG Aa 2y UGN aGdSR G2
transition homed Q @ ¢tKSNB Aa ftaz2 Iy ANRYAO RAalGlyO
experience and the television program of the same name. We might think that hard-hitting journalism

O« »
(V)]
(@]
(V)
c
Q
Py

can tell us the truth, the whole story, but can it? Ask students what the poem suggests about this
relationship.

AFTER

Younger students
Draw the scenes depicted in the 1% and 3™ stanzas of the poem, and annotate.

Older students
WSGNRGS | aS3aYSyid 2F WC2dzNJ / 2NYSNARAQ (GKNRdAzZAK (KS &
weaknesses of poetry as a medium of reportage versus television as a medium of reportage?

Write an essay on the topic: Discuss how poetry can be used to make political and social comment.

POSSIBLE LINK TEXTS

Jack Davis ¢ No SugaendW2 KA GS Clydki&e .t 01 C
Alf Taylor ¢ Winds

Kath Walker¢cW. 22 N0 wA Yy 3

Samuel Wagan-Watson CWg KA S a0Gdz002 RNBIFYAYy3IQ
Warwick Thornton - excerpt of Samson and Delilgffilm)

KathWalker -®# S £ 221 | FGSNJ 2dzNJ hgyQ

Archie Weller-®¥ SNB A S Q
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Lesson Plan - Track 15: WPeople of the ParkQ

Poet Alf Taylor
Original Source Publication Winds
Publisher Magabala Books
Publication Date 1994

ISBN 9781875641208
ABOUT THE POET

LEF ¢FLe@f2N) g1 & 02NY AY tSNIK Ay GKS fFGSanhpnnQaod
then joined his brother at New Norcia Mission. Alf spent the rest of his childhood there. As a young man

he worked around Perth and Geraldton as a seasonal farm worker. He then joined the armed forces and

was based at various locations around Australia. Alf left the armed forces and later in life found his voice

as a writer and poet.

GENERAL

Wt S2LX S 2F GKS t I NYvids puBlished byMaghbal@Pted, N994: Thik §8emNE A Y
depicts a gathering of Nyoongah people in a suburban park. The poem challenges mainstream
perceptions of Aboriginal people and public drinking.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE
Show students a picture of Aboriginal people gathered in a park. Ask for their initial reactions.

Provide a brief history of the Nyoongah people in Western Australia, with regard in particular to the
policies of the Aboriginal Protection Acind the impact of the stolen generation.

Teach students the nuances of using different prepositions in sentences. For example consider the
differences in meaning generated by: | saw the girl on the yellow car. | saw the girl in the yellow car. |
saw the girl by the yellow car. | saw the girl at the yellow car.
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Consider the differences between: The children were playing at the beach. The children of the beach
were playing. The children were playing on the beach.

DURING

Listen to Alf Taylor reading People of the ParkC¥rom the 22 CD. Play the reading twice. After each
reading, ask students to jot down any questions they have about the poem, the language of the poem
or ideas in the poem. Work in pairs to clarify any questions. Any outstanding questions should be
discussed with the whole class.

Ask students to retell the events in the poem in their own words. Share the summaries.

Work through the poem stanza by stanza beginning with the title. Consider the use of the preposition
W2FQ AY GKS GAGE SP erdafiohskip oRi2 Sydongehpeopledarti fadkti | 0 2 dzli (0 K
/| 2YaARSNI 0KS O2yyz2iliA2ya 2F (GKS 62NR WLI N] Q@

For each stanza get students to identify the dichotomies, for example the positive and negative words
open hearts / minds still / and searching/ dark

At the end of each stanza consider the impact of the enjambment, for example, Wa S NOKAyYy 3 (G KS R
4gaFr §KSNAy3a 2F X

After the close reading of the poem, get students to annotate their copy of the poem and revise their
first reading of the poem to include the issues that the poem raises.

AFTER

The final activities can be analytical and / or imaginative, depending on the needs of the students and
the curriculum demands.

Students could write an analytical response to the poem with the following prompt:

| 26 R2pléoftNet ENJ Q YI 1S | O02YYSyild 2y (G4KS fAFS 2F 102
share their responses and receive feedback before making a final draft.

Younger students could draw the picture represented in the poem and use the words of the poem to
annotate the picture.

Students could write an explanation of why the Nyoongah people sit together and drink in the park.
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Students could write a poem using similar techniques to present an alternative point of view of a group
of people who are misunderstood by mainstream society.

POSSIBLE LINK TEXTS

Kath Walker¢W. 22 N} wAy3IQ
Jack Davis ¢ No Sugar
Johnston - Wild Cat Falling
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Lesson Plan - Track 16: ®urfQ

Poet Andrew Taylor
Original Source Publication Theunhaunting
Publisher Salt Publishing
Publication Date 2009

ISBN 9781844713486
ABOUT THE POET

Andrew Taylor is the author of more than fifteen books of poetry, the libretti of two operas, and the

critical study Reading Australian PoetiyyQP, 1987). He was regional winner of the Commonwealth

t 2SGNE tNAT S Ay wmMopycI yR 62y (GKS 2SEG§SNYy ! dza ( NI f
and educated in Victoria, and has lived, taught and given readings of his poetry in various countries

beside Australia, most notably Italy, the USA, the UK, Germany and China. He is Professor Emeritus at

Edith Cowan University, Perth. His most recent major publications are Collected Poemi@004) and The
unhaunting(2009), both from Salt Publishing, UK.

ABOUT THE POEM ¢ FROM THE POET

| grew up on the coast in Victoria and spent much of my spare time in summer at the beach. That way |
learned how enticing yet also how dangerous surf can be, which of course made it all the more
attractive. Just like life itself.

GENERAL

W{ dzNFQ o6& ! yRNIBheuntabndirg gublihedbi st lin RIOB9. Theypoem explores the
LISNE2Y Il Qa @FNEBAY3 NBIFIOGA2ya G2 GKS RAFFSNByYyldH FyR
piece of writing in which place is evoked by the sounds and sound patterning of the poem as much as

the denotative meaning of its words.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 9. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

r t n A @ Department of Education
W I I gW LA Department of Culture and the Arts

GOVERNMENT OF
WESTERN AUSTRALIA

Page 48



To have great poets
there must be great audiences

Walt Whitman

Ensure that students are familiar with the concept of extended metaphor: a metaphor which is drawn-
out beyond the usual word or phrase to extend throughout a stanza or an entire poem, usually by using
multiple comparisons between unlike objects or ideas. Ask students to identify the extended metaphor.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

DoS&a G(KS L12SiQa NBIFIRAY3I tSIR 2NJ F2NBANRdzy R | LJ NI A
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

W{dNFQ Aa 2yfeée aLIlI NaESte LildzyOldz SR ! a1 adGdzRRSyida
this might be contributing to the mood of the poem.
Using the board and working in small groups, encourage students to identify all the words in the poem

that relate to the sensory experience of being in the sea or at the beach. Generate a mind map grouping
the words from the poem into the following categories: benign, malevolent, neutral.

As a whole room activity or in smaller groups find evidence for the different moods of the sea in the
poem: the sea as lover, the sea as predator, or the sea as disinterested. Go back to the mind map.
Which words back up your point? What kinds of words are they?

Take the first seven lines of the poem. Working in small groups or pairs ask students to mark out all of
theWa Q ad2dzyRa Ay (KA&a aSOlAz2zy 2F (KS LRSYO® 5STAYS
general. Ask them why they think the poet has associated this particular sound with the sea.

AFTER

Consider which animal do you identify with or wrestle with? It could be metaphorical such as the one in
this poem. Have you ever given something in your life a metaphorical identity?

2NARGS + LR2SY lo2dzi GKAA dz@aAy3a W{daNFQ & I Y2RSt®
Lidzy Olidzl GA2y® al 1S &d2NB (KIFId (GKSasS NBFtSOG G(KS Y2z
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words connected to sensory experience are used and there is only a little punctuation. See what effects
you can come up with using a similar style. Students may wish to illustrate their poem.

Write an explanation of how the narrative voice and metaphor are used to presents a vision of the sea
AY W{ dz2NF Qo

POSSIBLE LINK TEXTS

SheilaMorehead ¢W! (i { S@SY(iSSyQ
Judith Wright-W¢ KS  { dzNJF S NI
Tim Winton - Breath(excerpts)
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LessonPlan-Track17: W KS [ A3IKGK2dzZDS YSSLISNR&a 2ATFS
Poet Barbara Temperton

Original Source Publication Westerly Volume 50

Publisher Westerly

Publication Date 2005

ISBN 0975003631

ABOUT THE POET

Barbara Tempertonisanaward-6 A Y YA Yy 3 2 SAGSNY ! dZAGNI f ALYy GNRGSND {
West; Port Hedland, Onslow and Wittenoom in the Pilbara; in Perth, and Albany on the south coast.

. FNDIFNFQa oNRGAYIEA KI GBS | LILIS| NBeReerpyrfordedtlghldid £ 4> y S o
broadcast on radio. Her first poetry collection, The Snow Queen takes Lunch in the Station (@afiéng

as Barbara Brandt), appeared in ShorelinegFremantle Press, 1995). The second, Going FeralFremantle

Press, 2002) won the 2002 WA Premier's Book Award for Poetry. Southern Edge: three stories in verse

was published by Fremantle Press in 2009.

ABOUT THE POEM ¢ FROM THE POET

This poem is a short version of a longer narrative poem from Southern Edg&he ruin of the Point King
Lighthouse is one of my favourite places in Albany. Built in 1857 ¢ just above the channel between
Princess Royal Harbour and the gorgeous, often unpredictable King George Sound ¢ the lighthouse is
now a ruin. The characters and events of the poem are imaginary. They arose from my fascination with
what remains of the lighthouse, its location, and legends that evolved around the keepers and their
families.

GENERAL

WeKS [ATK(IK2dza S Y edtd8yNaliinese, pulihdd bylWedteldy in RABS. Thiy'is a
narrative poem set in a lighthouse, an extreme landscape that has both real and symbolic attributes. It
is both a tale of Gothic entrapment and a murder mystery.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 10 to 12.

BEFORE
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Students would benefit from a whole class exploration of the Gothic as a genre, and in particular the

relationship between the Gothic and femininity. Pick some key words and phrases such as:

WOf I dZAGNRLIK20AF QX WSY(INI LIYSYyGQr WFSYIFIES I32G6KA0QX
small-group research. Discuss some of the founding texts in this genre. Ask students why they think

women writers have been drawn to subverting Gothic codes.

Images and films will also be helpful in exploring the Gothic genre. Excerpts from Australian movies such
as Picnic at Hanging Rockhe Propositioror Wake in Frightould be used. These could be helpful in
establishing some discussion points on entrapment and Gothic conventions in Australian settings. Ask
students to start thinking about some of the features of the Australian landscape that key in to Gothic
conventions: isolation, grandeur, extremities, and mystery. Students may like to consider material from
early settler narrativessuchas| Sy NB [WWwKS ySONR OSNDREA 2 AFSQd

Make a list of any words with which students may be unfamiliar: maypole, the names of plants, the
names of embroidery stitches.

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8Sa& GKS L12Si0Qa NBFRAYy3a fSIFER 2N ¥F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A O0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Ask students to make headings: WifeQWeeperQWaughterQWkttingQ¥ A T S Q AQYRS SIS NG R2 Y| A
Make lists of words and images associated with each heading. Transcribe them onto the Board. What

picture emerges of the world of the poem? What can we tell about the characters in the poem? What

attributes are associated with the names they are given?

Using the lists, ask students to identify the dichotomies that exist in the poem. Are any of these
gendered? How do the dichotomies create drama and tension?
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Chart the rise of emotional tension in the poem with special reference to the way the language of the

poem heightens from stanza four onwards. How is the daemonic energy of the wife represented

through this heightening of language? Pay close attention to sound patterning.

I LILINB F OK GKS LI2SY a || WgK2RdzyAiQ YeailiSNeo® lral a
L2SY R2Sa 3IAPS dzad 2 KIF G RSO A& YRB2S 0 SINE | {ESIRAMK  2adzi]
words and images in the poem that make the reader uneasy. What poetic devices does the poet use to

maintain the tense atmosphere of foreboding? Alternatively, students may wish to approach the poem

in this way through a labelled drawing of its setting and events.

AFTER

Compare and contrast to other poems that use geometry as an extended metaphor, for example, John
52yySQa Wi + f SRAOGA2Y C2NDPARRAYI az2dNYyAy3IQo

Compare and contrast to other vengeful poemse.g: W2 Ky YSI GaQ W[l .SttS 5IYS {
Write a poem which deals with the theme of entrapment.

Discuss how the poem works to represent differences in power relations.

POSSIBLE LINK TEXTS

Margaret Atwood-. f dz§06 S NRQa 2 A TS

Angela Carter ¢ The Company of Wolves

Mary Shelley - Frankenstein

Charlotte Bronte ¢ Jane Eyre

Dorothy Hewett (WD NJ @S CIF ANRUGIF £ SQ

Edgar Allan Poe - The Tell Tale Heart

Rozsika Parker -The Subversive Stitch

Sandra M. Gilbert and Susan Gubar - The Madwoman in the Attic
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Lesson Plan - Track 18: Wlangiare alfrescoQ

Poet Barbara Temperton
Original Source Publication The Weekend Australian
Publisher The Weekend Australian
Publication Date 1991

ISBN NA

ABOUT THE POET

See Lesson Plan ¢ Track 17

ABOUT THE POEM ¢ FROM THE POET

Sometimes when | am writing, the things | see outside my window will make their way into my work.

Rain had been falling for days when | noticed one of our roosters - a large, arrogant bird ¢ emerge from

the warm, dry coop and march up and down the chicken run until he was absolutely saturated. Later

that morning that rooster turned up on my page together with a play on words and memories of my

DNl YRY2GKSN) gK2 ¢g2dzZ R LIAYOK GKS LI NE2yQa yz2asS

x

GENERAL

Wal y3AFONSQ Id &F NBlamdh dppedred i & ¥ditdsh of The Weekend Australian
newspaper, published in 2005. The poem is a light-hearted portrait of a backyard rooster. With
poignancy and wit, it looks at the fine line between animal as pet or companion and animal as food
source.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 7 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE
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Make sure that students are familiar with the meaning of the title of the poem. Are there any Italian
speakers in the class who could help out?

5STAYS (KS G(GSN¥ya WLI NA2YQa y2aS8SQ yR W. dZFFf hNLAy3

watcht OSt SoN} 12NE OKSTQa SELRA&S 2y (KS OKAOISY AYR
Whittingstall would work well and raise lots of issues for class discussion. How is the rooster in this

poem both different to and the same as factory farmed chickens? Does it make us uncomfortable to

think about a living creature and a cooked meal in the same space? Would we have different attitudes if

we grew up on a farm?

Older students could research the anthropologist Claude Levi-{ ( NI dzd 4 Q& U(GNHVESRMN® 6 Q | Y

Make a class folder of animal poems. Ask students to consider the tradition of the closely observed
animal or creature in poetry and ask them why they think poets are so interested in them. What
separates humans from animals and other living things? Do they have a favourite animal? Why? Point
out to students that animal characters are prevalent in stories and books for younger children. Why do
they think that they largely disappear in works for older readers? Poetry proves the exception to the
rule. Discuss. Can they think of some books for older readers in which animal characters are developed?
In what ways are they used?

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52Sa GKS L12SGQa NBFRAYy3a fSIFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poetic RS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Put a copy of the poem on the board. Divide the class into small groups. As a whole class generate a list
of poetic devices used in the poem. Some examples would be: metaphor, assonance, alliteration,
internal rhyme, repetition, and synecdoche. Allocate a colour for each device and mark up the poem.
This is an excellent way of allowing students to see just how much is going on in a poem. Extend
discussions. Let students know that although it is good to identify a device, the next step is being able to
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express what the poet achieves in using a particular device. How do they all build together to create the
meanings the poem holds?

Following on from the board mark up, ask students to consider the ways in which tension is created and
maintained in this poem. Is it through subject matter alone or do other elements come into play? Look
at rhythm, contrasts, repetitions and punctuation.

Younger students could contrast descriptions of the chicken as alive versus the chicken as cooked.

AFTER

Write a detailed portrait of a creature. Encourage students to choose a creature that they love. Use

L2SYa yR AYI3ISa Fa WwWedzYLIAy3a 2FF LRAyliaQe ¢KS 3ISy
322R SEFYLX S&ad ! aAy3a Wal yaaAlINB f FNBaA@h@hicha | Y2R
our sense of the rooster emerges through careful word choices and sound patterns. Start the process by

encouraging them to write lists of words that they associate with the creature they have chosen. Do any

of these words bounce off each other when combined? Ask them what effect is created.

POSSIBLE LINK TEXTS

Fay Zwicky¢W¢ 2 - 2 RBEQ

Gwen Harwood CWCI G KSNJ | YR / KA f
FeatureFim-/ KIF NI 23 G8Q&a 2S56
Feature Film - Babe

pul;

LY . FNY hgtQ
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Lesson Plan - Track 19: Yo HImQ

Poet Annamaria Weldon
Original Source Publication The Roof Milkers
Publisher Sunline Press
Publication Date 2008

ISBN 9780957951587

ABOUT THE POET

Annamaria Weldon has lived in Africa, England and Central America and, as a journalist, worked in WA
and Malta, where she was born. Her essays, reviews, fiction and poetry have been published in journals
such as Island Stylus Five Bellsindigo dotdotdashand Yellow Moonand broadcast on ABC Radio
National. Annamaria writes with a strong sense of place. She is keeping a landscape journal of Yalgorup
Wetlands while on an Adaptation Resident at SymbioticA. A frequent guest at readings, she also shares
her love of poetry through regional community workshops.

ABOUT THE POEM ¢ FROM THE POET

After dad died, my brother and | had his old reels of 8mm films formatted as DVDs. Watching scenes

from a well-travelled childhood and my Mediterranean birthplace after an interval of many decades, |

recognised for the first time what passion Y R G F f Sy RNRBZS Y& FFIIKSNRa 204
cameras. Imagery was his language, just as it is mine, though in a different medium. Yet we never found

words to speak about what we had in common, not even later in life, when | became a published writer.

Wo Him( s a bridge across that silence.

GENERAL

We 2 | AY QaridWeldon gpyedrsin The Roof Milkergublished by Sunline Press in 2008. This is

an autobiographical poem in which the poet re-approaches her dead father through the act of watching

FAfYa KS KIFIR YIFIRS® Ly (KA& sl Wwez2 |1 AYQ SELX 2NB&
parent and also, importantly, the relationships between the different art forms of poetry and film.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The

poem would be suitable for use with students from years 10 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.
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BEFORE

Talk about family archives and all the different material mediums in which we can store our memories.
What impels us to record our lives or keep mementoes? How have new technologies extended these
practices? Are our strongest memories about those who have died?

LYGiNRBRdzOS 2t RSNJ addzRSyiia (2 (GKS y2iA2y 2F We¢KS {A
L2SOGNE YR LI AYGAYy3Id 5Aa0dzaa ( t&sistér Aris.docafeyhe 6 KA OK
places in the poem in which the different limitations of visual and written mediums are expressed: for

AyaidlyoS GKS FTAfY F220F3S 3IA@Sa GKS LRSGI waiz2NaxSa

[e=-N

Following on from the discussion of the Sister Arts above, pin-point the place in the poem in which the
writtenandthe @A & dz2l f 06S02YS FdzaSRo® Ly 4KS &aS0O2yR flLaid &i
feNAODd 2Ke& R2Sa (KS LISG daasS GKFG 62NR KSNBK [FGS
GKS JtAYLIASQD ! 41 & dzR Sy (edidercefrontiokh&r poenhs BhiNIBy hadeA (1 K G K A
listened to on the CD can they offer to support this claim?

Younger students
Ask students: Are you like your Mum or Dad or perhaps another family member? Do you and your
parents share a passion for a skill or a hobby?

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first
reading. Remind them that there is no one correct response to a poem and that even the seemingly
simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52Sa GKS L12SGQa NBFRAYy3a fSIFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A OS &> ' yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Show the opening of the film Cinema ParadisoRead the first stanza of the poem and discuss shared
themes.
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Use the 4hink, pair, share(3trategy to find words in the poem that relate to the following contrasting
pairs: absence/ presence; life/death; lost/found. Or, generate lists of words that relate to looking and
framing. Generate a mind map on the board. Ask the question: Identify the things that are found and
the things that are lost in the poem.

Ask the question: Film stills or photographs are a frame but can a poem be a frame too? Ask students if
they can come up with a list of ways in which photographs and poems are the same and different.

“z

alk 1S I tAad 2F Fftf (GKS adzmeSoda FTAfYSR o6& GUKS yIN
subjects? What do we learn about the father from the descriptions of the things he has filmed?

AFTER

Who was/is your favourite mystery family member? Make their album in words or pictures or both.
Explore different mediums in which this could be done.

Using a free association style, encourage students to write about their strongest memory of someone
close to them. Students could also write about an object and why they have kept it.

Write an essay or journal response on the following topic: Discuss how the poem represents the
relationship between the poet and her father.

POSSIBLE LINK TEXTS

Les Murray ¢ Poems the Size of Photographs

Gwen Harwood ¢ The Glass Jar

The essays of John Berger, Susan Sontag, or Roland Barthes on photography
Feature Film - Romulus My Father
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Lesson Plan - Track 20: ¥Phen There is LeavingQ

Poet Annamaria Weldon
Original Source Publication The Roof Milkers
Publisher Sunline Press
Publication Date 2008

ISBN 9780957951587
ABOUT THE POET

See Lesson Plan Track 19

ABOUT THE POEM ¢ FROM THE POET

WPhen There is LeavingCls dedicated to the English Literature teacher who, in 1966, experimentally
introduced Contemporary Poets to a small group of High School students. While our peers in Paris and

the USA were becoming radicals, the girls-only Maltese convent school | attended was ultra

conservative - except in English Lit. classes! As we left known shores to explore the themes and writing

2T (KS&S a2RSNYy I yR 2| MityezlSnbdilidely enduidy into préviguhyS @ Q a
taboo topics. These included anti-establishment protest, religion, pacifism, politics, sexuality, class
aeadsSyaz 6N OFINYyF3IS IyR RSIFHGK® 2SS RAaZ0O2OSNBR WgN

[akN
w»
(@

GENERAL

WeKSY ¢KBWEQL@R [ISY W Y I NAThe Rod MilReRsyiblisheddhyISuhliNeEPresa iy
2008. Using examples from the work of other poets, the poem traces the way in which poetry often
deals with the difficulties and sadness of life and also with the small details that might otherwise go
unnoticed.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 9 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

' 31 addzRSyda G2 NBaSINOK Fff GKS LR2SGa FyR FNF3IYS
would provide an excellent opportunity to search the wealth of poetry material on the Internet. Let
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aidzRSyia (yz2s GKIFIG GkKSe OlFly &aSIFNOK o0& F LRSGQa ylI
allusions to the work of other poets which could also be researched.

How are poets constructed in this poem? Show 10 minutes of thefim¢ KS 5SS R t ®Bthis Q { 2 OA ¢
as a springboard to lead into a general discussion about the societal and cultural roles assigned to poets.

Have these roles changed over time? A good example would be to discuss the esteem in which English

poets associated with World War One were held. (One of them is mentioned in this poem).Can we

imagine this happening again today?

Topic for whole class discussion: In your experience as a reader of poetry, do poets depend on the work
of poets that have gone before them? Do they often write inside traditions?

Make sure that students understand the term oxymoron. Where does this occur in the poem?

{K2g GKSY (KS LI AyRASyY3d NBF SHNE N QandstadePdhyie RaizS§ 3 St Q&
Icarus

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

52S8S& GKS L12SiQa NBFRAYy3I fSIFER 2N F2NB3INBdzyR | LJ NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> | yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

Usethe Wi KA Yy 1 2 strdtegy MBnarkufdil t48aQrds and phrases that relate to acts of leaving in
the poem. What do these words have in common? Is there an extended metaphor at play here?
Describe what it is about.

| 2yGAYydZAy3 $2N] Ay LI ANERX IS0 addzRSyda (G2 OoNRSTE @
do the sentiments in each of these interconnect and how do they link back to the title of the poem?

Whatdoli KS f Ay Sa W¢ KINWNITa FNNE VAT (i kAAlya kBSNARSQ YSI yK
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AFTER

Older students

Ask students to keep a journal of their poetry reading for a set period of time. Encourage them to copy
down their favourite quotes and to reflect on what it is they like about the lines or the ways in which
they speak to their own life experiences of or linked to transitions or leaving.

This activity could be extended to writing a poem comprised of the collected lines and student
reflections. Ask students to consider the ways in which they might structure such a poem.

Older students could write an essay on the following topic: Discuss how poetry moves between the
particular and the general to explain human experience.

Younger students

a1 aiddzRSyida G2 YIS GKSANI 2y WwO2ffl3SQ LISYa TN
which capture a particular emotion, mood or place. Newspaper headings, magazine articles, song titles,

poems and advertising are all useful for this exercise.

POSSIBLE LINK TEXTS

Poems that incorporate lines from the work of other poems: TSEliotcW¢ KS 2 4GS [ YRQ
All the poems mentioned in the poem.
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Lesson Plan - Track 21: $tom where i standQ

Poet Morgan Yasbincek
Original Source Publication Firelick

Publisher Fremantle Press
Publication Date 2004

ISBN 9781920 731502
ABOUT THE POET

Morgan Yasbincek is a Western Australian writer. Her first collection of poetry, Night Reversingvon the
1997 Anne Elder Poetry Award and the 1997 Mary Gilmore Poetry Award. Livwas her first novel.

GENERAL

Yom where i standCby Morgan Yasbincek appears in Firelickpublished by Fremantle Press, 2004. The

L2SY SELX 2NBa (KS RSLIIK 2F | LINByiQa t23S F2NJ |
emergency; the impossibility of being able to protect that child always; how crisis and emergency

happen without warning amid the minutiae and mundanity of daily life; and the overwhelming sense of

panic and distress that a parent feels in such circumstances.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 9 to 12. Older students may benefit from
reading additional texts which explore or present similar ideas or that use similar techniques.

BEFORE

¢KS | OGdzZ £ WoKIFGQa KI LILISY SRK §gnafley befar&rdading.TddcBevs oA f L
could preface a reading with the explanation that the poem presents the perspective of a parent of a
child born with a congenital condition ¢ maybe a heart disease or asthma?

Ask students to volunteer stories about medical emergencies they or their siblings have been involved
in. Elicit their descriptions of adult emotional and physical responses. What did Mum or Dad do? What
happened while you waited for the ambulance or who drove (how) to the hospital? What did the adults
tell you about their reactions to the emergency after the crisis had passed? How did the medical
personnel respond and how did that response compare to the parental one?
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Organise pair and group discussion of & i dzR &yefiedic€d of young people living with asthma,
diabetes, peanut allergies, haemophilia, etc. What are the routines? What are the allowances or
FRIFELIGFGAZ2Y A G2 Wy2NXIEQ fATFSK 26 R2 FTFYAfASE w3

Provide students with definitions and examples of poetic terminology: metaphor, simile.

DURING

[AaGSy (G2 a2NHIY ,lFa06AyO0S|T NBIRAY3I WFNRBY 6KSNB L
pausing before the second to allow students to note down any questions they may have about the

events, the language and the ideas of the poem.

Work through the questions as a class. Groups could compare and compile their questions after the

dSO02yR NBIRAYy3ID 06SoPa0d 2 Ke KFra GKS RIdzZZK3{SNRE Yz
GSNB (KS LI NByida WNBf INIASEA Q yaiRkS yv 2(NBS  LIKIAdz2 KR 30K A (iOdz!
Groups could reach a consensus as to the three most important questions they would like answered

F62dzi GKS LI12SY®d DNRdAzZLJAQ ljdzSadAaz2ya O2dZ R 0SS 6KAGS
could beinvitedtopNB FFSNJ NBall2yasSa (2 lye ljdSaiArzyad o6¢KSNE
GKSaS OANDdzvrail yoSas o0S0OFdzasS ff FyasSNE RSSYSR Vv
Students could create a T chart of the details from the poem that describe the mundane and those

which signify the crisis.

Students could analyse the punctuation and sentence structures. What is the effect of there being no
full stops?

Focus students on the abattoir simile in the final two lines. Invite them to create alternative descriptions
2F GKS LI NByiQa SyzidAizylf adldaSo

AFTER

The final activities can be analytical and/or imaginative, depending on the needs of the students and the
curriculum demands.

{GdzRSy(ia O2dzZ R oNARGS | ONRGAIdz2S 27F mbfe@and | @ GKS LR
stanzaic structure work to develop the poetic tension.

{GdzRSy(ia O2dzZ R NBSGNARGS WFNRY 6KSNBE L aidlFyRQ FTNRY
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Students could write a poetic account of a medical emergency they have experienced.

POSSIBLE LINK TEXTS

Andrew Lansdown-W¥. 2 | (i Q
Bruce Dawe - WY | {i I NJASgrhefines Gladryess ed. 2006 Pearson)
Marion Stewart -W! a2 G KSNRA& C2YyRYS&adaQ 0aK2NI aidi2NRO
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Lesson Plan - Track 22: Yo a Sea-HorseQ

Poet Fay Zwicky
Original Source Publications Print Publication: L & O . I 6 Sf Q&
Audio Publication: The Witnesses
Publishers Print Publication: Maximus Books
Audio Publication: River Road Press
Publication Dates Print Publication: 1975
Audio Publication: 2010
ISBNs Print Publication: 0909387001
Audio Publication: 9780980538687

ABOUT THE POET

Fay Zwicky was born in Melbourne in 1933, where she trained as a classical pianist. She has travelled
widely and lived in Asia, America and Europe working as a musician until 1965. For many years she
taught literature at the University of Western Australia. She has published eight books of poetry, most
recently Picnic(2006), as well as short stories and critical essays. Her achievements include the NSW

t NBYASNRE ! 61 NR { Kl Patritk WhithlFdvitle ShNgAher BrénhaNAvards. She
has a son and a daughter, two grandchildren and a ghost-dog.

GENERAL

ve2 - 2BBQ & Cl &L%o Kk OfFddigp sk dibyEaxirhug Books in 1975.
I.

0
YR a0HNINBYST RSWIQEE WCR dzydzbdz £ Y GAy3

2 A 0K 6A0
protagonists.

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The
poem would be suitable for use with students from years 8 to 12. Older students may benefit from
reading additional texts which explore or present similar issues or that use similar techniques.

BEFORE

As a whole class activity, research the breeding habits of sea-horses. Use visual sources. If possible show
footage of sea-horses mating. Discuss the ways in which this challenges what we think of as natural.
Does this turn the natural world on its head? Ask students to consider what it would be like if there was
this role reversal in human life. With older students this material can springboard into a discussion
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about ideology. What are we socially conditioned to believe is natural? Offer definitions for essentialist
and constructionist positions in this debate.

Make a class folder of animal poems. Asks students to consider the tradition of the closely observed
animal or creature in poetry and why they think poets are so interested in them. What separates
humans from animals and other living things? Do they have a favourite animal? Why? Point out to
students that animal characters are prevalent in stories and books for younger children. Why do they
think that they largely disappear in works for older readers? Poetry proves the exception to the rule.
Discuss. Can they think of some books for older readers in which animal characters are developed? In
what ways are they used?

DURING

Ask students to read the poem silently and to annotate the formal elements that stand out on this first

reading. Remind them that there is no one correct response to a poem and that even the seemingly

simplest of poems can hold many layers of meaning. Listen carefully to the poem read by the poet.

5284 (GKS L}R2SiQa NBFIRAYy3I fSIFR 2N F2N&awdRtdof R | LI NI
methods to paraphrase the poem through class discussion. Make sure that all students have

opportunities to come to an understanding of the language, any poeticRS @A 0S &> ' yR (KS LIRS
themes. Remind students that all readers, at some stage, ask questions about the context of the poem

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to

understand a poem need to do this. Frame the reading as a journey or exploration that the whole class

will take together.

This poem offers an excellent opportunity to discuss obliqueness in literary works. Ask students to

ARSY(GATE lyed g2NRa Ay (KS LRSY GKIFIG (KS&@ GKAY1l Yl
6 and Wansparent/transparenciesQater in the poem). Define the different meanings of the words. How

are these different meanings working in the poem? Does the poem as a whole have a double meaning?

Use this to explain how poems can encode their larger movements in their smaller ones (a macro/micro

relationship). Is this poem only about the irregular mating habits of sea-horses or is it about something

more?

As a whole class activity, find examples in the poem in which its language recreates this under-water
drama. Is the language of the poem heightened? Does the poet use metaphor or onomatopoeia? Why
are some words alone on a line or in block letters?

Divide the class in half. Ask one side to find out all that they can about the male sea-horse and the other
to do the same for the female sea-horse. How is each characterised? Back up conclusions with evidence
from the text. Discuss findings in the light of the last lines of the poem.

W r,l t I n A @ Department of Education
gW LA Department of Culture and the Arts

GOVERNMENT OF
WESTERN AUSTRALIA

Page 67



To have great poets
there must be great audiences

Walt Whitman

AFTER

Older students

Research an animal or creature, like the sea-horse, that challenges notions of usual gender divisions.

2NAGS @2dzN) 246y Of2aSteé 20aSNIWSR RI[ZEINBENRAQIGAGZ Y AYY2 R3¢
at the ways in which sound, rhythm and repetition can reproduce a vivid recreation of the world of an

animal or creature. Students may wish to use a quotation from a source on the animal they chose. This

O2dzZA R F2N¥Y (KS olaia 2F G-KBENRSAQONRAJ I A@KSYalaliORES
of representational codes inside different discourses. How does the Sea-Horse appear in the epigraph to

the poem? How does the Sea - Horse appear in the poem itself?

Younger students

Ask students to draw the male sea-horse that comes to life in this poem. Label its different features with
words from the poem. If students cannot find a word that describes the part that they wish to label
then research this or give it a name that they think is appropriate. The word that they chose has to
make sense within the set of all the words that they have chosen. As a whole class exercise compare
scientific terms with words from the poem. Do any of the words on both lists? Talk about why different
disciplines use different languages.

POSSIBLE LINK TEXTS

Barbara Temperton¢Wa l YIA I NB I f FNBa02Q
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OTHER POETRY RESOURCES

Western Australian publishers of poetry

PRESSES

Fremantle Press http://www.fremantlepress.com.au/

UWA Publishing http://www.uwap.uwa.edu.au/

Magabala Books http://www.magabala.com/

Tactile Books http://www.tactilebookspublishing.com.au/
Sunline Press http://www.sunlinepress.com.au/
JOURNALS

Westerly http://www.westerlycentre.uwa.edu.au/
Indigo http://www.indigojournal.org.au/

Australian publishers of poetry in audio format

River Road Press

River Road Press has specialised in creating an audio collection of Australian poets reading their own
work. The Press has produced CDs of collected works by both Fay Zwicky and Caroline Caddy. You can
buy the CDs directly from the website http://www.riverroadpress.net/

Online Resources

writingWA

writingWA is the peak body for the writing and publishing sector in Western Australia. ¢ NA G Ay 32 | Q&
website features a comprehensive audit of poetry resources (publishers, festivals, events, etc) available

to practitioners and poetry enthusiasts in WA. Go to: http://writingwa.org/

Red Room Company
Based in NSW, Red Room Company specialises in poetry in schools projects and poetry in the
community. Details of their projects are available at: http://redroomcompany.org/

Library Catalogues

Some of the original source publications referenced in these Lesson Plans are no longer in print but can
nevertheless be found on the catalogues of the:

State Library of WA http://www.slwa.wa.gov.au/

The National Library of Australia http://www.nla.gov.au/pub/gateways/issues/101/story01.html
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