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 Lesson Plan - Track 1: ΨSunday RoastΩ  

 

Poet Andrew Burke 

Original Source Publication Mother Waits for Father Late 

Publisher Fremantle Press 

Publication Date 1992 

ISBN 9781863680141 

 

ABOUT THE POET 

Andrew Burke is an Australian writer, with seven collections of poetry published.  To feed a growing 

family he worked in the media and advertising for two decades, then developed a career lecturing at 

tertiary institutions, including a year lecturing in China, followed by time tutoring indigenous students in 

the Kimberley area of Western Australia.  He writes a blog at http://hispirits.blogspot.com/  

 

ABOUT THE POEM ς FROM THE POET 

When I write a poem, I let the line out for a walk. Often, I feel an urge and mistake it for a need to read 

and research ς ƘŜƴŎŜ ŀƭƭ ǘƘŜ ōƻƻƪǎ ƻǇŜƴ ΨƭƛƪŜ ōƛǊŘǎ ƛƴ ŦƭƛƎƘǘΩ ƛƴ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘƛǎ ǇƻŜƳΦ  ¢ƘŜ ǘƘǊŜŜ 

line stanzas started as four lines, but in my quest for compression, I edited them down to three lines 

and then laboured through many drafts to relax the tone and keep the pace slow and constant. I truly 

felt this was an event unique to my family, but have found many readers know this scene all too well.  

 

GENERAL 

Ψ{ǳƴŘŀȅ wƻŀǎǘΩ ōȅ !ƴŘǊŜǿ .ǳǊƪŜ ŀǇǇŜŀǊǎ ƛƴ Mother Waits for Father Late, published by Fremantle Press 

in 1992.  The poem ŘŜǇƛŎǘǎ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ ƳŜƳƻǊƛŜǎ ƻŦ ŀ ƳƛŘŘƭŜ Ŏƭŀǎǎ ŦŀƳƛƭȅ, focusing on the weekly 

Sunday roast. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive.  The 

poem would be suitable for use with students from years 9 to 12.  Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

Use the Ψthink, pair, shareΩ strategy for students to generate a list of words to describe the sights, 

sounds, smells and feelings surrounding a roast dinner.  Get pairs to add up the number of elements 

http://hispirits.blogspot.com/
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they have noticed and ask the highest scoring group to read out their list.  Have others cross off any that 

are the same.  At the end of the reading, ask any other groups to contribute words that have not been 

mentioned.   

Use the smart board to record all the suggestions.  Group the words into sensory groups, i.e. sights, 

sounds, smells and feelings. 

Consider that some ƘƻǳǎŜƘƻƭŘǎ ōŜƭƛŜǾŜ ǘƘŀǘ ƛǘΩǎ ǘƘŜ ŦŀǘƘŜǊΩǎ Ƨƻō ǘƻ ŎŀǊǾŜ ǘƘŜ ƳŜŀǘ ŀƴŘ ǘƘŀǘ ǘƘŜ ŦŀƳƛƭȅ 

cannot eat until the man of the house or the bread-winner has arrived home. 

Teach students how personification, simile and metaphor can be used to render human experience in 

ways that other people can feel and see and experience more vividly than if they were simply told about 

ƛǘΦ wŜŦŜǊ Ǉƻǎǎƛōƭȅ ǘƻ 9ȊǊŀ tƻǳƴŘ ŎƻǳǇƭŜǘǎ ŀƴŘ ¢ŜƴƴȅǎƻƴΩǎ ΨThe EagleΩ ƻǊ tƛƴƪΩǎ Fun House. 

aŀƪŜ ǎǳǊŜ ǎǘǳŘŜƴǘǎ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ŜȄǇǊŜǎǎƛƻƴΣ άǎǘŀƴŘ ŀ ǊƻǳƴŘέ ŀƴŘ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ {ǳƴŘŀȅ ŀǎ ŀ Řŀȅ 

of rest. 

 

DURING 

Listen to ΨSunday RoastΩ being read by Andrew Burke.  Listen to the reading twice. Clarify any questions 

from students.  Establish the time shifts in the poem using a diagram.  Develop a summary or overview 

of events described in the poem. Put this on the smart board.   

Ask students to fold or draw up an A4 page into four quarters. Label each quarter with one each of the 

following: ΨMotherΩ; Ψthe roastΩ; Ψchildren and narratorΩ; ΨFatherΩ.  Ask students to select verbs and 

adjectives from the poem for each of these and copy them into the appropriate quadrant.  For example 

in the quadrant labelled ΨChildren and narratorΩ ǘƘŜ ǾŜǊōǎ ΨǊƻŀƳŜŘΩ ŀƴŘ ΨŀǎƪƛƴƎΩ ǎƘƻǳƭŘ ōŜ ƛƴŎƭǳŘŜŘΦ CƻǊ 

the quadrant ΨRoastΩΣ ǘƘŜ ǿƻǊŘǎ ΨǎǇŀǘΩ ŀƴŘ ΨǇŀƭŜ ŦŀŎŜŘ ǇƭŀǘŜǎΩ ŎƻǳƭŘ ōŜ ƛƴŎƭǳŘŜŘΦ   

Allocate specific groups to report back to the whole class on their findings using the following prompt: 

How are readers positioned to view the father/ the roast/ the mother/ the children? How do you know?  

Conduct a whole class discussion on the results. You could ask:  To what extent is the father at fault? 

What could the mother have done differently? 

 

AFTER 

The final activities can be analytical and / or imaginative, depending on the needs of the students and 

the curriculum demands. 
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Students could write an analytical response to the poem with the following prompt:  How does ΨSunday 

Roast Ψmake its comment on family relationships and gender roles?  Students can share their responses 

and receive feedback before making a final draft. 

Students could draw a picture board to represent the narrative described in the poem and use the 

words of the poem to annotate the picture. 

Students could write an explanation of why the poet may have wanted to recount this memory of his 

childhood. 

Students could write a poem using similar techniques to present a picture of family conflict. 

Students could write a poem that depicts some alternative actions the mother could have taken. 

 

POSSIBLE LINK TEXTS 

Olga Masters ς The Snake and Bad Tom 

Tim Winton ς Ψ! .ƭƻǿΣ ! YƛǎǎΩ 
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Lesson Plan - Track 2: ΨEsperanceΩ  

 
Poet Caroline Caddy 

Original Source Publications Print Publication: Esperance 
Audio Publication: The Tibetan Cabinet ς Selected 
Poems 

Publishers Print Publication: Fremantle Press 
Audio Publication: River Road Press 

Publication Dates Print Publication: 2007 
Audio Publication: 2010 

ISBNs Print Publication: 9781920731151 
Audio Publication:  9780980538694 

 

ABOUT THE POET 

Caroline Caddy was born in Perth, Western Australia, 1944 but spent her childhood in the USA and 

Japan. Since then Caroline has lived much of her life in Western Australia, where she raised her two 

children.  She has published eight books of poetry and her awards include the Banjo Award, the Wesley 

Michel Wright Prize in Poetry, and short-listings for the John Bray Poetry Award and the WA Australian 

tǊŜƳƛŜǊΩǎ !ǿŀǊŘΦ  /ŀǊƻƭƛƴŜ ƭƛǾŜǎ ƻƴ ŀ ŦŀǊƳ ƻǳǘǎƛŘŜ ƻŦ 5ŜƴƳŀǊƪ ŀƴŘ ǇǊƻŘǳŎŜǎ ƻƭƛǾŜ ƻƛƭ ŦǊƻƳ ƘŜǊ ƻǿƴ 

trees. 

 

GENERAL 

Ψ9ǎǇŜǊŀƴŎŜΩ ōȅ /ŀǊƻƭƛƴŜ /ŀŘŘȅ ŀǇǇŜŀǊǎ ƛƴ Esperance, ǇǳōƭƛǎƘŜŘ ōȅ CǊŜƳŀƴǘƭŜ tǊŜǎǎ ƛƴ нллтΦ Ψ9ǎǇŜǊŀƴŎŜΩ 

is an evocation of place poem. Its meditative style suits the isolated landscape it explores. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 8 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

As a whole class activity, research the town of Esperance: its history, its landscape, and its industries.  

Small groups could tackle each sub-heading. Ask students to find out what the name Esperance means? 

Has the town had any other names? 

Make a class folder of place name poems. Students could research place-name poems, particularly in 

Irish writing. Material from Seamus Heaney would work well. Discuss the origins of words, especially 
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names. How do things get named? Do names evolve over time? Do different cultures hold different 

ideas about naming?  Does a name always suit the thing it describes or is the relationship arbitrary? 

Show the class RenŜŜ aŀƎǊƛǘǘŜΩǎ ƛƳŀƎŜ Ceci n'est pas une pipe  (This Is Not a Pipe). This discussion could 

be extended for older students. 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳ? Use a variety of 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Working in pairs, get students to map the movement into the town that occurs in the poem. How could 

we describe the point of view? What do we see far away? What do we see close up? Are there different 

senses of time and scale in the poem?  Mark up all the words in the poem that describe movement? 

What sense emerges about the persona? What sense emerges about place? Ask class to reform as a 

whole group and share their findings. 

As a whole class, discuss the significance of the last lines of the poem. What does the speaker mean by 

ΨŜǾŜǊȅǘƘƛƴƎ ŦŀƭƭƛƴƎ ōŜƘƛƴŘκΧŜǾŜǊȅǘƘƛƴƎ ŦŀƭƭƛƴƎ ŀƘŜŀŘΩΦ !ǎƪ ǘƘŜƳ do they think poets sometimes try to 

express the inexpressible? Why do the characteristics of the town Esperance take the speaker to this 

point of reckoning? 

 

AFTER 

Research some place names and their meanings. Encourage students to make connections between the 

meaning of the name and the attributes and character of the place. Use some visual prompts. 

Photography books on Australian places would be good. Younger students may wish to draw their place 

rather than write about it. If they do so, focus the activity on creating mood. 

Older students 

¦ǎƛƴƎ ǘƘŜ ǇƻŜƳ Ψ9ǎǇŜǊŀƴŎŜΩ ŀǎ ŀ ƳƻŘŜƭΣ ŀǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ƭƻƴƎ ƭƛƴŜǎ ǘƘŀǘ ŀǊŜ ΨǎȅƴŎŜŘΩ ǘƻ ŘƛǎŎǊŜŜǘ 
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thoughts about a place. Let these build up. Working in pairs, get students to share their poems and read 

them aloud to one another. After this, ask them if they would change any of the decisions they had 

made about line-endings. Can they say each line drawing only one breath or do they need to pause? 

Make them aware of the relationship between longer lines and the breath used to read the poem out 

loud.   

 

POSSIBLE LINK TEXTS 

Seamus Heaney ς Wintering Out 

Thomas Hardy ς Wessex Heights 
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Lesson Plan - Track 3: ΨStonesΩ 
 

Poet Nandi Chinna 

Original Source Publication The Weighing of the Heart 

Publisher Sunline Press 

Publication Date 2007 

ISBN 9780957951563 

 

ABOUT THE POET 

Nandi Chinna was born in Adelaide in 1964 and now lives in Fremantle, Western Australia. Her first 

collection of poetry, Our only guide is our homesickness was published in the Five Islands Press New 

Poets publishing program in 2007.   She is currently a PhD candidate at Edith Cowan University, for 

which she is writing poetry about psychogeography and the lost wetlands of the Perth Metropolitan 

region. 

 

ABOUT THE POEM ς FROM THE POET 

I wrote the poem ΨStonesΩ after visiting a friend at Cottesloe. On her kitchen bench she had amassed a 

pile of small stones and objects that she had found on her daily walks on the beach. The poem is literally 

the story she told me, of how she decided one day that she needed more love in her life and that very 

Řŀȅ ǎƘŜ ŦƻǳƴŘ ŀ ƭƻǾŜ ƘŜŀǊǘ ǎƘŀǇŜŘ ǇŜōōƭŜ ƻƴ ǘƘŜ ōŜŀŎƘΦ Ψ!Ƙ ƘŀΩΣ ǎƘŜ ǘƘƻǳƎƘǘΣ Ψŀ ǎƛƎƴΩΦ  She continued to 

find and collect these stones and it struck me that love is never shaped how we imagine or expect it to 

be. That is how the poem came to be written. 

 

GENERAL 

 Ψ{ǘƻƴŜǎΩ ōȅ bŀƴŘƛ /Ƙƛƴƴŀ ŀǇǇŜŀǊǎ ƛƴ The Weighing of the Heart, published by Sunline Press in 2007. The 

poem describes the solace its persona finds in beachcombing for stones. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 10. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 
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BEFORE 

Ask students if they have seen shrines before. Ask them to describe the one they saw. Where was it and 

to whom or what was it devoted? Show them some images of different shrines. Discuss the difference 

between personal shrines and public shrines. Ask them why they think people collect shells and stones. 

Allocate small groups to research the following words/topics: talismans, meditation, Zen poetry, Zen 

gardens. Ask them to share their findings. What parallels might be drawn between poetry and the 

search for the perfect stone or shell? Is a poem a careful placing of collected words? Could it be thought 

of as a charm or a spell? Discuss the origin of poems in chants, spells, and prayers. 

 

DURING  

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Using two columns on the board, get the class to identify words in the poem that give it a spiritual 

dimension and words in the poem that suggest the ordinary and the everyday. How does this 

juxtaposition between the ordinary and the numinous help to give readers a sense of the character of 

the persona? How does an ordinary object such as a stone become imbued with spiritual qualities?  

!ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ŎƻƴǎƛŘŜǊ ǿƘƛŎƘ ŦƻǊƳŀƭ ŜƭŜƳŜƴǘǎ ƻŦ Ψ{ǘƻƴŜǎΩ ŎƻƴǘǊƛōǳǘŜ ǘƻ ƛǘǎ ƳŜŀƴƛƴƎǎΚ 5Ǌŀǿ ǘƘŜƛǊ 

ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ǊŜǇŜǘƛǘƛƻƴ ƻŦ ǘƘŜ ΨǎΩ ŀƴŘ ΨǎƘΩ ǎƻǳƴŘ όƻǊ ǎƛōƛƭŀƴŎŜύ ǿƘƛŎƘ ǘƘŜȅ ǿƛƭƭ ŀƭǎƻ ŜƴŎƻǳƴǘŜǊ ƻƴ the 

22 /5 ƛƴ !ƴŘǊŜǿ ¢ŀȅƭƻǊΩǎ ǇƻŜƳ Ψ{ǳǊŦΩΦ ²Ƙȅ ƳƛƎƘǘ ǇƻŜǘǎ ǳǎŜ ŀ ǎƻǳƴŘ ǇŀǘǘŜǊƴƛƴƎ ǿƛǘƘ ǘƘƛǎ ǇŀǊǘƛŎǳƭŀǊ 

letter when they are writing about the sea? Ask them to mark up this repetition and discuss its effects. 

Repetition is a key formal element of the poem. What other significant structural repetitions can 

students find? Ask students to consider why the poet has chosen to repeat a grouping of four lines three 

times in the poem. What does this repetition reflect? What is its emotional effect? Link this back to the 

discussion on chants, spells and prayers. 
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AFTER 

Younger students 

If you are a collector, bring in something that you have found. Develop a poem cantered on this object 

and describe why it brings you solace OR Whole class to devise a shrine for their room made from 

ordinary objects. You must provide a reason as to why this object should be a part of the class shrine. 

The shrine must have a harmonious design. 

Older students 

/ƻƴǘǊŀǎǘ ǘƘŜ ŀŎǘƛƻƴǎ ƻŦ ǘƘŜ ǇŜǊǎƻƴŀ ƻŦ Ψ{ǘƻƴŜǎΩ ǿƛǘƘ ǘƘƻǎŜ ƻŦ ǘƘŜ ŎƘŀǊŀŎǘŜǊ ƻŦ ǘƘŜ ǿƛŦŜ in Barbara 

¢ŜƳǇŜǊǘƻƴΩǎ ǇƻŜƳ ƻƴ ǘƘŜ 22 /5 ŎŀƭƭŜŘ Ψ¢ƘŜ [ƛƎƘǘ-IƻǳǎŜ YŜŜǇŜǊΩǎ ²ƛŦŜΩΦ Iƻǿ ŘƻŜǎ ŜŀŎƘ ǇƻŜƳ ŘŜŀƭ ǿƛǘƘ 

the representation of lack of love? Discuss the ways in which each poem finds a solution to this 

problem. 

 

POSSIBLE LINK TEXTS 

Barbara Temperton ς Ψ¢ƘŜ [ƛƎƘǘƘƻǳǎŜ YŜŜǇŜǊΩǎ ²ƛŦŜΩ 

Andrew Taylor ς Ψ{ǳǊŦΩ  

Sonya Hartnett - ¢ƘŜ DƘƻǎǘΩǎ /ƘƛƭŘ 

 

 



 

 
Page 12 

 

Lesson Plan - Track 4: ΨwŜŀŘƛƴƎ {ƘƛǊƭŜȅ IŀȊȊŀǊŘΩǎ The Transit of Venus IIΩ 

 

Poet Lucy Dougan 

Original Source Publication White Clay 

Publisher Giramondo 

Publication Date 2008 

ISBN 978 1 920882 32 7 

 

ABOUT THE POET 

[ǳŎȅ 5ƻǳƎŀƴΩǎ ōƻƻƪ Memory Shell (Five Islands Press, 1998) won the Mary Gilmore Award (for a first 

book of poetry) in 2000.  Since the early 1990s she has been published in a range of journals both here 

and overseas, and has also had work represented in anthologies. She has worked in arts administration, 

as a tertiary teacher of creative writing and as poetry editor of Heat magazine.  In 2006 she had poems 

commissioned for the Southern Forest Sculpture Walk at Northcliffe.  A new book, White Clay, which 

won the Alec Bolton Prize for an unpublished manuscript in the 2006 ACT Poetry Prize, was published by 

Giramondo in 2008. 

 

ABOUT THE POEM ς FROM THE POET 

L ǿŀǎ ƛƴŦƭǳŜƴŎŜŘ ōȅ ŀ ǉǳƻǘŜ ŦǊƻƳ ǘƘŜ !ƳŜǊƛŎŀƴ ǇƻŜǘ !ŘǊƛŜƴƴŜ wƛŎƘΥ Ψ¢ƻ ǊŜŀŘ ŀǎ ƛŦ ȅƻǳǊ ƭƛŦŜ ŘŜǇŜƴŘŜŘ ƻƴ 

it would mean to let into your reading your beliefs, the swirl of your dream-life, the physical sensations 

of your ordinary carnal life; and, simultaneouǎƭȅΣ ǘƻ ŀƭƭƻǿ ǿƘŀǘ ȅƻǳΩǊŜ ǊŜŀŘƛƴƎ ǘƻ ǇƛŜǊŎŜ ǘƘŜ ǊƻǳǘƛƴŜǎΣ 

ǎŀŦŜ ŀƴŘ ƛƳǇŜǊƳŜŀōƭŜΣ ƛƴ ǿƘƛŎƘ ƻǊŘƛƴŀǊȅ ŎŀǊƴŀƭ ƭƛŦŜ ƛǎ ǘǊŀŎƪŜŘΣ ŎƘŀǊǘŜŘΣ ŎƘŀƴƴŜƭƭŜŘΦΩ L ǿǊƻǘŜ ǎƻƳŜ 

ǇƻŜƳǎ ǘƘŀǘ L ǘƘƻǳƎƘǘ ƻŦ ŀǎ ǊŜŀŘƛƴƎ ŘƛŀǊƛŜǎ ƻǊ ΨǊŜŀŘƛƴƎ ǇŀǘŎƘŜǎΩΦ IŜǊŜΣ L ǿŀƴǘŜŘ ǘƻ ƎƛǾŜ ǘƘŜ ǎŜƴǎŜ ƻf the 

ǘŜȄǘǳǊŜǎ ƻŦ ǘƘŜ ǿƻǊƭŘ ƻŦ IŀȊȊŀǊŘΩǎ ōƻƻƪ ŀƴŘ L ǿŀƴǘŜŘ ǘƘŜ ǊŜŀŘŜǊ ǘƻ ŦŜŜƭ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ŦŀƭƭƛƴƎ ƛƴǘƻ ǘƘŜ 

reality of that world.  

 

GENERAL 

ΨwŜŀŘƛƴƎ {ƘƛǊƭŜȅ IŀȊȊŀǊŘΩǎ The Transit of Venus LLΩ by Lucy Dougan appears in White Clay, published by 

Giramondo in 2008. The poem ƭƛƴƪǎ ǘƘŜ ǊŜŀŘƛƴƎ ƻŦ {ƘƛǊƭŜȅ IŀȊȊŀǊŘΩǎ ƴƻǾŜƭ ǿƛǘƘ ƳŜƳƻǊƛŜǎ ƻŦ 9ǳǊƻǇŜŀƴ 

travel, love, sensuality and perhaps a link to the past and forms part of a collection of very personal, 

autobiographical poems about love, family, sex and life.   

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 10 to 12. Older students may benefit from 
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reading additional texts which explore or present similar issues or that use similar techniques. 

 

 

BEFORE 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

5ƛǎŎǳǎǎ ǘƘŜ Ŏƻƴƴƻǘŀǘƛƻƴǎ ƻŦ ǘƘŜ ǿƻǊŘǎ ΨǘǊŀƴǎƛǘΩ ŀƴŘ Ψ±ŜƴǳǎΩ ǿƛǘƘ ǎǘǳŘŜƴǘǎΦ  5ŜǾŜƭƻǇ ŀ ƭƛǎǘΦ  tǊƻǾƛŘŜ 

ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŀ ōǊƛŜŦ ǎȅƴƻǇǎƛǎ ƻŦ {ƘƛǊƭŜȅ IŀȊȊŀǊŘΩǎ ƴƻǾŜƭΦ  ¦ǎŜ ǘƘŜ ƛƴǘŜǊƴŜǘ ǘƻ ǊŜǎŜŀǊŎƘ ǘƘŜ ŦŀŎǘǎ ŀōƻǳǘ 

the physical transit of Venus. 

Ask students to think about a time or place or personal encounter that they remember vividly and have 

lost.  Recall the sights, sounds and textures associated with it.  Ask them to write about that event using 

colours, textures and particular objects. Post the descriptions around the room or read them out loud. 

 

DURING 

The poem uses time shifts to tell a story of a meeting between girl and boy.  The story of their 

relationship is ambiguous but sad.  Ask students to work in pairs to identify the characters, and a 

possible sequence to the story of their relationship.  

Ask students to look at the way texture and touch is used in the poem to represent the relationship. 

What do these details reveal about the characters and their access to power or lack of power?   

/ƻƳƳŜƴǘ ƻƴ ǘƘŜ ǇƻǎǎƛōƭŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǘƘŜ ǿƻǊŘΣ ΨŎƛǊŎǳƳŦŜǊŜƴŎŜΩ ǘƻ ŘŜǎŎǊƛōŜ ǘƘŜ ŦŜŜƭƛƴƎ ƻŦ ǘƘŜ ƎƛǊƭΩǎ 

waist. 

As in many situations of unrequited love, there are difficulties or barriers to love.  Ask students to 

identify the barriers to the relationship described in the poem.  Pool the results with the class.  Consider 

categories for the barriers, for example, physical barriers, moral barriers, class barriers.  Sort the 

barriers operating in the relationship into the categories.  



 

 
Page 14 

 

/ƻƴǎƛŘŜǊ ǘƘŜ ƻǇŜƴƛƴƎ ŀƴŘ ŎƭƻǎƛƴƎ ƭƛƴŜǎ ƻŦ ǘƘŜ ǇƻŜƳΦ  ²Ƙŀǘ ŘƻŜǎ ǘƘŜ ǿƻǊŘΣ ΨŀƭǿŀȅǎΩ ǎǳƎƎŜǎǘ ƛƴ ǘƘŜ ƭƛne, 

ΨǘƘŜǊŜ ƛǎ ŀƭǿŀȅǎ ŀ ōƻȅ ŀƴŘ ŀ ƎƛǊƭΧΩΦ  /ƻƳƳŜƴǘ ƻƴ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǘƘŜ ƭƛƴŜǎΣ ΨƳŀƪŜǎ ƘƛƳ ŎǊȅ ƻǳǘ ŀƴŘ 

ǊŜƳŜƳōŜǊ ǘƘŜ ǿƛƴŘȅ ǳƴŜǉǳŀƭƴŜǎǎ ƻŦ ǘƘƛƴƎǎΩΦ 

 

AFTER 

Many of the images in the poem are cinematic. Create a story board of the images in the poem that 
could be used to create a short film.  Create a synopsis for the film. 
 
Use the images generated earlier in the lesson sequence to create your own poem which tries to 
address or recapture something that has been lost. 
 
Write an essay on the following topic:  
Show how poetry can refer to the intensely personal and still make political and social comment. 
Or: 
Show how inter-textual references work in a poem to extend meaning. 
    

POSSIBLE LINK TEXTS 

 

Randall Jarrell - 'A Girl in a Library' 
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Lesson Plan - Track 5: ΨUnpurlingΩ 

 
Poet Kevin Gillam 

Original Source Publication Permitted to Fall 

Publisher Sunline Press 

Publication Date 2009 

ISBN 9780957951556 

 

ABOUT THE POET 

Kevin Gillam has had two books of poems published, Other Gravities (2003) and Permitted to Fall 

(2007), both by Sunline Press.  His poems have also been published in all major Australian journals, 

including Meanjin, Overland, Island, Southerly, Heat, Wet Ink and Australian Book Review and have also 

been broadcast on ABC radio. He works as Director of Music at Christ Church Grammar School. 

 

ABOUT THE POEM ς FROM THE POET 

ΨUnpurlingΩ is a poem about writing, being and embracing the moment. Its inspiration was drawn from 

the idea of 'living backwards', and it contains elements of philosophy, found poetry and recollection. 

The three line stanzas are designed to slow consumption and create moments of tension/release. 

 

GENERAL 

Ψ¦ƴǇǳǊƭƛƴƎΩ ōȅ YŜǾƛƴ DƛƭƭŀƳ ŀǇǇŜŀǊǎ ƛƴ Permitted to Fall, published by Sunline Press in 2007.  In 

ΨUƴǇǳǊƭƛƴƎΩΣ ŀ ǎǇŜŎǳƭŀǘƛǾŜ ǇƻŜƳ ǿǊƛǘǘŜƴ ƛƴ ǘŜǊŎŜǘǎΣ ǘƘŜ ǇŜǊǎƻƴŀ ŜƳōǊŀŎŜǎ ǘƘŜ ŎƻǳƴǘŜǊ-intuitive side of 

life. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

Make sure that students are familiar with the knitting term ΨpurlΩ. After defining this word, ask students 

ǘƻ ŎƻƴǎƛŘŜǊ ǿƘŀǘ ǘƘŜȅ ǘƘƛƴƪ ΨǳƴǇǳǊƭƛƴƎΩ ƳƛƎƘǘ ƳŜŀƴΚ Lǎ ƛǘ ŀ ǿƻǊŘΚ ²Ƙȅ Řƻ ǇƻŜǘǎ ǎƻƳŜǘƛƳŜǎ ƳŀƪŜ ǳǇ 

words? 
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Divide the class into small groups. Assign some key words from the poem to research: Einstein, 

relativity, left-handed, dyslexic. Why has the poet chosen these words? How do they contribute to its 

world view?  Rejoin and share findings.  

As a whole class activity, research artists and art movements that have favoured spontaneity, chance 

and the irrational. Collect images and texts. Discuss recurring themes and techniques. The work of 

artists and writers associated with the early twentieth century art movements Dada and Surrealism will 

be helpful. Older students could research these movements as a reaction to industrial capitalism and 

rationalist thought. Bigger questions to consider: Is the work of Einstein done in the same time period as 

art movements reacting against rationalist thought? What is happening in theoretical thought about the 

development of the human psyche at this time? Key ideas from the work of Freud could be explored. 

Ψ¦ƴǇǳǊƭƛƴƎΩ ŎƻǳƭŘ ōŜ ǊŜŀŘ ŀǎ ŀƴ ŀǊǘƛǎǘΩǎ ƳŀƴƛŦŜǎǘƻΦ wŜǎŜŀǊŎƘ ǘƘŜ ǘŜǊƳ ŀƴŘ ǘƘŜ ƛŘŜŀ ƻŦ ǘƘŜ ŀǊǘƛǎǘΩǎ 

manifesto or group manifestoes. Collect examples. Ask students to consider why writers and artists 

would write manifestoes. Further questions: do writers and artists make their work inside bigger 

philosophies about life? What are the characteristics of the manifesto in the poem? Is being a writer or 

artist not just aboǳǘ ƳŀƪƛƴƎ ŀǊǘ ōǳǘ ŀōƻǳǘ ƭƛǾƛƴƎ ŀ ǇŀǊǘƛŎǳƭŀǊ ƪƛƴŘ ƻŦ ƭƛŦŜΚ 5ƻŜǎ ǘƘƛǎ ǎƻƳŜǘƛƳŜǎ Ǝƻ ΨŀƎŀƛƴǎǘ 

ǘƘŜ ƎǊŀƛƴΩΚ  

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Using the Ψthink, pair, shareΩ strategy get students to do a one line summary of what is happening or 

what is described in each stanza. Rejoin as a whole class and track the movement of thought in the 

poem.  Track the movement of thought besides the actual described physical movements of the 

ŎƘŀǊŀŎǘŜǊΦ Lǎ ǘƘŜǊŜ ŀ ƭƛƴƪŀƎŜΚ ²ƘŜƴ ŘƻŜǎ ǘƘŜ ǇŜǊǎƻƴŀΩǎ ǾƻƛŎŜ ŎƘŀƴƎŜ ŦǊƻƳ ƛƴǘŜǊƴŀƭ ǘƘƻǳƎƘǘ ǘƻ ŀ ŘƛǊŜŎǘ 

address to the reader? What does the persona encourage the reader to do? Why? 
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Ask the whole class to consider the ways in which the poem encodes its counter logic. What images and 

ǿƻǊŘǎ Ŏŀƴ ǘƘŜȅ ŦƛƴŘ ǘƻ ǎǳǇǇƻǊǘ ǘƘƛǎ ǎǘŀƴŎŜΚ  ²ƘŜƴ ǘƘŜ ǇŜǊǎƻƴŀ ǳǎŜǎ ǘƘŜ ǿƻǊŘǎ ΨǇƭŀƴƴŜŘ ǎǇƻƴǘŀƴŜƛǘȅΩ 

what literary device is being employed? 

 

AFTER 

Younger students 

Ask students if they have ever tried to do any ordinary action or activity backwards. How did it feel? 

Could they put it into words? Have some licensed class mayhem! Let left-handers write right-handed 

and vice-versa. Have a day or week devoted to doing things backwards? Prompt them to be mindful 

about this. What happens when ordinary practices are disrupted? Does it change the way that we think 

and feel? Does it make us more speculative or more aware of the moment?  

Older students 

After ǿƻǊƪƛƴƎ ŦǊƻƳ ƳƻŘŜƭǎ ƻŦ ǘƘŜ ŎƻƭƭŜŎǘŜŘ ŀǊǘƛǎǘǎΩ ƳŀƴƛŦŜǎǘƻŜǎΣ ŜƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ǘƘŜƛǊ ƻǿƴ 

manifesto. They might like to do this in pairs or in groups. They could present their ideas using a power-

point presentation. Remind them that manifestoes can take many forms. They can be personal or 

political or literary. Sometimes they are all of these things together. They can contain lists of likes and 

dislikes. Ask them to consider the possibility that personal profiles on the internet might sometimes act 

as manifestoes. 

 

POSSIBLE LINK TEXTS 

 

[ƻƻƪ ŦƻǊ ǇƻŜƳǎ ŀōƻǳǘ ǊŜŎƻƴƴŜŎǘƛƴƎ ǿƛǘƘ ŀ ŎƘƛƭŘΩǎ-eye view and counter-logic. 

Joseph Conrad - Heart of Darkness (excerpt ladies knitting - The Fates) 
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Lesson Plan - Track 6: ΨWhat the Plum Trees Were DoingΩ 

 
Poet Vivienne Glance 

Original Source Publication The Softness of Water 

Publisher Sunline Press 

Publication Date 2009 

ISBN 9780980680201 

 

ABOUT THE POET 

±ƛǾƛŜƴƴŜ DƭŀƴŎŜΩǎ ǇƻŜǘǊȅ Ƙŀǎ ŀǇǇŜŀǊŜŘ ƛƴ ƧƻǳǊƴŀƭǎΣ ŀƴǘƘƻƭƻƎƛŜǎΣ ƻƴƭƛƴŜ ŀƴŘ ŀƭƻƴƎǎƛŘŜ ŀǊǘǿƻǊƪǎ ƛƴ 

exhibitions. It has won places and commendations in competitions, and she regularly performs her 

poetry at readings and slams. She represented WA in the 2007 National Poetry Slam Final in Sydney, 

placing third. In 2009, Sunline Press published her first collection, titled The Softness of Water. Vivienne 

also facilitates poetry writing and poetry performing workshops, for adults and children.  As a 

professional actor, she has appeared on stage, TV and in films. She has also written plays for theatre, 

which have been performed in Australia and overseas.  

 

ABOUT THE POEM ς FROM THE POET 

This poem was initially written almost as you see it now, which happens only rarely. I had a clear picture 

of where the plum trees were growing - as a child I lived near an abandoned orchard and would climb 

the trees to pick plump, sweet plums. I sometimes reference scientific terms in my work to show how 

we are all part of the natural world, and I hope this poem gives the sense that nature continues despite 

our daily human concerns.  

 

 

GENERAL 

Ψ²Ƙŀǘ ǘƘŜ Plum Trees Were DƻƛƴƎΩ ōȅ ±ƛǾƛŜƴƴŜ DƭŀƴŎŜ ŀǇǇŜŀǊǎ ƛƴ The Softness of Water, published by 

Sunline Press in 2007. In this poem the speaker contrasts the steadfast rhythms of the natural world 

with the change and turbulence of human experience. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 
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BEFORE 

Ask students to consider some other piece of writing in which human consciousness is not central. How 

does this affect the mood of the piece?  What is happening with point of view? 

Show and discuss with the class, images of nightscapes such as those by the Surrealist painter Renee 

Magritte or Impressionist painter Vincent Van Gough. Discuss the notion of the unconscious impacting 

on human behaviour. 

Show the class footage of fruiting plants in time-lapse photography. 

5ƛǎŎǳǎǎ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǘƘŜ ǇƘǊŀǎŜ ΨǇǳǊǇƭŜ ǿƛƴŜΩΦ ²Ƙŀǘ ŀǎǎƻŎƛŀǘƛƻƴǎ ŘƻŜǎ ǘƘƛǎ ƘŀǾŜΚ ²Ƙȅ ŘƻŜǎ ǘƘŜ 

ǎǇŜŀƪŜǊ ƻŦ ǘƘŜ ǇƻŜƳ ƳŀƪŜ ΨǇǳǊǇƭŜ ǿƛƴŜΩ ŀƴŘ ƴƻǘ ƧŀƳ ƻǊ ǎǘŜǿŜŘ ǇƭǳƳǎΚ  !ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜǎŜŀǊŎƘ ǿƛƴŜ 

ƛƴ ǊƛǘǳŀƭǎΥ ǘƘŜ ǿƻǊŘ ΨƭƛōŀǘƛƻƴΩ ŀƴŘ ŀƭǎƻ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ŎƻƳƳǳƴƛƻƴ ǿƛƴŜ ŀƴŘ ǘǊŀƴǎŦƻǊƳŀǘƛƻƴΦ !ǎƪ 

students to think about these associations in relation to the last lines of the poem. 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Opening question on the title: Ask students what the effect would be if the wording of the sentence 

were changed. As it stands, is it a question or a statement or somewhere in between? 

As a whole class activity using the Board, make two columns of juxtaposed pairs: night/day, 

tree/human, rhythms of nature/human turmoil, empty/full, and grief/celebration. How do these 

ǇŀƛǊƛƴƎǎ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ ǇƻŜƳΩǎ ƻǾŜǊŀƭƭ ƳŜŀƴƛƴƎ ŀƴŘ ǘƘŜ ŎƻƴŎƭǳǎƛƻƴ ƛǘ ǊŜŀŎƘŜǎΚ ²Ƙȅ ŘƻŜǎ ǘƘŜ ǇƻŜƳ 

take a celebratory turn at its end? 

Ask students to think about how mystery is inscribed in this poem. Are there different kinds of mysteries 

represented? Does the use of words from another discipline, in this case the science, contribute to the 

mystery of what is happening? 
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Using the list of pairs, track changes in the poem from night to day. Are these changes also paralleled by 

changes of tone?  When does the poet use the personal pronoun?  How is human absence and presence 

ǊŜǇǊŜǎŜƴǘŜŘΚ  ²Ƙŀǘ ŎƻǳƭŘ ǘƘŜ ƳƻǾŜ ŦǊƻƳ ΨhΩ ǘƻ ΨLΩ ǎƛƎƴƛŦȅΚ 

The quiet atmosphere of this poem is achieved not only through subject matter but sound patterns too. 

!ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ƳŀǊƪ ǳǇ ŀƭƭ ǘƘŜ ƭƻƴƎ ΨŜŜΩ ǎƻǳƴŘǎ ƛƴ ǘƘŜ ǇƻŜƳΦ  !ǎƪ ǘƘŜ Ŏƭŀǎǎ ƛŦ ǘƘŜȅ Ŏŀƴ ŦƛƴŘ ƻǘƘŜǊ 

examples of any kind of patterning in the poem. 

 

AFTER 

Write a poem in couplets about the natural world using terms that might be thought of as unpoetic  OR 

write a poem in which human presence is not overt OR combine both of these elements together. 

Students could model their title, first line (and its repetitions) on this poem, changing the words Ψplum 

treesΩ. 

 

POSSIBLE LINK TEXTS 

 

William Wordsworth ς Ψ{ƘŜ ²ŀƭƪŜŘ !ƳƻƴƎ ǘƘŜ ¦ƴǘǊƻŘŘŜƴ ²ŀȅǎΩ 

Virginia Woolf ς Ψ¢ƛƳŜ tŀǎǎŜǎΩ section in To the Lighthouse  

Robert Frost  ς Ψ¢ǊŜŜ ŀǘ aȅ ²ƛƴŘƻǿΩ 

 

 

  



 

 
Page 21 

 

Lesson Plan - Track 7: ΨPlay it One More TimeΩ 

 
Poet Helen Hagemann 

Original Source Publication Evangelyne and other poems 

Publisher Australian Poetry Centre 

Publication Date 2009 

ISBN 9780980446555  

 

ABOUT THE POET 

 

IŜƭŜƴ IŀƎŜƳŀƴƴΩǎ ǇƻŜǘǊȅ ϧ ǇǊƻǎŜ ŀǊŜ ǇǳōƭƛǎƘŜŘ ƛƴ !ǳǎǘǊŀƭƛŀƴ ƭƛǘŜǊŀǊȅ ƧƻǳǊƴŀƭǎ including Overland, 

Westerly, indigo and Island. In 2008, she was awarded a Macquarie Group/ Varuna Longlines Poetry 

Workshop. In 2009 as part of that program, her first literary collection Evangelyne & other poems was 

published by the Australian Poetry Centre, Melbourne in their New Poets Series. Helen has an MA in 

Creative Writing, and is working on the final stages of a new poetry collection titled Carnivalé. She 

teaches prose at the Fremantle Arts Centre and poetry in Fremantle in affiliation with the Out of the 

Asylum Writers Group.  

 

ABOUT THE POEM ς FROM THE POET  

 

ΨPlay it One More TimeΩ is inspired by childhood visits to my grandparents in Manly. Leaving the Central 

Coast early, we would arrive in time for a swim or to ǿŀǘŎƘ ŀ ǎǳǊŦ ŎŀǊƴƛǾŀƭΦ Lƴ ǘƘŜ ŀŦǘŜǊƴƻƻƴΣ ǿŜΩŘ Ǿƛǎƛǘ 

the fun pier, the Oceanarium, or the ferries. However, mealtimes and family frivolity inside my 

ƎǊŀƴŘǇŀǊŜƴǘǎΩ ƘƻǳǎŜ ǿŜǊŜ ƳƻǊŜ ǾƛǾƛŘΦ Lƴ this poem, I wanted to capture those fun times, especially 

bŀƴŀΩǎ ŘŜƭƛŎƛƻǳǎ Ǌƻŀǎǘ ŘƛƴƴŜǊǎΣ ǘƘŜƛǊ ƪŜȅōƻŀǊŘ ǘŀƭŜƴǘǎΣ ǘƘŜ ǎƛƴƎƛƴƎΣ ŀƴŘ ǘƘŜ ŦǊŜŜŘƻƳ ǘƘŜȅ ŀŦŦƻǊŘŜŘ ǳǎ 

ƪƛŘǎ ǘƻ Ǉƭŀȅ ǘƘǳƴŘŜǊƻǳǎ ƳǳǎƛŎ ƻƴ ǘƘŜ Ǉƛŀƴƻ ǿƘŜƴ ǿŜ ŎƻǳƭŘƴΩǘ Ǉƭŀȅ ŀ ƴƻǘŜΦ  

 

GENERAL 

Ψtƭŀȅ Lǘ hƴŜ aƻǊŜ ¢ƛƳŜΩ ōȅ IŜƭŜƴ IŀƎŜƳŀƴƴ ŀǇǇŜŀǊǎ ƛƴ Evangeline and other poems, published by the 

Australian Poetry Centre in 2009.  It is an autobiographical prose poem that revisits happy childhood 

ƳŜƳƻǊƛŜǎ ƻŦ ǘƛƳŜ ǎǇŜƴǘ ƛƴ ǘƘŜ ƘƻƳŜ ƻŦ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ ƎǊŀƴŘǇŀǊŜƴǘǎΦ Lt uses strong sensory description 

and details from the past to create an atmosphere of warmth, nostalgia and yearning. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 
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reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

CŀƳƛƭƛŀǊƛǎŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǘƘŜ ǘŜǊƳǎ ŘŜƴƻǘŀǘƛǾŜ ŀƴŘ ŎƻƴƴƻǘŀǘƛǾŜΦ ¦ǎŜ ǘƘŜ ŜȄŀƳǇƭŜ ƻŦ ΨǎƭƛǇpery as the 

ǿƻǊŘ ΨǎŀǘƛŀǘŜŘΩΩ ŦǊƻƳ ǘƘŜ ǇƻŜƳΦ 

Younger students 

The example of a prose poem provides a good opportunity to encourage a whole class discussion about 

the nature of poetry itself and the big question of what makes a poem a poem. Discuss the shape of this 

poem on the page. Ask students if they think that the way text is laid out on the page has anything to do 

ǿƛǘƘ ǊŜŀŘŜǊǎ ŀŎŎŜǇǘƛƴƎ ǘƘŀǘ ŀ ǇƻŜƳ ƛǎ ŀ ǇƻŜƳΦ  ¦ǎŜ ǘƘŜ ŜȄŀƳǇƭŜ ƻŦ ²ƛƭƭƛŀƳ /ŀǊƭƻǎ ²ƛƭƭƛŀƳǎΩ Ψ¢Ƙƛǎ ƛǎ Wǳǎǘ 

ǘƻ {ŀȅΩ ŀƴŘ ǊŜŘǊŀŦǘ ƛǘ ƛƴ ǎŜƴǘŜƴŎŜǎΦ Why does it work better laid out as a poem? Discuss the elements 

that need to be present for readers to accept that a poem is a poem. Ask them to respond to the poetic 

features of this prose poem: focus on imagery, sound patterns and tone. 

Older students 

Provide students with excerpts from the work of novelists who write poetic prose. Read some excerpts 

aloud and ask students if these writers are also using poetic techniques. Use Virginia Woolf, Ann 

Michaels or Michael Ondaatje. The Australian novelist, poet and librettist David Malouf provides an 

excellent example of thinking through some of the ways in which writers may choose not to make 

generic distinctions in their work. Malouf has stated that he believes his writing (short fiction, novels, 

poetry and so on) is all one work. Readers see separate novels or volumes of poetry packaged for the 

book trade but he sees a greater similarity between works written in different genres than his readers 

ŀƴŘ ŎǊƛǘƛŎǎ ŘƻΦ wŜǎŜŀǊŎƘ aŀƭƻǳŦΩǎ ƛŘŜŀǎ ŀōƻǳǘ Ƙƛǎ ƻǿƴ ǿǊƛǘƛƴƎΦ Interviews or newspaper articles would 

be a good source of material OR research the different ways in which works of poetry and works of 

fiction are presented and marketed. 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻr foreground a particular interpretation of the poem? Use a variety of 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ Ŏentral 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 
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understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

 

Younger students 

Use the think, pair, and share strategy to discover all the words relating to sensory experience in the 

poem. What atmosphere do these words create? Use the same strategy to identify words with which 

students may not be familiar: place names, names of songs and musical styles, and names of card 

games. Why does the poet include these details? What effect do they have? 

 

Older students 

Ask students to consider the double meaning generated by the title of the poem. How does it resonate 

throughout the poem? How does it resonate with the last lines of the poem? 

Ask students to consider the control of tone in the poem. How does this connect to time shifts and 

changes of tense? 

 

AFTER 

Encourage students to write a prose poem about a particular time and place. What period markers 

could they put in the poem to convincingly recreate the textures of a time and place? Generate a list of 

these time and place markers from the poem. Ask students to transpose them to their contemporary 

equivalents. 

 

POSSIBLE LINK TEXTS 

 

Miriam Lo ς Ψ5ƻƴΩǘ /ŀƭƭ aŜ DǊŀƴŘƳŀΩ 

Andrew Burke ς Ψ{ǳƴŘŀȅ wƻŀǎǘΩ 

Dennis Haskell ς ΨLƴ ǘƘŜ мфрлǎΩ 

Annamaria Weldon ς ΨCƻǊ IƛƳΩ 
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Lesson Plan - Track 8: ΨIn the 1950sΩ 

 
Poet Dennis Haskell 

Original Source Publication The Ghost Names Sing 

Publisher Fremantle Press 

Publication Date 1997 

ISBN 9 781863 681995 

 

ABOUT THE POET 

Dennis Haskell is the author of 5 collections of poetry, and 12 volumes of literary scholarship and 

criticism. All the Time in the World ǿƻƴ ǘƘŜ ²ŜǎǘŜǊƴ !ǳǎǘǊŀƭƛŀƴ tǊŜƳƛŜǊΩǎ tǊƛȊŜ ŦƻǊ tƻŜǘǊȅ ƛƴ нллт ŀƴŘ ƛǎ 

being translated into French and Italian.  Haskell was co-editor of Westerly, from 1985-2009 and is 

Professor of English and Cultural Studies at The University of Western Australia. He is also currently 

Chair of the Literature Board of the Australia Council. His Acts of Defiance: New and Selected Poems will 

be published by Salt in February 2010. 

 

ABOUT THE POEM ς FROM THE POET 

Most (although I confess, not all) of the details in the poem are true; I did have one short uncle, my 

mother's older brother. He taught me to drive, he was a bit of a character, and I did like him. However, I 

never realised how much he had entered my being until he died; this is just one of a number of poems I 

wrote about him when that happened. The poem does try to mix humour and seriousness, which is true 

to him. It also links the personal to a wider world, and the adult to the child, and is one of the few 

modern poems to use a refrain. 

 

GENERAL 

ΨLƴ ǘƘŜ мфрлǎΩ ōȅ 5Ŝƴƴƛǎ IŀǎƪŜƭƭ ŀǇǇŜŀǊǎ ƛƴ The Ghost Names Sing, published by Fremantle Press in 

1997. It is a nostalgic portrait of a much-loved uncle with many period markers that deftly bring the 

decade of the 1950s to life.  

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 
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BEFORE 

As a whole class exercise explore the world of the version of 1950s Australia that is brought to life from 

the details in this poem.  Ask students to mark up all the language in the poem that pertains to the 

period and that may be unfamiliar to them. This includes brand names, descriptions of household 

objects, the names of actresses, the names of movies and TV shows, and the names of popular songs. 

Use lots of visual sources. Use these period details as a jumping off point for research into the values of 

1950s Australia.  It is important for the context of this poem to explore both the positive and negative 

aspects of 1950s values. For instance, in the poem the past seems simpler and sweeter, but rigid gender 

politics and their effects are possibly present too. 

 

Older students 

Ask students to research popular icons of the 1950s. Two of these are mentioned in the poem. Ask them 

to consider if these names are there simply because they were household names of the period or for 

other reasons as well. This will help them to interpret the closing seven lines of the poem. The poem is 

ƴƻǘ Ŏƻȅ ŀōƻǳǘ ǘƘŜ ǳƴŎƭŜΩǎ ǎŜȄǳŀƭ ǇǊŜŦŜǊŜƴŎŜ ōǳǘ ƛǘ ŘƻŜǎ ŎƘƻose to reveal this obliquely and delicately. 

This is an adult persona re-ƛƴƘŀōƛǘƛƴƎ ŀ ŎƘƛƭŘΩǎ ŜȅŜ ǾƛŜǿΦ Lǘ ƛǎ ŀǎ ƛŦ ǘƘŜ ƳƻǳƴǘƛƴƎ ƳŀǘŜǊƛŀƭ ŘŜƴǎƛǘȅ ƻŦ ǘƘŜ 

ǊŜƳƛƴƛǎŎŜƴŎŜ Ŧƛƴŀƭƭȅ ŀƭƭƻǿǎ ǘƘŜ ǇŜǊǎƻƴŀ ŀ ǇǊƻȄƛƳƛǘȅ ǘƻ ǘƘŜ ǳƴŎƭŜΩǎ ƭƛŦŜΦ ¢ƘŜǊŜ ƛǎ ŀƴ ŀƳōƛƎǳƛǘȅ ƛƴ ǘƘŜ 

phǊŀǎŜ ΨƘƛǎ ǎΦǇΦ ōƻȅΩ ǘƘŀǘ ǊŜǉǳƛǊŜǎ ŜȄǇƭƻǊŀǘƛƻƴΦ ¢ƘŜ ǇƻŜƳ ǊŜƳƛƴŘǎ ǳǎ Ǉƭŀƛƴƭȅ ǿƛǘƘ ŀ ōƭŜŀƪ ŜƴŘ-stopped 

ƭƛƴŜ ǘƻǿŀǊŘǎ ƛǘǎ ŎƻƴŎƭǳŘƛƴƎ ƭƛƴŜǎ ǘƘŀǘ Ψ¢Ƙƛǎ ǿŀǎ ǘƘŜ мфрлǎΩΦ ¢ƘŜǊŜ ƛǎ ŀ ǿƛƴǘǊȅ ŎƘŀƴƎŜ ƻŦ ǘƻƴŜ ƘŜǊŜ ŀƴŘ ŀ 

knowing adult sadness.  This poem provides an excellent opportunity to discuss literariness and 

obliqueness. Is the poem more powerful for its obliqueness? Why?  

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ Ǿŀriety of 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Divide students into small groups. Ask them to mark up all the words in the poem that have to do with 

size and scale. How do these relate to the repeated liƴŜǎ ΨL ǿŀǎ ȅƻǳƴƎ ŀƴŘ L ǿŀǎΧΩΚ !ǎƪ ǘƘŜƳ ǘƻ 
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ŎƻƴǎƛŘŜǊ ǿƘŀǘ ǘƘŜ ǎȅƴǘŀȄ ƻŦ ǘƘŜǎŜ ǊŜǇŜŀǘŜŘ ƭƛƴŜǎ ŜƴŎƻŘŜǎΦ ¢ƘŜ ǳƴŎƭŜ ƛǎ ΨǎƘƻǊǘΩ ōǳǘ Ƙƻǿ ŘƻŜǎ ƘŜ ŀǇǇŜŀǊ 

ǘƻ ǘƘŜ ǎǇŜŀƪŜǊ ƻŦ ǘƘŜ ǇƻŜƳΚ ²Ƙŀǘ ƻǘƘŜǊ ŘŜǘŀƛƭǎ ŀōƻǳǘ ǘƘŜ ǳƴŎƭŜ ƳŀƪŜ ƘƛƳ ǎŜŜƳ ΨōƛƎƎŜǊκǘƘŀƴ ŀƭƭ ǘƘŜ 

ǿƻǊƭŘΩΚ 5ƻ ǿŜ ƎŜǘ ƳƻǊŜ ƛƴŦƻǊƳŀǘƛƻƴ ƻƴ ǘƘŜ ǳƴŎƭŜΩǎ ŎƘŀǊŀŎǘŜǊ ŦǊƻƳ Ƙƛǎ ǇƘȅǎƛŎŀƭ ŘŜǎŎǊƛǇǘƛƻƴ ƻǊ ŦǊƻƳ Ƙƛǎ 

actions?  

As a whole class activity, make two lists of all the details the poem gives us about the uncle and about 

the child. What can we infer from these details about their personalities, their hobbies, their 

relationship, and the time in which they lived? 

 

AFTER 

!ǎƪ ȅƻǳƴƎŜǊ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ŦǊŜŜ ŀǎǎƻŎƛŀǘƛǾŜ ǇƻǊǘǊŀƛǘ ŀōƻǳǘ ŀ ΨƭŀǊƎŜǊ-than-ƭƛŦŜΩ ŦŀƳƛƭȅ ƳŜƳōŜǊ ƻǊ 

ŦǊƛŜƴŘΦ ¦ǎƛƴƎ ǘƘŜ ǇƻŜƳΣ ΨLƴ ǘƘŜ мфрлǎΩ ŀǎ ŀ ƳƻŘŜƭΣ ŜƴŎƻǳrage students to use material details to help 

ŎǊŜŀǘŜ ǘƘƛǎ ŎƘŀǊŀŎǘŜǊΦ tǊƻƳǇǘ ǘƘŜƳ ŦƻǊ ŘŜǘŀƛƭǎΦ ²Ƙŀǘ ƛǎ ǘƘƛǎ ŎƘŀǊŀŎǘŜǊΩǎ ŦŀǾƻǳǊƛǘŜ ǎƻƴƎ ƻǊ ƳƻǾƛŜΚ ²Ƙŀǘ ƛǎ 

a possession that they own that really sums them up? OR Draw a portrait of this family member or 

friend being sure to include similar details. 

Older students could do a similar activity in which character revelation is tied to the creation of a world 

of objects and cultural references. Is there a secret in their portrait: Something that you might not see 

the first time? Something you might see if you look sideways? Ask them to focus on timing and pace in 

their piece: the points at which a text is silent about its intent and the points at which it reveals them. 

Ask them to consider how this affects readers. 

 

 

POSSIBLE LINK TEXTS 

Helen Hagemann ς Ψtƭŀȅ Lǘ hƴŜ aƻǊŜ ¢ƛƳŜΩ 

Miriam Lo ς Ψ5ƻƴΩǘ /ŀƭƭ aŜ DǊŀƴŘƳŀΩ 
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Lesson Plan - Track 9: ΨParrot Deaths: Rites of PassageΩ 

 
Poet John Kinsella 

Original Source Publication Peripheral Light: Selected and New Poems 

Publisher Fremantle Press 

Publication Date 2003 

ISBN 9 781863 683623 

 

ABOUT THE POET 

WƻƘƴ YƛƴǎŜƭƭŀΩǎ Ƴŀƴȅ ǾƻƭǳƳŜǎ ƻŦ ǇƻŜǘǊȅ ƛƴŎƭǳŘŜ ǘƘŜ ǇǊƛȊŜ ǿƛƴƴƛƴƎ ŎƻƭƭŜŎǘƛƻƴǎ Peripheral Light: New and 

Selected Poems and The New Arcadia. His collection of lectures on landscape and language, Contrary 

Rhetoric, has just been published by Fremantle Press in conjunction with Edith Cowan University. He is 

an Extraordinary Fellow of Churchill College, Cambridge University, and a Research Fellow at the 

University of Western Australia.  

 

GENERAL 

ΨtŀǊǊƻǘ 5ŜŀǘƘǎΥ wƛǘŜǎ ƻŦ tŀǎǎŀƎŜΩ ōȅ WƻƘƴ YƛƴǎŜƭƭŀ ŀǇǇŜŀǊǎ ƛƴ Peripheral Light: Selected and New Poems, 

published by Fremantle Arts Centre Press in 2003. Framed as a road-trip, it is a poem that explores the 

unwitting damage that human greed and technologies wreak on the natural world. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

Younger students 

Familiarise students with all the birds mentioned in the poem. Use a wall chart of Western Australian 

birds.  Ask them if they can name any of the birds that live near their home or near the school. What do 

they look like and how do they sound. Describe their look and the sound of their bird-song using 

metaphors or similes. 

Define the words in the poem to do with heavy road transport. 
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As a whole class activity for all ages, research a range of sources on the Australian road trip: other 

poems, excerpts from novels and films, popular songs, and paintings. Encourage a general class 

discussion about why the road trip has such a central place in expressive texts about Australia. 

Older students 

wŜŀŘ WƻƘƴ YƛƴǎŜƭƭŀΩǎ Ŝǎǎŀȅ ϦtŀǊǊƻǘƻƭƻƎȅΥ hƴ ǘƘŜ Necessity of Parrots in Poetryέ (Australian Book Review, 

2005, 275/51) ŀƴŘκƻǊ wƻōŜǊǘ !ŘŀƳǎƻƴΩǎ introduction to The Best Australian Poems 2009 (Black Inc, ISBN 

9781863954525). Why are birds so important for these two poets? What qualities do they symbolize? 

What parallels can be drawn between poems and bird songs?  Could you make a study of the history of 

poetry through poems about birds? Research some examples.   

 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Divide the class. Ask one side to look at all the language in the poem that pertains to the human activity 

and the other side to look at the same for bird activity. What contrasts can they find in imagery and 

word sounds? Is all human action in the poem the same or are there contrasts there too? Can we form a 

sense of the attitude of the narrator of the poem from all this information? 

Ask each side of the class to extend their focus on human activity and bird activity. In what ways do the 

king parrots live up to their name? How does imagery and enjambment in the poem contribute to this?  

!ǊŜ ƻƴƭȅ ǘƘŜ ōƛǊŘǎ ƛƴ ǘƘŜ ǇƻŜƳ ƛƴǾƻƭǾŜŘ ƛƴ ŀ ΨǊƛǘŜǎ ƻŦ ǇŀǎǎŀƎŜΩ ƻǊ ƛǎ ǘƘŜ ƴŀǊǊŀǘƻǊ ǘƻƻΚ Lƴ ǿƘŀǘ ǎŜƴǎŜ ƛǎ 

ΨǊƛǘŜǎΩ ŀƭǎƻ ΨǊƛƎƘǘǎΩΚ 
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AFTER 

Younger students 

Encourage students to write about a road trip they have made. What can they remember about it? Do 

they have photographs? What were some of the things that they noticed on the way? 

Older students 

Set students a brief essay on the topic of the use of birds as poetic symbols with reference to two or 

more poems of their own choice. 

 

 

POSSIBLE LINK TEXTS 

 

A.D. Hope ς Ψ¢ƘŜ 5ŜŀǘƘ ƻŦ ŀ .ƛǊŘΩ 

Gwen Harwood ς ΨCŀǘƘŜǊ ŀƴŘ /ƘƛƭŘ LΥ .ŀǊƴ hǿƭΩ 

Michael Dransfield  - ΨhǳǘōŀŎƪΩ 
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Lesson Plan - Track 10: ΨBoatΩ 

 
Poet Andrew Lansdown 

Original Source Publication Fontanelle 

Publisher Five Islands Press 

Publication Date 2004 

ISBN 1741280745 

 

ABOUT THE POET 

Andrew Lansdown is a Western Australian poet, essayist and novelist. His poems and stories have been 

published in numerous magazines and newspapers and are represented in 80 anthologies. He has 

won various poetry awards, including the Western Australian PrŜƳƛŜǊΩǎ !ǿŀǊŘ όǘǿƛŎŜύ ŀƴŘ ǘƘŜ !ŘŜƭŀƛŘŜ 

!Ǌǘǎ CŜǎǘƛǾŀƭǎΩ ǇǊŜǎǘƛƎƛƻǳǎ WƻƘƴ .Ǌŀȅ bŀǘƛƻƴŀƭ tƻŜǘǊȅ !ǿŀǊŘΦ !ƴŘǊŜǿ Ƙŀǎ ǇǳōƭƛǎƘŜŘ мс ōƻƻƪǎ ŀƴŘ ǎƛȄ 

chapbooks. His most recent books are: Fontanelle (poetry, Five Islands Press); The Dispossessed (short 

stories, Interactive Press); With My Knife, Dragonfox and The Red Dragon (fantasy novels, Omnibus 

Books/ Scholastic Australia); and Birds in Mind: Australian Nature Poems (Wombat Books). Website: 

andrewlansdown.com. 

 

ABOUT THE POEM ς FROM THE POET 

The setting for ΨBoatΩ is Geographe Bay, Busselton, Western Australia. All other relevant details are 

contained in the poem itself. Of the many poems I have written about my five children, relatively few 

(as it turns out) deal with their teenage years. ΨBoatΩ is one of the few, and the best one, I think. Indeed, 

of the 900 or so poems that I have had published, it is one of my favourites. 

 

GENERAL 

Ψ.oatΩ ōȅ !ƴŘǊŜǿ [ŀƴǎŘƻǿƴ ŀǇǇŜŀǊǎ ƛƴ Fontanelle published by Five Islands Press, 2004.  The poem uses 

metaphor and analogy to present the separation anxiety a father feels as his teenage son moves 

towards the problems όƘŜǊŜΣ ǳǎŜ ΨŜȄǇŜǊƛŜƴŎŜǎΩ ǇŜǊƘŀǇǎΚύ associated with independence and adulthood.  

The following lesson suggestions are designed to assist teachers and are by no means prescriptive.  The 

poem would be suitable for use with students from years 9 to 12.  Older students may benefit from 

reading additional texts which explore or present similar ideas or that use similar techniques. 

 

http://www.andrewlansdown.com/
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BEFORE 

Conduct a think, pair, share for occasions when students have wanted more independence, 

ǊŜǎǇƻƴǎƛōƛƭƛǘȅΣ ŦǊŜŜŘƻƳΦ ¢ƘŜ ΨǎƘŀǊŜΩ ǎǘŀƎŜ ŎƻǳƭŘ ƭƛƴƪ ǘƘŜ ƭƛǎǘ ƻŦ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǘƻ ǘƘŜ ǊŀƴƎŜ ƻŦ ǇŀǊŜƴǘŀƭ 

responses. 

Role play parental decision making scenarios. 

/ǊŜŀǘŜ ǇƻǎǘŜǊǎΣ ŎƻƭƭŀƎŜǎ ƻǊ ƳƛƴŘ ƳŀǇǎ ǘƘŀǘ ǊŜǇǊŜǎŜƴǘ ǘƘŜ ŎƻƴŎŜǇǘǎ ƻŦ ΨŦǊŜŜŘƻƳΩΣ ΨŀŘǳƭǘƘƻƻŘΣΩ 

ΨŀŘǾŜƴǘǳǊŜΣΩ ΨƛƴŘŜǇŜƴŘŜƴŎŜΣΩ ΨŀƴȄƛŜǘȅΣΩ ΨƭƛŦŜ ǇǊƻōƭŜƳǎΦΩ 

Provide students with definitions and examples of poetic terminology: metaphor, analogy. 

Check that students understand the following words as they will be used in the context of the poem: Ψƛǘ 

ǎŀǘ ǳǇ ŀƴŘ ǇƭŀƴŜŘΣΩ ΨǇǊƻǿΣΩ ƭƛƎƘǘ ŎƘƻǇΣΩ ΨŜƴŎǊƻŀŎƘƛƴƎ,Ω ΨǎȅƴŀǇǎƛƴƎΣΩ  

 
DURING 

[ƛǎǘŜƴ ǘƻ !ƴŘǊŜǿ [ŀƴǎŘƻǿƴ ǊŜŀŘƛƴƎ Ψ.ƻŀǘΩ ŦǊƻƳ ǘƘŜ нн /5Φ   !ŦǘŜǊ ǘƘŜ ŦƛǊǎǘ ǊŜŀŘƛƴƎΣ have students note 

down any questions they have about the poem. Small groups should compare their questions and 

briefly discuss any that they feel they can already answer.  

Before the second reading ask students to prepare a T chart in which they will record words and phrases 

that signal the emotional state of the son and the father. After the second reading ask students to 

create a short summary statement that describes the emotional state of each character in the poem. 

Allow group and class discussions of these summary responses.  

Ask students to generate reasons as to: 

¶ why the son does not turn around. 
¶ why the father allowed him to go on his own 
¶ why the father is concerned that the son will not turn around 
 

Before the third reading, ask students to consider what the boat, the ocean and the lightening storm 

signify on a metaphorical level. After the third reading, ask students to create a concept map that links 

their ideas about the metaphors to the relevant nouns, adjectives, verbs and adverbs from the poem. 

 

AFTER 

The final activities can be analytical and / or imaginative, depending on the needs of the students and 

the curriculum demands. 

¶ Students could write a critique of the way the poem works at the figurative level 
¶ {ǘǳŘŜƴǘǎ ŎƻǳƭŘ ǊŜǿǊƛǘŜ Ψ.ƻŀǘΩ ŦǊƻƳ ǘƘŜ ǎƻƴΩǎ ǇŜǊǎǇŜŎǘƛǾŜΦ 
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¶ Students could write a poetic account of a personal relationship which they describe in 
meteorological terms. 

 

POSSIBLE LINK TEXTS  

Morgan Yasbincek - ΨŦǊƻƳ ǿƘŜǊŜ L ǎǘŀƴŘΩ  

Robert Gray  - Ψ5ƛǇǘȅŎƘΩ  

Gwen Harwood - Ψ.ŀǊƴ hǿƭΩ  

Cat Stevens - ΨCŀǘƘŜǊ ϧ {ƻƴΩ όǎƻƴƎύ 

Marion Stewart - Ψ! aƻǘƘŜǊΩǎ CƻƴŘƴŜǎǎΩ όǎƘƻǊǘ ǎǘƻǊȅύ 
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Lesson Plan - Track 11: Ψ5ƻƴΩǘ /ŀƭƭ ƳŜ DǊŀƴŘƳŀΩ 

 
Poet Miriam Wei Wei Lo 

Original Source Publication Against Certain Capture 

Publisher Five Islands Press 

Publication Date 2004 

ISBN 1741280559 

ABOUT THE POET 

 

Miriam Wei Wei Lo was born in Canada in 1973, grew up in Singapore and has lived in Australia since the 

early 1990s.  Her heritage is Malaysian-Chinese on her father's side and Anglo-Australian on her 

mother's.  She studied writing at UWA and UQ (Queensland).  Her first book, Against Certain Capture, 

was about her grandmothers and won the WA Premier's Prize for poetry in 2005.  She lives in Margaret 

River with her husband (the local Baptist pastor) and three young children. Her next collection is 

(somewhere) on its way.  You can check out her work for free on Poetry International Web. 

ABOUT THE POEM ς FROM THE POET 

 

I wrote ΨDon't Call Me GrandmaΩ because it is a vivid memory I have of my Australian grandmother, Eva 

Sounness.  I wanted to write it down so I would never forget it or her.  I was in my early 20s when I 

wrote it, and it was one of the first decent poems I produced.  It gave me courage to keep going and 

finish the book.  I had to cull so many other poems that didn't make the grade, but I'm glad this one got 

through.   

GENERAL 

 

Ψ5ƻƴΩǘ /ŀƭƭ aŜ DǊŀƴŘƳŀΩ ōȅ aƛǊƛŀƳ [ƻ ŀǇǇŜŀǊǎ ƛƴ Against Certain Capture, published by Five Islands 

tǊŜǎǎΣ нллпΦ  ¢ƘŜ ǇƻŜƳ ǊŜǇǊŜǎŜƴǘǎ ŀ ŦŀƛǊȅǘŀƭŜ ƭƛƪŜ ŎƘƛƭŘΩǎ-eye view of a creative grandparent as a witch 

figure.  The transformation of the everyday into the magical is a central theme of the poem. The 

Grandma taking lumps of clay and transforming them into pots is also another way in which the poem 

encodes this theme. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 
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BEFORE 

9ƴǎǳǊŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǳƴŘŜǊǎǘŀƴŘ ŀōƻǳǘ ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ǘƘǊƻǿƛƴƎ Ŏƭŀȅ Ǉƻǘǎ ƻƴ ŀ ǇƻǘǘŜǊΩǎ ǿƘŜŜƭΦ  

Older students 

Using a range of images, discuss representations of the feminine, especially archetypes such as the 

mother creator, the witch or the crone.  In addition to this, show students some images of famous 

female artists. Are there any commonalities between the two groups of images?  

What associations can they draw from the name of Eva? Research the biblical Eve. Is she associated 

with clay? Is she associated with subversion?  How do these associations resonate in the poem? 

Younger students  

Prompt students to talk about a Grandma or Granddad figure in their lives. What details might make 

them seem vivid or magical.  

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Ask the students if they notice anything different structurally about this poem. Point out to them that it 

uses dialogue. Ask them to read the dialogue only and discuss. Does it contain the kernel of what this 

poem is about? Ask students to identify the verbs in the poem. What qualities do they give the 

Grandma? 

What physical details are we given about the Grandma in this poem? Where does she work with clay 

and how does this space seem different to her grandchildren? Are there spaces in their own experience 

that seem magic or different: back sheds or attics or parts of their gardens? Why?  
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What birds can you find in the poem? Are they only what they appear to be or do they have other 

associations? 

!ǎ ŀ ǿƘƻƭŜ Ŏƭŀǎǎ ŜȄŜǊŎƛǎŜΣ ŘƛǎŎǳǎǎ ǘƘŜ ƭƛƴŜǎ ΨǘƘŀǘ ŀƭǿŀȅǎ ǎǘƻǇǇŜŘ ǳǎκ ƻƴ ǘƘŜ ǘƘǊŜǎƘƻƭŘέΦ .ǊŀƛƴǎǘƻǊƳ ƛŘŜŀǎ 

about the different thresholds with which the poem deals. 

 

AFTER 

Younger students  

Younger students could be encouraged to describe a familiar place that has an air of mystery. This could 

be done as a drawing or in free associative prose or as a poem with narrative and dramatic elements 

ǎǳŎƘ ŀǎ ǘƘƻǎŜ ƛƴ Ψ5ƻƴΩǘ /ŀƭƭ aŜ DǊŀƴŘƳŀΩΦ 

Rewrite this poem from the point of view of the Grandma. 

Older students 

Older students could extend their discussion on representations of older women. Why are they often 

ŘŜǇƛŎǘŜŘ ŀǎ ǇƻǿŜǊŦǳƭ ŀƴŘ ǎǳōǾŜǊǎƛǾŜΚ !ƴ ŜȄŎŜǊǇǘ ŦǊƻƳ ŀ ǘŜȄǘ ǎǳŎƘ ŀǎ DŜǊƳŀƛƴŜ DǊŜŜǊΩǎ The Change 

could provide additional material. 

 

 

POSSIBLE LINK TEXTS 

 

Annamaria Weldon ς ΨCƻǊ IƛƳΩ 

Helen Hagemann ς Ψtƭŀȅ Lǘ hƴŜ aƻǊŜ ¢ƛƳŜΩ 

Feature Film - Nanny McPhee       
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Lesson Plan - Track 12: ΨThe Black Ash TrayΩ 

 
Poet Denis McMahon 

Original Source Publication idle & drunk in heaven 

Publisher Sunline Press 

Publication Date 2002 

ISBN 0957951515 

 

ABOUT THE POET 

Denis McMahon is the author of idle & drunk in heaven, the third in a series of poetry books published 

by Sunline Press. He teaches English and Literature at Applecross SHS and is a member of the Board of 

Management of the Western Australian College of Teaching. Denis is currently dividing his time 

between Western Australia and Tasmania.  

 

ABOUT THE POEM ς BY THE POET 

ΨThe Black Ash TrayΩ is about the relationships between identity, as expressed through breathing, and 

cultural memory. It is obviously preoccupied with the enduring sadness of the holocaust, though the 

focus of the poem is on what is suggested through the object ς not the other way round! 

 

GENERAL 

 Ψ¢ƘŜ .ƭŀŎƪ !ǎƘ ¢ǊŀȅΩ ōȅ 5Ŝƴƛǎ aŎaŀƘƻƴ ŀǇǇŜŀǊǎ ƛƴ idle & drunk in heaven, published by Sunline Press in 

нллнΦ ¢ƘŜ ǇŜǊǎƻƴŀ ƻŦ ǘƘŜ ǇƻŜƳ ŎƻƴǘŜƳǇƭŀǘŜǎ ŀ ǇƛƭŜ ƻŦ ŎƛƎŀǊŜǘǘŜ ōǳǘǘǎ ƛƴ ŀ ΨǇǊŜǘǘƛŜŘ ǳǇΩ ƧŀƳ ƧŀǊΦ ¢Ƙƛǎ 

surreal poem posits a large question obliquely: can we escape ugly truths such as the Holocaust and 

ŀŘŘƛŎǘƛƻƴǎ ōȅ ƳŜǘŀǇƘƻǊƛŎŀƭƭȅ Ψǿŀƭƭ-ǇŀǇŜǊƛƴƎΩ ƻǾŜǊ ǘƘŜƳΚ  

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 9 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 
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BEFORE 

Discuss the idea that personally, politically and socially some issues are hidden due to collective shame 

or denial.  For example, addictions; the plight of British war orphans; the stolen generation or children 

overboard.   

Discuss with students the difference between metaphor, extended metaphor, and simile. Use examples 

from the poem.  

LƴǘǊƻŘǳŎŜ ǇƻŜƳǎ ŦǊƻƳ ǘƘŜ LƳŀƎƛǎǘǎ ƳƻǾŜƳŜƴǘΣ ŦƻǊ ŜȄŀƳǇƭŜ 9ȊǊŀ tƻǳƴŘΩǎ ŎƻǳǇƭŜǘǎ ǿƘƛŎƘ ǳǎŜ ǎǳǊǇǊƛǎƛƴƎ 

comparisons between unlike things. Research this movement as a whole class activity. How could some 

of the central tenets of this movement be related to the poem? 

 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Consider the ways in which the poem moves forward through juxtapositions: black ash tray/ washable 

dolphin paper; jam/ ash. Make a list on the board of words that belong together and words that are 

juxtaposed.  Discuss the pairings, suggest the notion of something unpleasant that has been hidden.  A 

shadow self, a sin or something we cannot face?  

 What images recur? Do they relate to the Holocaust or ritual or religious cleansing? What sound 

ǇŀǘǘŜǊƴǎ ǊŜŎǳǊΚ ²Ƙŀǘ ŀǘƳƻǎǇƘŜǊŜ Řƻ ǘƘŜȅ ŎǊŜŀǘŜΚ ¢ƘŜ ǿƻǊŘǎ ΨŀǎƘΩ ŀƴŘ ΨǿŀǎƘŜŘΩ ŀǊŜ ǇŀǊǘƛŀƭ ǊƘȅƳŜǎΦ !ǎƘ 

ƛǎ ŎƻƴǘŀƛƴŜŘ ƛƴ ǿŀǎƘŜŘ ōǳǘ Ŏŀƴƴƻǘ ōŜ ΨǎǇƭƻǎƘŜŘΩ ŀǿŀȅΦ Iƻǿ ŘƻŜǎ ǘƘƛǎ ŜŎƘƻƛŎ ŜŦŦŜŎǘ ōŜǘǿŜŜƴ ǎƻǳƴŘǎ ŀƴŘ 

meanings relate to the last lines of the poem? 

What is the significance of the phrase ΨDolphin wallpaperΩ?  In the last line of the poem to whom does 

Ψŀƭƭ ǘƘƛǎ ōǊŜŀǘƘƛƴƎΩ ōŜƭƻƴƎΚ ²Ƙŀǘ ŘƻŜǎ ǘƘƛǎ ǎǳƎƎŜǎǘΚ 
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AFTER 

Younger students 

Ask students if an ordinary object has ever opened up a field of associations that has a much wider 

reference than the object itself. Use the example of the jam-jar ash tray leading to this meditation on 

the Holocaust.  Groups of students could work with ordinary objects selected by the teacher in order to 

explore and extend their metaphorical possibilities. Question: What other reality does the object 

contain or hide?  

Using either couplets or an extended metaphor write a poem about something that you think is out of 

your control, unfair or wrong. 

Older students 

¢ƘŜ DŜǊƳŀƴ ōƻǊƴ ǇƘƛƭƻǎƻǇƘŜǊ ¢ƘŜƻŘƻǊŜ !ŘƻǊƴƻ ǿǊƻǘŜ Ψώǘϐƻ ǎǘƛƭƭ ǿǊƛǘŜ ŀ ǇƻŜƳ ŀŦǘŜǊ !ǳǎŎƘǿƛǘȊ ƛǎ 

barōŀǊƛŎΩΦ 5ƛǎŎǳǎǎ ǘƘƛǎ ǎǘŀǘŜƳŜƴǘ ōȅ !ŘƻǊƴƻ ƛƴ ƎŜƴŜǊŀƭΦ  !ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ŎƻƴǎƛŘŜǊ ǿƘȅ ƘŜ Ƴŀȅ ƘŀǾŜ ƳŀŘŜ 

ǘƘƛǎ ŎƻƳƳŜƴǘΦ /ŀƴ ǘƘƛǎ ǎǘŀǘŜƳŜƴǘ ōŜ ŀǇǇƭƛŜŘ ǘƻ ǘƘŜ ŀǘǘƛǘǳŘŜ ŜȄǇǊŜǎǎŜŘ ƛƴ Ψ¢ƘŜ .ƭŀŎƪ !ǎƘ ¢ǊŀȅΩΚ 

!ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ŎƻƴǎƛŘŜǊ ŀƴƻǘƘŜǊ ǎǳƎƎŜǎǘƛǾŜ ǇŀƛǊƛƴƎΥ ǘƘŜ ΨǎƘŀŘƻǿΩ ƻŦ ǘƘŜ ǇƘǊŀǎŜ Ψ.ƭŀŎƪ !ǊƳ .ŀƴŘΩ ƛƴ ǘƘŜ 

ǇƻŜƳΩǎ ǘƛǘƭŜΦ 9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜǎŜŀǊŎƘ ǘƘƛǎ ǇƘǊŀǎŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǊŜŎŜƴǘ ƛŘŜŀǎ ŀōƻǳǘ ƘƛǎǘƻǊȅ ƛƴ 

Australian culture. If we argue that this phrase is also present as a shadow in this poem, does it change 

the way we read it? Does it introduce an ambiguity into the poem? 

 

POSSIBLE LINK TEXTS 

 

Shakespeare ς [ŀŘȅ aŀŎōŜǘƘΩǎ ΨƻǳǘΣ ŘŀƳƴed ǎǇƻǘΩ ǎǇŜŜŎƘ ό±Σ мύ  

Peter Carey - Ψ¢ƘŜ wƻǎŜΩ 

Thomas Keneally - {ŎƘƛƴŘƭŜǊΩǎ [ƛǎǘ 

Feature Film - ¢ƘŜ 5ŜǾƛƭΩǎ !ǊƛǘƘƳŜǘƛŎ 

John Boyne - The Boy in the Striped Pyjamas 

Ezra Pound - Imagist Poetry 

Holocaust photographs 
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Lesson Plan - Track 13: ΨWord BookΩ 

 
Poet Graeme Miles 

Original Source Publication Phosphorescence 

Publisher Fremantle Press 

Publication Date 2006 

ISBN 1921064722 

ABOUT THE POET 

 

Graeme Miles was born in Perth in 1976.  He completed a PhD in Classics at the University of Western 

Australia before travelling to India for six months in 2006 as an Asialink Writer in Residence at the 

University of Madras, and then spent a year in Belgium at the University of Ghent.  In 2008 he moved to 

Hobart, where he lectures at the University of Tasmania.  He returns to Perth frequently. 

 

ABOUT THE POEM ς FROM THE POET 

Ψ²ƻǊŘ .ƻƻƪΩ ǿŀǎ ǿǊƛǘǘŜƴ ƛƴ нллоΣ ŀƴŘ ƛǎ ŀ ǇƭŀȅŦǳƭ ǊŜŦƭŜŎǘƛƻƴ ƻƴ ǎƻƳŜ ǿƻǊŘǎ ŀƴŘ ƴŀƳŜǎ ǘƘŀǘ ǎŜŜƳŜŘ ǘƻ 

me in some way charged.  The idea was to let the sounds and senses slide about and see what 

ƘŀǇǇŜƴŜŘΦ  Lǘ ŘƛŘƴΩǘ ƻŎŎǳǊ ǘƻ ƳŜ ŀǘ ǘƘŜ ǘƛƳŜ Ƙƻǿ ǎǇŜŎƛŦƛŎ ǘƻ ŀ ǇŀǊǘƛŎǳƭŀǊ place (Western Australia) the 

sequence was: the jokes on place names take some explaining for an audience anywhere else.   

 

GENERAL 

Ψ²ƻǊŘ .ƻƻƪΩ ōȅ DǊŀŜƳŜ aƛƭŜǎ ŀǇǇŜŀǊǎ ƛƴ Phosphorescence, published by Fremantle Press, 2006.  The 

ǇƻŜƳ ŜȄǇƭƻǊŜǎ ǘƘŜ ŜƳƻǘƛƻƴŀƭ ŀƴŘ ƭȅǊƛŎŀƭ Ŏŀǘŀƭȅǎǘ ǘƻ ǘƘŜ ǇƻŜǘΩǎ ƛƳŀƎƛƴŀǘƛƻƴ ǇǊƻǾƛŘŜŘ ōȅ ǎŜǾŜƴ ǿƻǊŘǎΦ 

The title alludes to early vocabulary texts that many students may have used in primary creative writing 

or spelling lessons. As with the lists in My Word Book, the seven words explored in the poem initially 

present as arbitrary choices.  However, one effect of the poem is to trigger ambiguous connections and 

ǇŀǘǘŜǊƴǎ ǘƘŀǘ ǿƛƭƭ ōŜ ŀǎ ƛƴŘƛǾƛŘǳŀƭ ŀǎ ŜŀŎƘ ǊŜŀŘŜǊΩǎ ǾƻŎŀōulary experience. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive.  The 

poem would be suitable for use with students from years 7 to 12.  Older students may benefit from 

reading additional texts which explore or present similar ideas or that use similar techniques. 
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BEFORE 

Ascertain that students can discern concrete, abstract and proper nouns.1 

Groups to play word games e.g. Categories 

Students to create collages of abstract nouns 

Create word association webs, using colour and images 

 

 

DURING 

[ƛǎǘŜƴ ǘƻ DǊŀŜƳŜ aƛƭŜǎ ǊŜŀŘƛƴƎ Ψ²ƻǊŘ .ƻƻƪΩ ŦǊƻƳ ǘƘŜ 22 CD.   Play the reading twice.  After each 

reading, ask students to jot down any questions they have about the poem, the language of the poem 

or ideas in the poem.   

Whiteboard all questions, asterisking those that concern more than one student. 

9ȄǇƭŀƛƴ ǘƘŀǘ ǇƻŜƳΩǎ ŜŦŦŜŎǘ ƻŦǘŜƴ ŘŜǇŜƴŘǎ ƻƴ ŀƳōƛƎǳƛǘȅ ŀƴŘ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ƴƻǘ ŦŜŜƭ ŎƻƴŎŜǊƴŜŘ ƛŦ 

ǘƘŜȅ Řƻ ƴƻǘ ƛƳƳŜŘƛŀǘŜƭȅ ΨƳŀƪŜ ǎŜƴǎŜΩ ƻŦ ǘƘŜ ǇƻŜƳ ƻǊ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ ǘhe answers to any or all of the 

questions generated.   

Group questions according to the stanza to which they pertain and an extra group for those about the 

poem as a whole. 

7 groups of 2 ς 4 students are tasked to work with the questions for one stanza.   

Each group should begin with an oral reading of the stanza. Each group should then prepare their own 

word association web for the word that is the subject of their stanza. 

When their word webs are complete, groups should prepare tentative responses to the ŎƭŀǎǎΩs 

questions. 

GroupsΩ reports to the whole class to be preceded by a group reading of the stanza. 

/ƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘŜ ǊŜƳŀƛƴƛƴƎ ΨǿƘƻƭŜ ǇƻŜƳΩ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ŀƴȅ ŦƻǊ ǿƘƛŎƘ ƴƻ ǎŀǘƛǎŦȅƛƴƎ ǊŜǎǇƻƴǎŜ Ƙŀǎ 

yet been offered. Explain that overall satisfaction ǿƛǘƘ ƻƴŜΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀ ǇƻŜƳ Ƴŀȅ ōŜ ƎǊŜŀǘŜǊ ƛŦ 

ǿŜ ŎƻƳǇǊƻƳƛǎŜ ǎǇŜŎƛŦƛŎƛǘȅ ƻŦ ƳŜŀƴƛƴƎ ŦƻǊ ǉǳŀƭƛǘȅ ƻŦ ŜƳƻǘƛƻƴŀƭ ǊŜǎǇƻƴǎŜΦ ƛΦŜΦ L ΨƎŜǘ ƛǘΩ ŀƴŘ ƭƛƪŜ ƛǘ ŜǾŜƴ ƛŦ L 

ŘƻƴΩǘ ǘƘƛƴƪ L ǘƻǘŀƭƭȅ ǳƴŘŜǊǎǘŀƴŘ ƛǘΦ 

 

 

 

AFTER 

                                                           
1
 see Dept of Ed literacy resources:  

http://det.wa.edu.au/det-learning-resources/viewLearningResource/[28169]128743/SDNAP9010.pdf  

http://det.wa.edu.au/det-learning-resources/viewLearningResource/%5b28169%5d128743/SDNAP9010.pdf
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The final activities can be analytical and / or imaginative, depending on the needs of the students and 

the curriculum demands. 

Students could write an analytical response to the poem with the following prompt:  

Iƻǿ ŘƻŜǎ Ψ²ƻǊŘ .ƻƻƪΩ ŜȄǇƭƻǊŜ ǘƘŜ ŀǊōƛǘǊŀǊȅ ƻǊ ƻǘƘŜǊǿƛǎŜ ƴŀǘǳǊŜ ƻŦ ƭŀƴƎǳŀƎŜΚ  {ǘǳŘŜƴǘǎ Ŏŀƴ share their 

responses and receive feedback before making a final draft. 

Students could write poems that seek to justify the sound of an abstract noun with its meaning e.g.: 

compassion, hatred, kindness, peace, fulfilment, evil, anger Χ 

Students could write poems about other parts of speech e.g. adverbs, adjectives, pronouns, 

conjunctions. 

 
POSSIBLE LINK TEXTS 

 

Any poems that play with the sound and sense of words e.g.: 

Lewis Carroll - ΨJabberwockyΩ  

Gerald Manly Hopkins - ΨThe WindhoverΩ   

Eve Merriam - ΨHow to Eat a PoemΩ  

Adam Ford  - ΨSpellcheckerΩ (p12  Poetry 1 selected by Melissa Kennedy, Heinemann 2007) 

ΨDear Word SpyΩ (web page http://www.wordsnoop.blogspot.com/ ) 

Acrostic poems (for younger classes) 

 

 

 

http://www.wordsnoop.blogspot.com/
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Lesson Plan - Track 14: ΨFour CornersΩ 

 
Poet Charmaine Papertalk-Green 

Original Source Publication Just Like That 

Publisher Fremantle Press 

Publication Date 2007 

ISBN 9781921064128 

 

ABOUT THE POET 

Charmaine Papertalk-Green was born in 1962 at Eradu railway siding on the Greenough River between 

Mullewa and Geraldton in Western Australia. Her mother is Margaret Green (nee Papertalk) of the 

Wajarri and her father is Charlie Green of the Bardimia. 

 

GENERAL 

ΨCƻǳǊ /ƻǊƴŜǊǎΩ ōȅ /ƘŀǊƳŀƛƴŜ tŀǇŜǊǘŀƭƪ ς Green appears in Just Like That published by Fremantle Press 

ƛƴ нллтΦ ¢ƘŜ ǇƻŜƳ ŘŜǎŎǊƛōŜǎ ǘƘŜ ōƭŜŀƪ ǊŜŀƭƛǘȅ ƻŦ ΨbŀǘƛǾŜ ǘǊŀƴǎƛǘƛƻƴ ƘƻƳŜǎΩ ǘƘŀǘ ǿŜǊŜ ŀ ǇŀǊǘ ƻŦ мфслǎ 

Assimilation policy. The poem plays on the phrase ΨCƻǳǊ /ƻǊƴŜǊǎΩ όǘƘŜ ƴŀƳŜ ƻŦ ŀ ǇƻǇǳƭŀǊ ƘŀǊŘ-hitting 

ABC current affairs show) in order to highlight the disparities between realities that are constructed by 

television versus a real experience of the world. In doing so, it draws attention to the devastating effects 

of rigid social policies. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

Show students 10 minutes of the television program Four Corners.  Explore the question of whether 

television as a medium can ever really get close to real life experience. Can media exposés tell the 

whole story? Who controls what we see? Why? Is there a difference between the reportage on Four 

Corners, the television program, and current affairs shows today? Can poets also be historical 

witnesses? 
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Provide a brief history of Assimilation policies of the 1960s. Show some footage of pro-assimilation 

propaganda. Read the 1905 Act and discuss the Assimilation policies and the use of reserves. 

Discuss the way the poem uses the square geometry of four corners from its title onwards to symbolise 

a grid and a rigid way of thinking that literally contained assimilated indigenous Australians.  Work on 

the idea of the reserve (the square) versus the cyclical patterns of nature. 

Consider indigenous Australian notions of a relationship to the land. This could be explored through 

talking about Dreaming stories and also through looking at Aboriginal paintings. 

Ask younger students the following questions: What if you were taken from your family? What if your 

family were told that they could only live in a certain part of town? How would you react?  

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

The poem uses whole lines of monosyllabic words. Ask the students to identify these lines. Do they 

create emotional effects? How? Consider the ways in which rhythm and accent in the poem captures 

the bleakness of the Assimilation policy.  

Ask students to identify the contrasts that they see operating in the poem.  List these on the board.  

Explore some of them in more depth, using the following suggestions: 

Iƴ ŎƻƴǘǊŀǎǘ ǘƻ ǘƘŜ ƳƻƴƻǎȅƭƭŀōƛŎ ǿƻǊŘǎΣ ŎƻƴǎƛŘŜǊ ǘƘŜ ǇƻƭȅǎȅƭƭŀōƛŎ ǿƻǊŘǎ ƻŦ ǘƘŜ ǇƻŜƳΣ ǎǳŎƘ ŀǎ ΨǘǊŀƴǎƛǘƛƻƴΩΣ 

Ψ!ǎǎƛƳƛƭŀǘƛƻƴΩ ŀƴŘ ΨŎƛǘƛȊŜƴΩΦ 5ŜŦƛƴŜ ǘƘŜǎŜΚ Lƴ ǿƘŀǘ ŘƛǎŎƻǳǊǎŜ Řƻ ǘƘŜȅ ōŜƭƻƴƎΚ 

How does this poem use colour? Is it a relief to encounter the sunflowers? What does the poem suggest 

about the relationship between the natural world and the man-made world?  
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Work through the poem stanza by stanza. Make a list of all the words that suggest size, space, and 

numbers. There is a kind of bad mathematics going on iƴ ǘƘŜ ǇƻŜƳΦ 5ƛǎŎǳǎǎ ǿƘŀǘ ŘƻŜǎƴΩǘ ŀŘŘ ǳǇΦ ²ƘȅΚ 

tƻƛƴǘ ƻǳǘ ǘƘŜ ƛƳǇƭƛŎƛǘ ƛǊƻƴȅ ƛƴ ǘƘŜ ǘƛǘƭŜ ƻŦ ǘƘŜ ǇƻŜƳΦ ¢ƘŜ ǇƘǊŀǎŜ ΨŦƻǳǊ ŎƻǊƴŜǊǎ ƻŦ ǘƘŜ ǿƻǊƭŘκƎƭƻōŜΩ 

ǎǳƎƎŜǎǘǎ ŀƴ ŜȄǇŀƴǎƛǾŜƴŜǎǎ ǘƘŀǘ ƛǎ ŎƻƴǘǊŀǎǘŜŘ ǘƻ ǘƘŜ ŎǊŀƳǇŜŘ ƴŀǘǳǊŜ ƻŦ ŜȄƛǎǘŜƴŎŜ ƛƴ ǘƘŜ ΨbŀǘƛǾŜ 

transition homeǎΩΦ  ¢ƘŜǊŜ ƛǎ ŀƭǎƻ ŀƴ ƛǊƻƴƛŎ ŘƛǎǘŀƴŎŜ ōŜǘǿŜŜƴ ǘƘŜ ŦƻǳǊ ŎƻǊƴŜǊǎ ƻŦ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ 

experience and the television program of the same name. We might think that hard-hitting journalism 

can tell us the truth, the whole story, but can it? Ask students what the poem suggests about this 

relationship. 

 

AFTER 

Younger students 

Draw the scenes depicted in the 1st and 3rd stanzas of the poem, and annotate. 

Older students 

wŜǿǊƛǘŜ ŀ ǎŜƎƳŜƴǘ ƻŦ ΨCƻǳǊ /ƻǊƴŜǊǎΩ ǘƘǊƻǳƎƘ ǘƘŜ ǾƻƛŎŜ ƻŦ ǘƘƛǎ ǇƻŜǘΦ ²Ƙŀǘ ŀǊŜ ǘƘŜ ǎǘǊŜƴƎǘƘǎ ŀƴŘκƻǊ 

weaknesses of poetry as a medium of reportage versus television as a medium of reportage? 

Write an essay on the topic: Discuss how poetry can be used to make political and social comment. 

 

POSSIBLE LINK TEXTS 

 

Jack Davis ς No Sugar and Ψ²ƘƛǘŜ Cŀƴǘŀǎȅ .ƭŀŎƪ CŀŎǘΩ 

Alf Taylor ς Winds 

Kath Walker ς Ψ.ƻƻǊŀ wƛƴƎΩ 

Samuel Wagan-Watson  ς ΨǿƘƛǘŜ ǎǘǳŎŎƻ ŘǊŜŀƳƛƴƎΩ 

Warwick Thornton - excerpt of Samson and Delilah (film) 

Kath Walker  - Ψ²Ŝ ƭƻƻƪ ŀŦǘŜǊ ƻǳǊ hǿƴΩ 

Archie Weller - ΨIŜǊōƛŜΩ 
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Lesson Plan - Track 15: ΨPeople of the ParkΩ 

 
Poet Alf Taylor 

Original Source Publication Winds 

Publisher Magabala Books 

Publication Date 1994 

ISBN 9781875641208 

ABOUT THE POET 

 

!ƭŦ ¢ŀȅƭƻǊ ǿŀǎ ōƻǊƴ ƛƴ tŜǊǘƘ ƛƴ ǘƘŜ ƭŀǘŜ мфплΩǎΦ IŜ ǎǇŜƴǘ Ƙƛǎ ȅƻǳƴƎŜǊ ȅŜŀǊǎ ǿƛǘƘ Ƙƛǎ ŦŀƳƛƭȅ ƛƴ tŜǊǘƘΣ and 

then joined his brother at New Norcia Mission. Alf spent the rest of his childhood there. As a young man 

he worked around Perth and Geraldton as a seasonal farm worker. He then joined the armed forces and 

was based at various locations around Australia. Alf left the armed forces and later in life found his voice 

as a writer and poet. 

 

GENERAL 

ΨtŜƻǇƭŜ ƻŦ ǘƘŜ tŀǊƪΩ ōȅ !ƭŦ ¢ŀȅƭƻǊ ŀǇǇŜŀǊǎ ƛƴ Winds, published by Magabala Press, 1994.  The poem 

depicts a gathering of Nyoongah people in a suburban park. The poem challenges mainstream 

perceptions of Aboriginal people and public drinking.  

The following lesson suggestions are designed to assist teachers and are by no means prescriptive.  The 

poem would be suitable for use with students from years 7 to 12.  Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

Show students a picture of Aboriginal people gathered in a park.  Ask for their initial reactions. 

Provide a brief history of the Nyoongah people in Western Australia, with regard in particular to the 

policies of the Aboriginal Protection Act and the impact of the stolen generation. 

Teach students the nuances of using different prepositions in sentences. For example consider the 

differences in meaning generated by: I saw the girl on the yellow car. I saw the girl in the yellow car. I 

saw the girl by the yellow car. I saw the girl at the yellow car.  



 

 
Page 46 

 

Consider the differences between: The children were playing at the beach. The children of the beach 

were playing. The children were playing on the beach. 

 

DURING 

Listen to Alf Taylor reading ΨPeople of the ParkΩ from the 22 CD.   Play the reading twice.  After each 

reading, ask students to jot down any questions they have about the poem, the language of the poem 

or ideas in the poem.  Work in pairs to clarify any questions.  Any outstanding questions should be 

discussed with the whole class.  

Ask students to retell the events in the poem in their own words. Share the summaries. 

Work through the poem stanza by stanza beginning with the title.  Consider the use of the preposition 

ΨƻŦΩ ƛƴ ǘƘŜ ǘƛǘƭŜΦ  ²Ƙŀǘ ŘƻŜǎ ƛǘ ǎǳƎƎŜǎǘ ŀōƻǳǘ ǘƘe relationship of the Nyoongah people to the park? 

/ƻƴǎƛŘŜǊ ǘƘŜ Ŏƻƴƴƻǘŀǘƛƻƴǎ ƻŦ ǘƘŜ ǿƻǊŘ ΨǇŀǊƪΩΦ  

For each stanza get students to identify the dichotomies, for example the positive and negative words 

open hearts / minds still / and searching/ dark 

At the end of each stanza consider the impact of the enjambment, for example, ΨǎŜŀǊŎƘƛƴƎ ǘƘŜ ŘŀǊƪ 

ϤƎŀǘƘŜǊƛƴƎ ƻŦ Χ 

After the close reading of the poem, get students to annotate their copy of the poem and revise their 

first reading of the poem to include the issues that the poem raises.   

 

AFTER 

The final activities can be analytical and / or imaginative, depending on the needs of the students and 

the curriculum demands. 

Students could write an analytical response to the poem with the following prompt:  

Iƻǿ ŘƻŜǎ ΨtŜƻple of the tŀǊƪΩ ƳŀƪŜ ŀ ŎƻƳƳŜƴǘ ƻƴ ǘƘŜ ƭƛŦŜ ƻŦ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ƛƴ ²!Κ  {ǘǳŘŜƴǘǎ Ŏŀƴ 

share their responses and receive feedback before making a final draft. 

Younger students could draw the picture represented in the poem and use the words of the poem to 

annotate the picture. 

Students could write an explanation of why the Nyoongah people sit together and drink in the park. 
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Students could write a poem using similar techniques to present an alternative point of view of a group 

of people who are misunderstood by mainstream society.   

 

POSSIBLE LINK TEXTS 

Kath Walker ς Ψ.ƻƻǊŀ wƛƴƎΩ 

Jack Davis ς No Sugar 

Johnston - Wild Cat Falling  
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Lesson Plan - Track 16: ΨSurfΩ 

 
Poet Andrew Taylor 

Original Source Publication The unhaunting 

Publisher Salt Publishing 

Publication Date 2009 

ISBN 9781844713486 

 

 

ABOUT THE POET 

Andrew Taylor is the author of more than fifteen books of poetry, the libretti of two operas, and the 

critical study Reading Australian Poetry (UQP, 1987). He was regional winner of the Commonwealth 

tƻŜǘǊȅ tǊƛȊŜ ƛƴ мфусΣ ŀƴŘ ǿƻƴ ǘƘŜ ²ŜǎǘŜǊƴ !ǳǎǘǊŀƭƛŀƴ tǊŜƳƛŜǊΩǎ tǊƛȊŜ ŦƻǊ ǇƻŜǘǊȅ ƛƴ мффрΦ IŜ ǿŀǎ ōƻǊƴ 

and educated in Victoria, and has lived, taught and given readings of his poetry in various countries 

beside Australia, most notably Italy, the USA, the UK, Germany and China. He is Professor Emeritus at 

Edith Cowan University, Perth. His most recent major publications are Collected Poems (2004) and The 

unhaunting (2009), both from Salt Publishing, UK. 

 

ABOUT THE POEM ς FROM THE POET 

I grew up on the coast in Victoria and spent much of my spare time in summer at the beach. That way I 

learned how enticing yet also how dangerous surf can be, which of course made it all the more 

attractive. Just like life itself. 

 

GENERAL 

Ψ{ǳǊŦΩ ōȅ !ƴŘǊŜǿ ¢ŀȅƭƻǊ ŀǇǇŜŀǊǎ ƛƴ The unhaunting, published by Salt in 2009. The poem explores the 

ǇŜǊǎƻƴŀΩǎ ǾŀǊȅƛƴƎ ǊŜŀŎǘƛƻƴǎ ǘƻ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ŀƴŘ ǳƴǇǊŜŘƛŎǘŀōƭŜ ƳƻƻŘǎ ƻŦ ǘƘŜ ǎŜŀΦ  Lǘ ƛǎ ŀ ǎǘǊƻƴƎƭȅ ǎŜƴǎƻǊȅ 

piece of writing in which place is evoked by the sounds and sound patterning of the poem as much as 

the denotative meaning of its words. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 9. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 
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Ensure that students are familiar with the concept of extended metaphor:  a metaphor which is drawn-

out beyond the usual word or phrase to extend throughout a stanza or an entire poem, usually by using 

multiple comparisons between unlike objects or ideas. Ask students to identify the extended metaphor.  

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

DoŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Ψ{ǳǊŦΩ ƛǎ ƻƴƭȅ ǎǇŀǊǎŜƭȅ ǇǳƴŎǘǳŀǘŜŘΦ !ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ƳŀǊƪ ǳǇ ǘƘŜ Ǉƻƛƴǘǎ ƻŦ ǇǳƴŎǘǳŀǘƛƻƴ ŀƴŘ ŀǎƪ ǘƘŜƳ Ƙƻǿ 

this might be contributing to the mood of the poem. 

Using the board and working in small groups, encourage students to identify all the words in the poem 

that relate to the sensory experience of being in the sea or at the beach. Generate a mind map grouping 

the words from the poem into the following categories: benign, malevolent, neutral. 

As a whole room activity or in smaller groups find evidence for the different moods of the sea in the 

poem: the sea as lover, the sea as predator, or the sea as disinterested. Go back to the mind map. 

Which words back up your point? What kinds of words are they?  

Take the first seven lines of the poem. Working in small groups or pairs ask students to mark out all of 

the ΨǎΩ ǎƻǳƴŘǎ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΦ  5ŜŦƛƴŜ ǘƘŜ ǘŜǊƳ ǎƛōƛƭŀƴŎŜ ŀƴŘ ŘƛǎŎǳǎǎ ǿƻǊŘ ǇŀǘǘŜǊƴƛƴƎ ƛƴ 

general. Ask them why they think the poet has associated this particular sound with the sea.   

 

AFTER 

Consider which animal do you identify with or wrestle with? It could be metaphorical such as the one in 

this poem. Have you ever given something in your life a metaphorical identity?  

²ǊƛǘŜ ŀ ǇƻŜƳ ŀōƻǳǘ ǘƘƛǎ ǳǎƛƴƎ Ψ{ǳǊŦΩ ŀǎ ŀ ƳƻŘŜƭΦ tŀȅ ŀǘǘŜƴǘƛƻƴ ǘƻ ȅƻǳǊ ǿƻǊŘ ŎƘƻƛŎŜ ŀƴŘ ȅƻǳǊ 

ǇǳƴŎǘǳŀǘƛƻƴΦ aŀƪŜ ǎǳǊŜ ǘƘŀǘ ǘƘŜǎŜ ǊŜŦƭŜŎǘ ǘƘŜ ƳƻƻŘ ǘƘŀǘ ȅƻǳ ǿƛǎƘ ǘƻ ŜȄǇǊŜǎǎΦ Lƴ ǘƘŜ ǇƻŜƳ Ψ{ǳǊŦΩ Ƴŀƴȅ 
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words connected to sensory experience are used and there is only a little punctuation. See what effects 

you can come up with using a similar style. Students may wish to illustrate their poem. 

Write an explanation of how the narrative voice and metaphor are used to presents a vision of the sea 

ƛƴ Ψ{ǳǊŦΩΦ   

 

POSSIBLE LINK TEXTS 

Sheila Morehead  ς Ψ!ǘ {ŜǾŜƴǘŜŜƴΩ 

Judith Wright - Ψ¢ƘŜ {ǳǊŦŜǊΩ 

Tim Winton - Breath (excerpts) 
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Lesson Plan - Track 17: Ψ¢ƘŜ [ƛƎƘǘƘƻǳǎŜ YŜŜǇŜǊΩǎ ²ƛŦŜΩ 

 
Poet Barbara Temperton 

Original Source Publication Westerly Volume 50 

Publisher Westerly 

Publication Date 2005 

ISBN 0975003631 

 

ABOUT THE POET 

Barbara Temperton is an award-ǿƛƴƴƛƴƎ ²ŜǎǘŜǊƴ !ǳǎǘǊŀƭƛŀƴ ǿǊƛǘŜǊΦ {ƘŜΩǎ ƭƛǾŜŘ ƛƴ DŜǊŀƭŘǘƻƴ ƛƴ ǘƘŜ aƛŘ 

West; Port Hedland, Onslow and Wittenoom in the Pilbara; in Perth, and Albany on the south coast. 

.ŀǊōŀǊŀΩǎ ǿǊƛǘƛƴƎǎ ƘŀǾŜ ŀǇǇŜŀǊŜŘ ƛƴ ƧƻǳǊƴŀƭǎΣ ƴŜǿǎǇŀǇŜǊǎΣ ŀƴǘƘƻƭƻƎƛŜǎΣ ƘŀǾe been performed live and 

broadcast on radio. Her first poetry collection, The Snow Queen takes Lunch in the Station Café (writing 

as Barbara Brandt), appeared in Shorelines (Fremantle Press, 1995). The second, Going Feral (Fremantle 

Press, 2002) won the 2002 WA Premier's Book Award for Poetry. Southern Edge: three stories in verse 

was published by Fremantle Press in 2009. 

 

ABOUT THE POEM ς FROM THE POET 

This poem is a short version of a longer narrative poem from Southern Edge. The ruin of the Point King 

Lighthouse is one of my favourite places in Albany. Built in 1857 ς just above the channel between 

Princess Royal Harbour and the gorgeous, often unpredictable King George Sound ς the lighthouse is 

now a ruin. The characters and events of the poem are imaginary. They arose from my fascination with 

what remains of the lighthouse, its location, and legends that evolved around the keepers and their 

families. 

 

GENERAL 

Ψ¢ƘŜ [ƛƎƘǘƘƻǳǎŜ YŜŜǇŜǊΩǎ ²ƛŦŜΩ ŀǇǇŜŀǊǎ ƛƴ Westerly Volume 50, published by Westerly in 2005.  This is a 

narrative poem set in a lighthouse, an extreme landscape that has both real and symbolic attributes.  It 

is both a tale of Gothic entrapment and a murder mystery. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 10 to 12.  

 

BEFORE 
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Students would benefit from a whole class exploration of the Gothic as a genre, and in particular the 

relationship between the Gothic and femininity. Pick some key words and phrases such as: 

ΨŎƭŀǳǎǘǊƻǇƘƻōƛŀΩΣ ΨŜƴǘǊŀǇƳŜƴǘΩΣ ΨŦŜƳŀƭŜ ƎƻǘƘƛŎΩΣ ΨǘƘŜ ǎǳōƭƛƳŜΩ ŀƴŘ ΨǳƴǊŜƭƛŀōƭŜ ƴŀǊǊŀǘƻǊΩΦ !ǎǎƛƎƴ ǿƻǊŘǎ ŦƻǊ 

small-group research.  Discuss some of the founding texts in this genre. Ask students why they think 

women writers have been drawn to subverting Gothic codes.  

Images and films will also be helpful in exploring the Gothic genre. Excerpts from Australian movies such 

as Picnic at Hanging Rock, The Proposition, or Wake in Fright could be used. These could be helpful in 

establishing some discussion points on entrapment and Gothic conventions in Australian settings. Ask 

students to start thinking about some of the features of the Australian landscape that key in to Gothic 

conventions: isolation, grandeur, extremities, and mystery. Students may like to consider material from 

early settler narratives such as IŜƴǊȅ [ŀǿǎƻƴΩǎ Ψ¢ƘŜ 5ǊƻǾŜǊΩǎ ²ƛŦŜΩΦ  

Make a list of any words with which students may be unfamiliar: maypole, the names of plants, the 

names of embroidery stitches. 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Ask students to make headings: ΨwifeΩ, ΨkeeperΩ, ΨdaughterΩ, ΨsettingΩ, ΨǿƛŦŜΩǎ ŘƻƳŀƛƴΩ, ΨƪŜŜǇŜǊΩǎ ŘƻƳŀƛƴΩ. 

Make lists of words and images associated with each heading.  Transcribe them onto the Board. What 

picture emerges of the world of the poem? What can we tell about the characters in the poem?  What 

attributes are associated with the names they are given? 

Using the lists, ask students to identify the dichotomies that exist in the poem. Are any of these 

gendered? How do the dichotomies create drama and tension? 
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Chart the rise of emotional tension in the poem with special reference to the way the language of the 

poem heightens from stanza four onwards. How is the daemonic energy of the wife represented 

through this heightening of language? Pay close attention to sound patterning.  

!ǇǇǊƻŀŎƘ ǘƘŜ ǇƻŜƳ ŀǎ ŀ ΨǿƘƻŘǳƴƛǘΩ ƳȅǎǘŜǊȅΦ  !ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜǘŜƭƭ ƛƴ ǘƘŜƛǊ ƻǿƴ ǿƻǊŘǎ ǿƘŀǘ ŘŜǘŀƛƭǎ ǘƘŜ 

ǇƻŜƳ ŘƻŜǎ ƎƛǾŜ ǳǎΦ ²Ƙŀǘ ŘŜǘŀƛƭǎ ŘƻŜǎ ƛǘ ƭŜŀǾŜ ƻǳǘΚ ²Ƙȅ ǘƘŜ ǿƛŦŜ ƛǎ Ψǘǿƻ-ǘƛƳŜǎ ōŜǊŜŀǾŜŘΩΚ aŀƪŜ ŀ ƭƛǎǘ ƻŦ 

words and images in the poem that make the reader uneasy. What poetic devices does the poet use to 

maintain the tense atmosphere of foreboding? Alternatively, students may wish to approach the poem 

in this way through a labelled drawing of its setting and events. 

 

AFTER 

Compare and contrast to other poems that use geometry as an extended metaphor, for example, John 

5ƻƴƴŜΩǎ Ψ! ±ŀƭŜŘƛŎǘƛƻƴ CƻǊōƛŘŘƛƴƎ aƻǳǊƴƛƴƎΩΦ 

Compare and contrast to other vengeful poems e.g.: WƻƘƴ YŜŀǘǎΩ Ψ[ŀ .ŜƭƭŜ 5ŀƳŜ {ŀƴǎ aŜǊŎƛΩ  

Write a poem which deals with the theme of entrapment. 

Discuss how the poem works to represent differences in power relations. 

 

POSSIBLE LINK TEXTS 

 

Margaret Atwood - .ƭǳŜōŜŀǊŘΩǎ ²ƛŦŜ 

Angela Carter ς The Company of Wolves 

Mary Shelley - Frankenstein 

Charlotte Bronte ς Jane Eyre 

Dorothy Hewett ς ΨDǊŀǾŜ CŀƛǊȅǘŀƭŜΩ 

Edgar Allan Poe -  The Tell Tale Heart  

 Rozsika Parker -The Subversive Stitch 

Sandra M. Gilbert and Susan Gubar - The Madwoman in the Attic 
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Lesson Plan - Track 18: ΨMangiare alfrescoΩ 

 
Poet Barbara Temperton 

Original Source Publication The Weekend Australian  

Publisher The Weekend Australian 

Publication Date 1991 

ISBN NA 

 

ABOUT THE POET  

See Lesson Plan ς Track 17 

 

ABOUT THE POEM ς FROM THE POET 

Sometimes when I am writing, the things I see outside my window will make their way into my work. 

Rain had been falling for days when I noticed one of our roosters - a large, arrogant bird ς emerge from 

the warm, dry coop and march up and down the chicken run until he was absolutely saturated. Later 

that morning that rooster turned up on my page together with a play on words and memories of my 

DǊŀƴŘƳƻǘƘŜǊ ǿƘƻ ǿƻǳƭŘ ǇƛƴŎƘ ǘƘŜ ǇŀǊǎƻƴΩǎ ƴƻǎŜ ŀǎ ǎƻƻƴ ŀǎ ŀ ǊƻŀǎǘŜŘ ŎƘƛŎƪŜƴ ǿŀǎ ƻǳǘ ƻŦ ǘƘŜ ƻǾŜƴΦ  

 

GENERAL 

ΨaŀƴƎƛŀǊŜ ŀƭŦǊŜǎŎƻΩ ōȅ .ŀǊōŀǊŀ ¢ŜƳǇŜrton appeared in an edition of The Weekend Australian 

newspaper, published in 2005. The poem is a light-hearted portrait of a backyard rooster. With 

poignancy and wit, it looks at the fine line between animal as pet or companion and animal as food 

source. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 7 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

 

 

BEFORE 
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Make sure that students are familiar with the meaning of the title of the poem. Are there any Italian 

speakers in the class who could help out?  

5ŜŦƛƴŜ ǘƘŜ ǘŜǊƳǎ ΨǇŀǊǎƻƴΩǎ ƴƻǎŜΩ ŀƴŘ Ψ.ǳŦŦ hǊǇƛƴƎǘƻƴΩΦ 

Watch ŀ ŎŜƭŜōǊŀǘƻǊȅ ŎƘŜŦΩǎ ŜȄǇƻǎŞ ƻƴ ǘƘŜ ŎƘƛŎƪŜƴ ƛƴŘǳǎǘǊȅΦ tǊƻƎǊŀƳǎ ōȅ WŀƳƛŜ hƭƛǾŜǊ ƻǊ IǳƎƘ CŜŀǊƴƭŜȅ-

Whittingstall would work well and raise lots of issues for class discussion.  How is the rooster in this 

poem both different to and the same as factory farmed chickens? Does it make us uncomfortable to 

think about a living creature and a cooked meal in the same space? Would we have different attitudes if 

we grew up on a farm? 

Older students could research the anthropologist Claude Levi-{ǘǊŀǳǎǎΩǎ ǘŜǊƳǎ ΨǊŀǿΩ ŀƴŘ ΨŎƻƻƪŜŘΩΦ 

Make a class folder of animal poems. Ask students to consider the tradition of the closely observed 

animal or creature in poetry and ask them why they think poets are so interested in them. What 

separates humans from animals and other living things? Do they have a favourite animal? Why? Point 

out to students that animal characters are prevalent in stories and books for younger children. Why do 

they think that they largely disappear in works for older readers? Poetry proves the exception to the 

rule. Discuss. Can they think of some books for older readers in which animal characters are developed? 

In what ways are they used? 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Put a copy of the poem on the board. Divide the class into small groups. As a whole class generate a list 

of poetic devices used in the poem.  Some examples would be: metaphor, assonance, alliteration, 

internal rhyme, repetition, and synecdoche. Allocate a colour for each device and mark up the poem. 

This is an excellent way of allowing students to see just how much is going on in a poem. Extend 

discussions. Let students know that although it is good to identify a device, the next step is being able to 
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express what the poet achieves in using a particular device.  How do they all build together to create the 

meanings the poem holds? 

Following on from the board mark up, ask students to consider the ways in which tension is created and 

maintained in this poem. Is it through subject matter alone or do other elements come into play? Look 

at rhythm, contrasts, repetitions and punctuation. 

Younger students could contrast descriptions of the chicken as alive versus the chicken as cooked. 

 

AFTER 

Write a detailed portrait of a creature. Encourage students to choose a creature that they love. Use 

ǇƻŜƳǎ ŀƴŘ ƛƳŀƎŜǎ ŀǎ ΨƧǳƳǇƛƴƎ ƻŦŦ ǇƻƛƴǘǎΩΦ ¢ƘŜ ƎŜƴǊŜ ƻŦ ǇǊƻǎŜ ƴŀǘǳǊŜ ǿǊƛǘƛƴƎ ǿƻǳƭŘ ŀƭǎƻ ƻŦŦŜǊ Ƴŀƴȅ 

ƎƻƻŘ ŜȄŀƳǇƭŜǎΦ ¦ǎƛƴƎ ΨaŀƴƎƛŀǊŜ ŀƭŦǊŜǎŎƻΩ ŀǎ ŀ ƳƻŘŜƭΣ ƎŜǘ ǎǘǳŘŜƴǘǎ ǘƻ ƭƻƻƪ ŎƭƻǎŜƭȅ ŀǘ ǘƘŜ ǿŀys in which 

our sense of the rooster emerges through careful word choices and sound patterns. Start the process by 

encouraging them to write lists of words that they associate with the creature they have chosen. Do any 

of these words bounce off each other when combined? Ask them what effect is created. 

 

POSSIBLE LINK TEXTS 

 

Fay Zwicky ς Ψ¢ƻ ŀ {Ŝŀ-IƻǊǎŜΩ 

Gwen Harwood ς ΨCŀǘƘŜǊ ŀƴŘ /ƘƛƭŘ LΥ .ŀǊƴ hǿƭΩ 

Feature Film - /ƘŀǊƭƻǘǘŜΩǎ ²Ŝō     

Feature Film - Babe    
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Lesson Plan - Track 19: ΨTo HimΩ 

 
Poet Annamaria Weldon 

Original Source Publication The Roof Milkers 

Publisher Sunline Press 

Publication Date 2008 

ISBN 9780957951587 

 

ABOUT THE POET 

Annamaria Weldon has lived in Africa, England and Central America and, as a journalist, worked in WA 

and Malta, where she was born. Her essays, reviews, fiction and poetry have been published in journals 

such as Island, Stylus, Five Bells, indigo, dotdotdash and Yellow Moon and broadcast on ABC Radio 

National. Annamaria writes with a strong sense of place. She is keeping a landscape journal of Yalgorup 

Wetlands while on an Adaptation Resident at SymbioticA. A frequent guest at readings, she also shares 

her love of poetry through regional community workshops.  

 

ABOUT THE POEM ς FROM THE POET 

After dad died, my brother and I had his old reels of 8mm films formatted as DVDs. Watching scenes 

from a well-travelled childhood and my Mediterranean birthplace after an interval of many decades, I 

recognised for the first time what passion ŀƴŘ ǘŀƭŜƴǘ ŘǊƻǾŜ Ƴȅ ŦŀǘƘŜǊΩǎ ƻōǎŜǎǎƛƻƴ ǿƛǘƘ ǎǘƛƭƭ ŀƴŘ ŎƛƴŜ 

cameras. Imagery was his language, just as it is mine, though in a different medium. Yet we never found 

words to speak about what we had in common, not even later in life, when I became a published writer. 

ΨTo HimΩ is a bridge across that silence. 

 

GENERAL 

Ψ¢ƻ IƛƳΩ ōȅ !ƴƴŀƳaria Weldon appears in The Roof Milkers, published by Sunline Press in 2008. This is 

an autobiographical poem in which the poet re-approaches her dead father through the act of watching 

ŦƛƭƳǎ ƘŜ ƘŀŘ ƳŀŘŜΦ Lƴ ǘƘƛǎ ǿŀȅΣ Ψ¢ƻ IƛƳΩ ŜȄǇƭƻǊŜǎ ǘƘŜ ƎŀǇ ōŜǘǿŜŜƴ ŎƘƛƭŘƘƻƻŘ ŀƴŘ ŀŘǳƭǘ ƪƴƻǿƭŜŘƎŜ ƻŦ ŀ 

parent and also, importantly, the relationships between the different art forms of poetry and film. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 10 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 
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BEFORE 

Talk about family archives and all the different material mediums in which we can store our memories. 

What impels us to record our lives or keep mementoes? How have new technologies extended these 

practices? Are our strongest memories about those who have died? 

LƴǘǊƻŘǳŎŜ ƻƭŘŜǊ ǎǘǳŘŜƴǘǎ ǘƻ ǘƘŜ ƴƻǘƛƻƴ ƻŦ Ψ¢ƘŜ {ƛǎǘŜǊ !ǊǘǎΩΦ  5ŜŦƛƴŜ ǘƘŜ ǇƘǊŀǎŜΦ Lǘ ǘǊŀŘƛǘƛƻƴŀƭƭȅ ŀǎǎƻŎƛŀǘŜǎ 

ǇƻŜǘǊȅ ŀƴŘ ǇŀƛƴǘƛƴƎΦ 5ƛǎŎǳǎǎ ǘƘŜ ǿŀȅǎ ƛƴ ǿƘƛŎƘ ǘƘŜ ǇƻŜƳ Ψ¢ƻ IƛƳΩ ǊŜǾƛǎƛǘǎ the Sister Arts. Locate the 

places in the poem in which the different limitations of visual and written mediums are expressed: for 

ƛƴǎǘŀƴŎŜ ǘƘŜ ŦƛƭƳ ŦƻƻǘŀƎŜ ƎƛǾŜǎ ǘƘŜ ǇƻŜǘ ΨǎǘƻǊƛŜǎ ǿƻǊŘǎ ƴŜǾŜǊ ǘƻƭŘΩΦ  

Following on from the discussion of the Sister Arts above, pin-point the place in the poem in which the 

written and the Ǿƛǎǳŀƭ ōŜŎƻƳŜ ŦǳǎŜŘΦ  Lƴ ǘƘŜ ǎŜŎƻƴŘ ƭŀǎǘ ǎǘŀƴȊŀ ǘƘŜ ǇƘǊŀǎŜ ΨƭȅǊƛŎ ƎŀȊŜΩ ƛǎ ǳǎŜŘΦ 5ŜŦƛƴŜ 

ƭȅǊƛŎΦ ²Ƙȅ ŘƻŜǎ ǘƘŜ ǇƻŜǘ ǳǎŜ ǘƘŀǘ ǿƻǊŘ ƘŜǊŜΚ [ŀǘŜǊΣ ǘƘŜ ǇƻŜǘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ŀ ǇƻŜƳΣ ƭƛƪŜ ŦƛƭƳΣ Ŏŀƴ ΨŦǊŀƳŜ 

ǘƘŜ ƎƭƛƳǇǎŜΩΦ !ǎƪ ǎǘǳŘŜƴǘǎ ƛŦ ǘƘŜȅ ŀƎǊŜŜ ǿƛǘƘ ǘƘƛǎ ƛŘŜŀΦ ²Ƙŀǘ evidence from other poems that they have 

listened to on the CD can they offer to support this claim? 

Younger students 

Ask students: Are you like your Mum or Dad or perhaps another family member? Do you and your 

parents share a passion for a skill or a hobby?  

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Show the opening of the film Cinema Paradiso.  Read the first stanza of the poem and discuss shared 

themes. 
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Use the Ψthink, pair, shareΩ strategy to find words in the poem that relate to the following contrasting 

pairs: absence/ presence; life/death; lost/found.  Or, generate lists of words that relate to looking and 

framing.  Generate a mind map on the board.  Ask the question:  Identify the things that are found and 

the things that are lost in the poem. 

Ask the question: Film stills or photographs are a frame but can a poem be a frame too?  Ask students if 

they can come up with a list of ways in which photographs and poems are the same and different.  

aŀƪŜ ŀ ƭƛǎǘ ƻŦ ŀƭƭ ǘƘŜ ǎǳōƧŜŎǘǎ ŦƛƭƳŜŘ ōȅ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ ŦŀǘƘŜǊΦ !ǊŜ ǘƘŜǊŜ ŎƻƳƳƻƴŀƭƛǘƛŜǎ ōŜǘǿŜŜƴ ǘƘŜ 

subjects? What do we learn about the father from the descriptions of the things he has filmed? 

 

AFTER 

Who was/is your favourite mystery family member? Make their album in words or pictures or both. 

Explore different mediums in which this could be done. 

Using a free association style, encourage students to write about their strongest memory of someone 

close to them. Students could also write about an object and why they have kept it. 

Write an essay or journal response on the following topic: Discuss how the poem represents the 

relationship between the poet and her father. 

 

POSSIBLE LINK TEXTS 

Les Murray ς Poems the Size of Photographs 

Gwen Harwood ς The Glass Jar 

The essays of John Berger, Susan Sontag, or Roland Barthes on photography 

Feature Film  - Romulus My Father 
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Lesson Plan - Track 20: ΨThen There is LeavingΩ 

 
Poet Annamaria Weldon 

Original Source Publication The Roof Milkers 

Publisher Sunline Press 

Publication Date 2008 

ISBN 9780957951587 

 

ABOUT THE POET  

See Lesson Plan Track 19 

 

ABOUT THE POEM ς FROM THE POET 

ΨThen There is LeavingΩ is dedicated to the English Literature teacher who, in 1966, experimentally 

introduced Contemporary Poets to a small group of High School students. While our peers in Paris and 

the USA were becoming radicals, the girls-only Maltese convent school I attended was ultra 

conservative - except in English Lit. classes! As we left known shores to explore the themes and writing 

ƻŦ ǘƘŜǎŜ aƻŘŜǊƴ ŀƴŘ ²ŀǊ tƻŜǘǎΣ aƛǎǎ DŀƴƭŜȅΩǎ ǘŜŀŎƘƛƴg style allowed lively enquiry into previously 

taboo topics. These included anti-establishment protest, religion, pacifism, politics, sexuality, class 

ǎȅǎǘŜƳǎΣ ǿŀǊ ŎŀǊƴŀƎŜ ŀƴŘ ŘŜŀǘƘΦ ²Ŝ ŘƛǎŎƻǾŜǊŜŘ ΨǿǊƛǘƛƴƎ ǘƘŜ ǳƴǎǇŜŀƪŀōƭŜΩΦ     

 

GENERAL 

Ψ¢ƘŜƴ ¢ƘŜǊŜ Lǎ [ŜŀǾƛƴƎΩ ōȅ !ƴƴŀƳŀǊƛŀ ²ŜƭŘƻƴ ŀǇǇŜŀǊǎ ƛƴ The Roof Milkers, published by Sunline Press in 

2008. Using examples from the work of other poets, the poem traces the way in which poetry often 

deals with the difficulties and sadness of life and also with the small details that might otherwise go 

unnoticed. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 9 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

!ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜǎŜŀǊŎƘ ŀƭƭ ǘƘŜ ǇƻŜǘǎ ŀƴŘ ŦǊŀƎƳŜƴǘǎ ƻŦ ǇƻŜƳǎ ǳǎŜŘ ƛƴ Ψ¢ƘŜƴ ¢ƘŜǊŜ Lǎ [ŜŀǾƛƴƎΩΦ ¢Ƙƛǎ 

would provide an excellent opportunity to search the wealth of poetry material on the Internet. Let 
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ǎǘǳŘŜƴǘǎ ƪƴƻǿ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ ǎŜŀǊŎƘ ōȅ ŀ ǇƻŜǘΩǎ ƴŀƳŜ ƻǊ ōȅ ƭƛƴŜǎ ŦǊƻƳ ŀ ǇƻŜƳΦ  ¢ƘŜǊŜ ŀǊŜ ŀƭǎƻ ƭŜǎǎ ŘƛǊŜŎǘ 

allusions to the work of other poets which could also be researched. 

How are poets constructed in this poem? Show 10 minutes of the film ¢ƘŜ 5ŜŀŘ tƻŜǘǎΩ {ƻŎƛŜǘȅΦ Use this 

as a springboard to lead into a general discussion about the societal and cultural roles assigned to poets. 

Have these roles changed over time? A good example would be to discuss the esteem in which English 

poets associated with World War One were held. (One of them is mentioned in this poem).Can we 

imagine this happening again today? 

Topic for whole class discussion: In your experience as a reader of poetry, do poets depend on the work 

of poets that have gone before them? Do they often write inside traditions? 

Make sure that students understand the term oxymoron. Where does this occur in the poem? 

{Ƙƻǿ ǘƘŜƳ ǘƘŜ ǇŀƛƴǘƛƴƎ ǘƻ ǿƘƛŎƘ !ǳŘŜƴΩǎ ǇƻŜƳ ǊŜŦŜǊǎΥ tƛŜǘŜǊ .ǊǳŜƎŜƭΩǎ Landscape with the Fall of 

Icarus. 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳΚ ¦ǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

Use the ΨǘƘƛƴƪΣ ǇŀƛǊΣ ǎƘŀǊŜΩ strategy to mark up all the words and phrases that relate to acts of leaving in 

the poem.  What do these words have in common? Is there an extended metaphor at play here? 

Describe what it is about. 

/ƻƴǘƛƴǳƛƴƎ ǿƻǊƪ ƛƴ ǇŀƛǊǎΣ ƎŜǘ ǎǘǳŘŜƴǘǎ ǘƻ ōǊƛŜŦƭȅ ǇŀǊŀǇƘǊŀǎŜ ǘƘŜ ǉǳƻǘŀǘƛƻƴǎ ŦǊƻƳ ƻǘƘŜǊ ǇƻŜǘǎΩ ǿƻǊƪΦ Iƻǿ 

do the sentiments in each of these interconnect and how do they link back to the title of the poem? 

What do ǘƘŜ ƭƛƴŜǎ Ψ¢ƘŜƛǊ ǎǘǊŜƴƎǘƘ ǿŀǎκōŀǊƛƴƎ ŦǊŀƛƭǘȅκƛƴ ǾŜǊǎŜΩ ƳŜŀƴΚ 
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AFTER 

Older students 

Ask students to keep a journal of their poetry reading for a set period of time. Encourage them to copy 

down their favourite quotes and to reflect on what it is they like about the lines or the ways in which 

they speak to their own life experiences of or linked to transitions or leaving.  

This activity could be extended to writing a poem comprised of the collected lines and student 

reflections. Ask students to consider the ways in which they might structure such a poem.  

Older students could write an essay on the following topic: Discuss how poetry moves between the 

particular and the general to explain human experience.  

Younger students 

!ǎƪ ǎǘǳŘŜƴǘǎ ǘƻ ƳŀƪŜ ǘƘŜƛǊ ƻǿƴ ΨŎƻƭƭŀƎŜΩ ǇƻŜƳǎ ŦǊƻƳ ƭƛƴŜǎ ŦǊƻƳ ŀ ǾŀǊƛŜǘȅ ƻŦ ǘŜȄǘǎΦ {ŜƭŜŎǘ ƭƛƴŜǎ ŦǊƻƳ ǘŜȄǘǎ 

which capture a particular emotion, mood or place. Newspaper headings, magazine articles, song titles, 

poems and advertising are all useful for this exercise. 

 

POSSIBLE LINK TEXTS 

 

Poems that incorporate lines from the work of other poems: TS Eliot ς Ψ¢ƘŜ ²ŀǎǘŜ [ŀƴŘΩ 

All the poems mentioned in the poem. 
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Lesson Plan - Track 21: Ψfrom where i standΩ 

 
Poet Morgan Yasbincek 

Original Source Publication Firelick 

Publisher Fremantle Press 

Publication Date 2004 

ISBN 9 781920 731502 

 

ABOUT THE POET  

Morgan Yasbincek is a Western Australian writer. Her first collection of poetry, Night Reversing, won the 

1997 Anne Elder Poetry Award and the 1997 Mary Gilmore Poetry Award. Liv was her first novel. 

 

GENERAL 

Ψfrom where i standΩ by Morgan Yasbincek appears in Firelick published by Fremantle Press, 2004.  The 

ǇƻŜƳ ŜȄǇƭƻǊŜǎ ǘƘŜ ŘŜǇǘƘ ƻŦ ŀ ǇŀǊŜƴǘΩǎ ƭƻǾŜ ŦƻǊ ŀ ǘŜŜƴŀƎŜ ŎƘƛƭŘ ǿƘƻ ƛǎ ŜȄǇŜǊƛŜƴŎƛƴƎ ŀ ƳŜŘƛŎŀƭ 

emergency; the impossibility of being able to protect that child always; how crisis and emergency 

happen without warning amid the minutiae and mundanity of daily life; and the overwhelming sense of 

panic and distress that a parent feels in such circumstances.  

The following lesson suggestions are designed to assist teachers and are by no means prescriptive.  The 

poem would be suitable for use with students from years 9 to 12.  Older students may benefit from 

reading additional texts which explore or present similar ideas or that use similar techniques. 

 

 

BEFORE 

¢ƘŜ ŀŎǘǳŀƭ ΨǿƘŀǘΩǎ ƘŀǇǇŜƴŜŘΚΩ ƛƴ ǘƘƛǎ ǇƻŜƳ ǿƛƭƭ ǇǊƻōŀōƭȅ ƴŜŜŘ ǘƻ ōŜ signalled before reading. Teachers 

could preface a reading with the explanation that the poem presents the perspective of a parent of a 

child born with a congenital condition ς maybe a heart disease or asthma? 

Ask students to volunteer stories about medical emergencies they or their siblings have been involved 

in. Elicit their descriptions of adult emotional and physical responses. What did Mum or Dad do? What 

happened while you waited for the ambulance or who drove (how) to the hospital? What did the adults 

tell you about their reactions to the emergency after the crisis had passed? How did the medical 

personnel respond and how did that response compare to the parental one? 
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Organise pair and group discussion of ǎǘǳŘŜƴǘǎΩ experiences of young people living with asthma, 

diabetes, peanut allergies, haemophilia, etc. What are the routines? What are the allowances or 

ŀŘŀǇǘŀǘƛƻƴǎ ǘƻ ΨƴƻǊƳŀƭΩ ƭƛŦŜΚ  Iƻǿ Řƻ ŦŀƳƛƭƛŜǎ ΨƎŜǘ ƻƴ ǿƛǘƘ ƛǘΚΩ 

Provide students with definitions and examples of poetic terminology: metaphor, simile. 

 
DURING 

[ƛǎǘŜƴ ǘƻ aƻǊƎŀƴ ¸ŀǎōƛƴŎŜƪ ǊŜŀŘƛƴƎ ΨŦǊƻƳ ǿƘŜǊŜ L ǎǘŀƴŘΩ ŦǊƻƳ ǘƘŜ нн /5Φ   tƭŀȅ ǘƘŜ ǊŜŀŘƛƴƎ ǘǿƛŎŜΣ 

pausing before the second to allow students to note down any questions they may have about the 

events, the language and the ideas of the poem. 

Work through the questions as a class. Groups could compare and compile their questions after the 

ǎŜŎƻƴŘ ǊŜŀŘƛƴƎΦ όŜΦƎΦ ²Ƙȅ  Ƙŀǎ ǘƘŜ  ŘŀǳƎƘǘŜǊΩǎ ƳƻǊǘŀƭƛǘȅ Ƙŀǎ ōŜŜƴ ŀ ΨǇǊƛƴŎƛǇŀƭ ƻǊƎŀƴƛǎŜǊ ŦƻǊ ȅŜŀǊΚΩ ²Ƙȅ 

ǿŜǊŜ ǘƘŜ ǇŀǊŜƴǘǎ ΨǊŜƭŀȄƛƴƎ ƛƴǘƻ ƳƻǊŜ ǇƘƛƭƻǎƻǇƘƛŎŀƭ ǎǳǊǾŜȅǎΩ ǿƘŜƴ ǘƘŜ ŘŀǳƎƘǘŜǊ ǘǳǊƴŜŘ моΚύ. 

Groups could reach a consensus as to the three most important questions they would like answered 

ŀōƻǳǘ ǘƘŜ ǇƻŜƳΦ DǊƻǳǇǎΩ ǉǳŜǎǘƛƻƴǎ ŎƻǳƭŘ ōŜ ǿƘƛǘŜ ōƻŀǊŘŜŘΦ wŜǇŜǘƛǘƛƻƴǎ ŎƻǳƭŘ ōŜ ŀǎǘŜǊƛǎƪŜŘΦ {ǘǳŘŜƴǘǎ 

could be invited to pǊƻŦŦŜǊ ǊŜǎǇƻƴǎŜǎ ǘƻ ŀƴȅ ǉǳŜǎǘƛƻƴǎΦ ό¢ƘŜǊŜΩǎ ƴƻ ǎǳŎƘ ǘƘƛƴƎ ŀǎ ŀ ǎǘǳǇƛŘ ŀƴǎǿŜǊ ƛƴ 

ǘƘŜǎŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ōŜŎŀǳǎŜ ŀƭƭ ŀƴǎǿŜǊǎ ŘŜŜƳŜŘ ΨǳƴƭƛƪŜƭȅΩ ōȅ ǘƘŜ Ŏƭŀǎǎ ǎƘƻǳƭŘ ōŜ ŀǊƎǳŜŘΦύ 

Students could create a T chart of the details from the poem that describe the mundane and those 

which signify the crisis. 

Students could analyse the punctuation and sentence structures. What is the effect of there being no 

full stops? 

Focus students on the abattoir simile in the final two lines. Invite them to create alternative descriptions 

ƻŦ ǘƘŜ ǇŀǊŜƴǘΩǎ ŜƳƻǘƛƻƴŀƭ ǎǘŀǘŜΦ 

 

AFTER 

The final activities can be analytical and/or imaginative, depending on the needs of the students and the 

curriculum demands. 

{ǘǳŘŜƴǘǎ ŎƻǳƭŘ ǿǊƛǘŜ ŀ ŎǊƛǘƛǉǳŜ ƻŦ ǘƘŜ ǿŀȅ ǘƘŜ ǇƻŜƳΩǎ ǘƛǘƭŜΣ ǎŜƴǘŜƴŎŜ ǎǘǊǳŎǘǳǊŜǎΣ ŜƴƧŀmbment and 

stanzaic structure work to develop the poetic tension. 

 

{ǘǳŘŜƴǘǎ ŎƻǳƭŘ ǊŜǿǊƛǘŜ ΨŦǊƻƳ ǿƘŜǊŜ L ǎǘŀƴŘΩ ŦǊƻƳ ǘƘŜ ŘŀǳƎƘǘŜǊΩǎ ǇŜǊǎǇŜŎǘƛǾŜΦ 
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Students could write a poetic account of a medical emergency they have experienced.  

 

 

POSSIBLE LINK TEXTS  

Andrew Lansdown - Ψ.ƻŀǘΩ  

Bruce Dawe - ΨYŀǘŀǊƛƴŀΩ όǇ уо Sometimes Gladness 6th ed. 2006 Pearson) 

Marion Stewart  - Ψ! aƻǘƘŜǊΩǎ CƻƴŘƴŜǎǎΩ όǎƘƻǊǘ ǎǘƻǊȅύ 
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Lesson Plan - Track 22: ΨTo a Sea-HorseΩ 

 
Poet Fay Zwicky 

Original Source Publications Print Publication: LǎŀŀŎ .ŀōŜƭΩǎ CƛŘŘƭŜ 
Audio Publication: The Witnesses 

Publishers Print Publication: Maximus Books 
Audio Publication: River Road Press 

Publication Dates Print Publication: 1975 
Audio Publication: 2010 

ISBNs Print Publication: 0909387001 
Audio Publication: 9780980538687 

 

ABOUT THE POET 

Fay Zwicky was born in Melbourne in 1933, where she trained as a classical pianist. She has travelled 

widely and lived in Asia, America and Europe working as a musician until 1965. For many years she 

taught literature at the University of Western Australia.  She has published eight books of poetry, most 

recently Picnic (2006), as well as short stories and critical essays.  Her achievements include the NSW 

tǊŜƳƛŜǊΩǎ !ǿŀǊŘ ǘƘŜ ²! tǊŜƳƛŜǊΩǎ !ǿŀǊŘΣ the Patrick White and the Christopher Brennan Awards. She 

has a son and a daughter, two grandchildren and a ghost-dog. 

 

GENERAL 

Ψ¢ƻ ŀ {Ŝŀ-IƻǊǎŜΩ ōȅ Cŀȅ ½ǿƛŎƪȅ ŀǇǇŜŀǊǎ ƛƴ LǎŀŀŎ .ŀōŜƭΩǎ Fiddle, published by Maximus Books in 1975. 

²ƛǘƘ ǿƛǘ ŀƴŘ ǎǘŀǊǘƭƛƴƎ ŘŜǘŀƛƭΣ Ψ¢ƻ ŀ {Ŝŀ-IƻǊǎŜΩ ŘŜǇƛŎǘǎ ǘƘŜ ǳƴǳǎǳŀƭ ƳŀǘƛƴƎ Ƙŀōƛǘǎ ƻŦ ƛǘǎ ǳƴŘŜǊǿŀǘŜǊ 

protagonists. 

The following lesson suggestions are designed to assist teachers and are by no means prescriptive. The 

poem would be suitable for use with students from years 8 to 12. Older students may benefit from 

reading additional texts which explore or present similar issues or that use similar techniques. 

 

BEFORE 

As a whole class activity, research the breeding habits of sea-horses. Use visual sources. If possible show 

footage of sea-horses mating. Discuss the ways in which this challenges what we think of as natural. 

Does this turn the natural world on its head? Ask students to consider what it would be like if there was 

this role reversal in human life. With older students this material can springboard into a discussion 
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about ideology. What are we socially conditioned to believe is natural? Offer definitions for essentialist 

and constructionist positions in this debate. 

Make a class folder of animal poems. Asks students to consider the tradition of the closely observed 

animal or creature in poetry and why they think poets are so interested in them. What separates 

humans from animals and other living things? Do they have a favourite animal? Why? Point out to 

students that animal characters are prevalent in stories and books for younger children. Why do they 

think that they largely disappear in works for older readers? Poetry proves the exception to the rule. 

Discuss. Can they think of some books for older readers in which animal characters are developed? In 

what ways are they used? 

 

DURING 

Ask students to read the poem silently and to annotate the formal elements that stand out on this first 

reading. Remind them that there is no one correct response to a poem and that even the seemingly 

simplest of poems can hold many layers of meaning.  Listen carefully to the poem read by the poet.  

5ƻŜǎ ǘƘŜ ǇƻŜǘΩǎ ǊŜŀŘƛƴƎ ƭŜŀŘ ƻǊ ŦƻǊŜƎǊƻǳƴŘ ŀ ǇŀǊǘƛŎǳƭŀǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǇƻŜƳ? Use a variety of 

methods to paraphrase the poem through class discussion. Make sure that all students have 

opportunities to come to an understanding of the language, any poetic ŘŜǾƛŎŜǎΣ ŀƴŘ ǘƘŜ ǇƻŜƳΩǎ ŎŜƴǘǊŀƭ 

themes. Remind students that all readers, at some stage, ask questions about the context of the poem 

and research the meanings of unfamiliar words and poetic devices; and that all readers who want to 

understand a poem need to do this.  Frame the reading as a journey or exploration that the whole class 

will take together.  

This poem offers an excellent opportunity to discuss obliqueness in literary works. Ask students to 

ƛŘŜƴǘƛŦȅ ŀƴȅ ǿƻǊŘǎ ƛƴ ǘƘŜ ǇƻŜƳ ǘƘŀǘ ǘƘŜȅ ǘƘƛƴƪ Ƴŀȅ ƘŀǾŜ ŘƻǳōƭŜ ƳŜŀƴƛƴƎǎ όŦƻǊ ƛƴǎǘŀƴŎŜ ΨŦƻǊǿŀǊŘΩ ƛƴ ƭƛƴŜ 

6 and Ψtransparent/transparenciesΩ later in the poem). Define the different meanings of the words. How 

are these different meanings working in the poem? Does the poem as a whole have a double meaning? 

Use this to explain how poems can encode their larger movements in their smaller ones (a macro/micro 

relationship). Is this poem only about the irregular mating habits of sea-horses or is it about something 

more? 

As a whole class activity, find examples in the poem in which its language recreates this under-water 

drama. Is the language of the poem heightened? Does the poet use metaphor or onomatopoeia? Why 

are some words alone on a line or in block letters? 

Divide the class in half. Ask one side to find out all that they can about the male sea-horse and the other 

to do the same for the female sea-horse. How is each characterised? Back up conclusions with evidence 

from the text. Discuss findings in the light of the last lines of the poem. 
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AFTER 

Older students 

Research an animal or creature, like the sea-horse, that challenges notions of usual gender divisions. 

²ǊƛǘŜ ȅƻǳǊ ƻǿƴ ŎƭƻǎŜƭȅ ƻōǎŜǊǾŜŘ ŘŜǎŎǊƛǇǘƛƻƴ ƛƴ ǇƻŜǘǊȅ ƻǊ ǇǊƻǎŜΦ ¦ǎƛƴƎ Ψ¢ƻ ŀ {Ŝŀ-IƻǊǎŜΩ ŀǎ ŀ ƳƻŘŜƭ ƭƻƻƪ 

at the ways in which sound, rhythm and repetition can reproduce a vivid recreation of the world of an 

animal or creature. Students may wish to use a quotation from a source on the animal they chose. This 

ŎƻǳƭŘ ŦƻǊƳ ǘƘŜ ōŀǎƛǎ ƻŦ ǘƘŜ ŘŜǎŎǊƛǇǘƛƻƴ ŀǎ ƛǘ ŘƻŜǎ ƛƴ Ψ¢ƻ ŀ {Ŝŀ-IƻǊǎŜΩΦ !ǎƪ ǘƘŜƳ ǘƻ ŎƻƴǎƛŘŜǊ ŎƻƴǾŜƴǘƛƻƴǎ 

of representational codes inside different discourses. How does the Sea-Horse appear in the epigraph to 

the poem?   How does the Sea - Horse appear in the poem itself? 

Younger students 

Ask students to draw the male sea-horse that comes to life in this poem. Label its different features with 

words from the poem. If students cannot find a word that describes the part that they wish to label 

then research this or give it a name that they think is appropriate. The word that they chose has to 

make sense within the set of all the words that they have chosen. As a whole class exercise compare 

scientific terms with words from the poem. Do any of the words on both lists? Talk about why different 

disciplines use different languages. 

 

POSSIBLE LINK TEXTS 

 

Barbara Temperton ς ΨaŀƴƎƛŀǊŜ ŀƭŦǊŜǎŎƻΩ 
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OTHER POETRY RESOURCES 

Western Australian publishers of poetry 

PRESSES 

Fremantle Press   http://www.fremantlepress.com.au/ 

UWA Publishing  http://www.uwap.uwa.edu.au/ 

Magabala Books http://www.magabala.com/ 

Tactile Books  http://www.tactilebookspublishing.com.au/ 

Sunline Press  http://www.sunlinepress.com.au/ 

 

JOURNALS 

Westerly  http://www.westerlycentre.uwa.edu.au/ 

Indigo   http://www.indigojournal.org.au/ 

 

Australian publishers of poetry in audio format 

River Road Press 

River Road Press has specialised in creating an audio collection of Australian poets reading their own 

work.  The Press has produced CDs of collected works by both Fay Zwicky and Caroline Caddy.  You can 

buy the CDs directly from the website http://www.riverroadpress.net/ 

 

Online Resources 

writingWA 

writingWA is the peak body for the writing and publishing sector in Western Australia.  ǿǊƛǘƛƴƎ²!Ωǎ 

website features a comprehensive audit of poetry resources (publishers, festivals, events, etc) available 

to practitioners and poetry enthusiasts in WA.  Go to:  http://writingwa.org/  

Red Room Company 

Based in NSW, Red Room Company specialises in poetry in schools projects and poetry in the 

community.   Details of their projects are available at:  http://redroomcompany.org/ 

Library Catalogues 

Some of the original source publications referenced in these Lesson Plans are no longer in print but can 

nevertheless be found on the catalogues of the:   

State Library of WA http://www.slwa.wa.gov.au/   

The National Library of Australia  http://www.nla.gov.au/pub/gateways/issues/101/story01.html 


